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practical and (above all!) worth reading.

views of SCONUL.

SCONUL Focus is the journal of SCONUL, the Society of College, National and University
Libraries.

SCONUL Focus aims to bring together articles, reports and news stories from practitioners in order
to generate debate and promote good practice in the national libraries and the university and college
sector. As well as the paper copy, the current issue of SCONUL Focus is also available electronically
via the SCONUL website (http:/ / www.sconul.ac.uk). Contributions are welcomed from colleagues
in all fields and at all levels: we merely request that the items contributed are concise, informative,

Opinions expressed in SCONUL Focus are those of the authors and do not necessarily represent the

Victorian town
planning for
today’s librarian

This year I had the pleasure of attending the
SCONUL Conference in Edinburgh: Edinburgh

is always a please and the SCONUL Conference
isn’t bad either. Joking apart, this was an excellent
conference surveying local, regional, national and
international developments in our sector. We have
included quite an extensive review of Conference
in this issue of Focus so those who were unable to
attend can get a pretty good flavour of the papers,
workshops and other activities on offer. As always,
I would direct those wishing to know more to also
check out the SCONUL Web site, where many of
the presentations are now hosted.

The title of the event was — most appropriately
—‘Think global, act local’. This phrase came from
local lad Sir Patrick Geddes. Although a couple
of speakers alluded to him in their introductions,
I must admit to being quite ignorant about this

obviously important figure.

So, as a good librarian, once back in my office I
rushed to the Oxford Dictionary of National Biogra-
phy to find out more ™.

Sir Patrick Geddes (1854-1932), I was told, was a
Scottish biologist turned social evolutionist and
city planner who fought against the wishes of his
father to attend the University of Edinburgh to
study natural sciences. He left at the end of his
first week.

So far, so what? I was starting to doubt the rele-
vance of Geddes to our profession — or Edinburgh
even — but I read on.

Gradually, small points of his story started to hit
home. In 1878 Geddes was convalescing after a
period of illness in Paris where he met Edmond
Demolins of Le Playist Societe d’Economie Sociale.
He became very interested in Le Play’s formula
for studying society — ‘lieu, travail, famille” or
“place, work, folk’. As a firm fan of the ‘rule of
three’ I too liked this. I was reminded of the 3 Ss
I often use to explain the library product (‘stock,
space, support’) and was especially taken by

the parallels between this and my own library’s
mission to connect our users with information,
support and their community.

In 1880, on a field trip to Mexico, Geddes suffered
temporary blindness which ruled out a career as
a microbiologist (because of all the microscopal
work which would strain any eyesight left). He
thus turned his attention to larger organisms —
cities. He chose Edinburgh as the context for his
research, particularly the urban renewal of the
city’s Old Town, looking at the significance of
different parts of the urban landscape. This time
I was reminded of Lorcan Dempsey’s conference
paper which began by likening information to a
big city, with Google on the High Street and the
library hidden in a quiet side street.

By the early 20th century our hero was a “socio-
logical town planner’, concerned with social evo-
lution and the role cities play as the repositories of
key cultural influences past and present — perhaps
a more abstract version of the knowledge manage-
ment approaches and institutional repositories
that store the intellectual memory of our own
institutions.
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But the biggest parallel for me came from the

key theme of Geddes’ thinking: how environ-
ment affects behaviour and how the well-being of
society depends in part on a harmonious interac-
tion between people and their environment. Isn’t
this what many of us have been preoccupied with
over the last few years — designing environments
that will be appropriate for today’s users commu-
nities and flexible to accommodate the needs of

tomorrow’s?

Despite initial reservations, Geddes” DNB entry
proved a thought-provoking read. I am a firm
believer that examples of developments in paral-
lel worlds are useful for inspiring change in our
own. But we also need to learn from case studies
closer to home, which brings me to the rest of
the articles and reports in this issue of SCONUL
Focus. This issue kicks off with a suite of articles
on staff development — one of the firm founda-
tions needed for effective change — and then
progresses to pieces on collaboration, multimedia
applications and special collections.

Indeed, a variety of tools to help us to think global
but act local.

I'm sure Geddes would approve.

Antony Brewerton
SCONUL Focus Editorial Board

Nores

1. Helen Meller, ‘Geddes, Sir Patrick (1854-1932)’,
Oxford Dictionary of National Biography,
Oxford University Press, September 2004;
online edition, January 2008 (www.oxforddnb.
com/view/article/33361) [accessed 26 Sep-
tember 2008]
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McMaster
University
Libraries 2.0:
transforming
traditional
organisations

Jeffrey G. Trzeciak

University Librarian,
McMaster University Libraries,
Ontario, Canada

Tel: 905 525 9140 ext. 24359

E-mail: trzecia@mcmaster.ca

Libraries today are at the heart of a major trans-
formation in teaching, learning and research

on university campuses. Fuelled by emerging
technologies, changing student and faculty
expectations and use patterns, changing teaching
strategies and evolving digital scholarship, librar-
ies have changed dramatically as well. No longer
‘book warehouses’, libraries have become centres
for teaching, learning and research.

While these changes have had a profound impact,
our traditional library strength of connecting
people to information is still relevant today. In fact,
it can be said that ‘twenty-first-century fluencies’
(information fluency, numeracy, visual fluency,
media fluency, scientific fluency and geospatial
fluency) are essential elements of a quality educa-
tion in our flattened world. In order to be success-
ful post-graduation, our students must possess
the skills necessary to access and use informa-
tion — regardless of format — efficiently, effectively,
legally and ethically.

Over the past two years the McMaster University
libraries have undertaken a dramatic transforma-
tion from very traditional academic library to
innovative, user-centred partner in teaching,
learning and research. It is an evolution that most
recently culminated in the receipt of the 2008
Association of College and Research Libraries
(ACRL) Excellence in Academic Libraries award,
which we received in recognition of “a successful
transformation from a traditional research library
to an innovative, user-centered library using
technological advances to accomplish its goals’.!



Successful organisations are measured today, in
part, by their ability to adapt to the changing
needs and expectations of their users. Adapta-
tion requires a culture of risk-taking and innova-
tion that encourages and rewards the radical
rethinking of library resources and services. The
McMaster University community is recognised for
its ability to lead by reinterpreting/ reinventing
itself. The recent hiring of a new University
Librarian and the hiring of eight new librarians
provided us with an opportunity to make some
significant organisational changes to meet the
needs of the twenty-first-century academic library
user.

This article is intended as a guide for other
academic libraries interested in organisational
transformation. It is intended to provide insight
into one organisation, citing examples from our
transformation as we move from ‘traditional’ to
‘innovator’. While many of the examples cited in
this article represent common themes in academic
libraries, what makes our approach unique is

that all of them have been accomplished over a
brief two-year period of time. Our success can be
used as a model for other institutions interested in
thoughtful and rapid transformational change.

McMasTeR UNIVERSITY

Founded in 1887, McMaster University is located
in Hamilton, Ontario, Canada. The university
supports more than 20,000 full-time students,
representing a significant increase in enrolment in
the last decade. More than 1,434 full-time faculty
can be found in our faculties of health sciences,
engineering, science, business, humanities and
social sciences.

As an early pioneer of problem-based learning
McMaster has a long-standing reputation as ‘Can-
ada’s most innovative university’. It also typically
ranks at or near the top in research intensity in
Canada. According to Shanghai Jiao Tong Univer-
sity, McMaster now ranks as one of the top 100
universities in the world.? The university’s vision
is “to achieve international distinction for creativ-
ity, innovation and excellence’.?> Given McMaster’s
reputation, it follows that it should have a library
with an equally impressive reputation for innova-
tion and excellence as well.

McMaAsTER UNIVERSITY LIBRARIES
The McMaster University libraries consist of

four physical spaces on campus: Mills Memorial
Library (humanities and social sciences), Innis

Library (business), H.G. Thode Library of Science
and Engineering and the Health Sciences Library.
The four libraries opened their doors in 1951, 1974,
1978 and 1971 respectively and today are easily
among the busiest buildings on campus, achiev-
ing a combined gate count of almost 2.5 million
visitors in 2006.

The combined collections of the libraries total
more than 2 million books, 20,000 print and
electronic journal titles and an additional 200,000
e-resources. General collection strengths sup-
port the research and teaching strengths of the
university. Particular areas of emphasis include
biology, British history, business, chemistry, clas-
sics, economics, engineering, English literature,
geography and earth sciences, health sciences,
maps, nuclear physics and religious studies. The
William Ready Division of Archives and Research
Collections houses extensive archives including
those of Bertrand Russell, a noteworthy collection
of eighteenth-century literature and extensive
materials related to the world wars.

As a large academic library, McMaster is a
member of several organisations including the
Association of Research Libraries, the Canadian
Association of Research Libraries, the Coalition for
Networked Information, the Center for Research
Libraries and many others.

In 2002, however, the library was in decline

and faced a number of significant challenges. In
response the Provost formed an ad hoc committee
chaired by a member of faculty with representa-
tion across campus to identify the key challenges
and make recommendations to address them. The
committee identified three areas of concern:

e congruence — an absence of relationships
between academic and curriculum planning
campus-wide and the libraries

® governance — a disconnect between library
operations and the academic community’s
needs, and

e vision — an absence of leadership and long-
range view to challenge the university
community to think about the library of the
future.

Ultimately the committee’s work was incorpor-
ated into the transformation of the library. By 2005
the university had begun the process of searching
for the next University Librarian. By 2006, the
search was completed and the library’s transform-
ation was launched.
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McMasTer UNIVERSITY LIBRARIES 2.0:

OUR TRANSFORMATION

The McMaster University community is
recognised for its ability to lead by reinterpreting
and reinventing itself each generation, based

on long-standing traditions of creative thinking
and innovation. Focused on four broad areas of
transformation, the library launched our plans
for transformation in 2006. Disconnected from the
rest of campus, the libraries needed a theme that
would allow us to reposition our organisation as
a leader on campus. We also needed to engage the
campus community in a meaningful discussion
about their current and possible future needs. To
set the stage, we embraced a ‘2.0’ mentality of
flexibility, risk-taking and experimentation which
we called ‘Library 2.0 @ Mac'.

A transformation team, appointed by the Univer-
sity Librarian, worked from September to Novem-
ber 2006 to develop a new transformative model
directly aligned with our academic faculties and
the strategic directions of the university. The

team worked with consultants on a stakeholder
review, invited internationally recognised lead-
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ers in librarianship to discuss trends in academia
and met with library staff individually and in
groups. The mandate, team composition, minutes
and consultant’s report can be found at http:/ /
ultransform.wordpress.com/.

A series of guest speakers were invited to come
and give talks to library staff in areas of emer-
ging interest: Michael Stephens, instructor in the
graduate school of library and information science
at Dominican University, presented on “Web 2.0’;
Perry Willett, the head of digital library produc-
tion service at the University of Michigan, spoke
about Google’s digitisation projects; Michael
Ridley, chief librarian at the University of Guelph,
discussed the future of libraries; Joan Lippincott,
associate executive director of the Coalition for
Networked Information, familiarised staff with

‘the net generation’; and Carla Stoffle, dean of

libraries and the center for creative photography
at the University of Arizona, delivered a talk
about ‘organizational transformation’.

The team also conducted an extensive organisa-
tional review with the assistance of an external
consultant. That report became the basis for an



organisational transformation focused broadly on
four areas:

¢ Transforming ourselves

e Transforming our spaces

e Transforming our services

e Transforming our resources.

While there were significant changes in services
and resources, the remainder of this article will
focus on the staff and facilities transformation.

TRANSFORMING OURSELVES

Recognising that our staff are our number one
resource, the library began a process of reorgani-
sation that was intended to accomplish four goals:
streamline or outsource tasks that do not add
value for our users; reallocate positions to new
services and new priorities based on user needs
and changing expectations; provide training and
development opportunities for staff to position
them to assume new responsibilities; and more
closely integrate the libraries with the academic
departments across campus.

A key component to the process of staff transform-
ation was renewal. Working collaboratively with
the union and university human resources, the
library offered an incentive to all staff members
eligible for early retirement. To date, 16 individ-
uals have taken advantage of the early retirement
program. The early retirements have allowed us
to dramatically streamline back-office processes
such as cataloguing and to automate others such
as checkout. The retirements also allowed us to
eliminate some departments such as copy catalo-
ging and to merge others such as circulation and
inter-library loan. Emphasis was placed on public
services, with some staff — including former full-
time cataloguers — assuming new roles in public
services including IM (instant messaging) and
Second Life research support. Additionally, new
middle-management-level positions were created,
allowing staff the opportunity to advance and
easing the workload for the supervisors of now
merged service areas such as circulation, research
help and inter-library loan. A copy of the current
organisation chart can be found at: http:/ /library.
mcmaster.ca/about/mission.htm.

The early-retirement program resulted in vacan-
cies that then allowed us to create eight new
professional positions, including:

e immersive learning/gaming librarian — develops
and deploys new technologies like gaming

and virtual worlds to make libraries relevant
to today’s tech-savvy students

e digital technologies development librarian —
manages our transition from a commercial
ILS (integrated library system) to the open
source system Evergreen

o digital strategies librarian — manages digital
initiatives, providing vision and leadership
in the development of a library digitisation
strategy

o marketing, communications and outreach librar-
ian — develops and implements a marketing
and communications program for the library,
increasing our profile both on- and off-cam-
pus

e teaching and learning librarian — provides
leadership in integrating the library into the
teaching and learning mission of the univer-
sity

e e-resources librarian — provides leadership
in identifying new electronic information
resources and coordinating their evaluation
and purchase

e archivist/librarian — works with the director of
research collections in building and promot-
ing our world-class special collections, and

e data/GIS librarian — works with the campus
community to promote and provide support
for the use of data/GIS (Geographic Informa-
tion Systems) in the library.

The restructuring allowed us to increase our
emphasis on public service, particularly the ‘user
experience’; increase emphasis on development
of digital resources; integrate the libraries into
teaching/learning; participate in new collabora-
tive initiatives with other academic libraries; and
provide leadership in a growing area of interest:
immersive learning environments. In summary,
we moved from a model based on transaction-
based services to one based on pedagogy and
learning services.

Along with the early retirements and new hires
we also understood that success would only

be possible with additional staff training and
development. In order to identify staff-develop-
ment needs and to share information among staff
about professional development activities and
job-related training opportunities, the library
created a needs assessment survey and a staff
development and training website. Staff members
were asked to identify the types of professional
development they would find most useful, and
how they would like to learn about these.
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From February to May 2007, library staff par-
ticipated in Learning 2.0 @ Mac (http:/ / macetg.
wordpress.com/about-learning-20-mac/), ‘a
hands-on, immersive learning program that pro-
vides an opportunity to explore Web 2.0 tools and
the impact these tools are having on libraries and
library services’.* The program was self-directed,
low-threat and, above all, fun. Eighty-four library

staff members voluntarily enrolled in the program.

Each week focused on a particular technology and
participants were given a task to practice their
new skills using freely available online tools (such
as Blogger, WordPress, Bloglines, del.icio.us and
Facebook). Sixty-eight staff members completed
the program along with some staff from Uni-
versity Advancement Services (Www.mcmaster.
ca/ua/as/) who also participated in the weekly
activities.

TRANSFORMING OUR SPACES

Recognising that the ‘library may be the most
important observation post for studying how
students really learn’,® our space transformations
have had one goal: to transform our libraries into
Canada’s most innovative space dedicated to
learning. However, we faced a number of challen-

ges common to most academic libraries:

¢ demand for increased study space coupled
with declining use of physical collections

e rising enrolment combined with rising gate
counts at the library

e changing student expectations for a range of
study spaces (silent and collaborative), and

e increased pressure by the University to pro-
vide space for other academic departments
and functions.

Mills Learning Commons

In order to address these issues, we undertook
several physical renovation projects, including the
Mills Learning Commons, a major redesign of a
traditional library reading room. Once a drab and
outdated reading room with none of the hi-tech
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functionality required by library users today,
the Mills Learning Commons is now ‘an active,
student-centered learning space that integrates
traditional and emerging scholarly resources,
information technology, expert help, instruction,
and collaborative and individual study space’.®
Armed with information from a concept feasibil-
ity study, a series of public consultations and a
thorough examination of the learning commons
model at other institutions, approximately 650m?
of library space was renovated to become the
Mills Learning Commons.

The result was open ergonomic computing spaces,
lounge spaces with soft seating (chosen by stu-
dents via a ‘vote with your seat’ contest), collab-
orative study rooms, bookable consultation rooms
and new spaces for academic skills counselling,
services to students with disabilities and expert
IT help. We added 170 state-of-the-art computers,
full wireless access, new printers and scanners,
productivity software and special software for
students with disabilities.

Based on our success with the Mills Learn-

ing Commons, we launched a second learning
commons project for the H.G. Thode Library of
Science and Engineering. The project will create
a hi-tech /hi-touch facility that is attractive to stu-
dents and faculty alike. It is intended as a space
that changes attitudes, practice and outcomes.
Students and faculty will have access to:

¢ high-end computing workstations, multime-
dia pods, wireless networking and laptops

e welcoming spaces for individual study and
quiet reflection

e enhanced spaces for research and IT assist-
ance

e small group-study spaces featuring interac-
tive whiteboards and plasma displays

e classrooms and breakout rooms enabled with
video conferencing, podcasting and vodcast-
ing equipment

e collaboration spaces for faculty and graduate
students to work on their teaching

e a future home for the faculty of science’s
integrated Honours Science program (iSci).

LIBRARY SYSTEMS

We also initiated a number of virtual renova-

tions to radically transform our virtual learn-

ing environment as well, beginning with the
integrated library system and the online library
catalogue. By selecting Endeca’s Information Access
Platform as our discovery layer we became the first



Canadian library to implement faceted brows-

ing. The transformation of our catalogue was
significant. No longer required to wade through

a ‘first-in-first-out’ catalog, students and faculty
can easily locate the materials they need. They

can easily search results ranked by relevance and
refine navigation by topic, author, genre, language,
material type and so on. As our users increas-
ingly turn to electronic resources as their primary
source for information, this easy-to-use approach
has reinvigorated interest in the library collections,
including print as well as electronic.

Building on the success of our catalogue trans-
formation, the library has now undertaken a pro-
ject to replace the integrated library system itself
with Evergreen, the open source system. Together
with the University of Windsor, Laurentian Uni-
versity and Algoma College, we have established
Conifer (http:/ / conifer.mcmaster.ca), a collabora-
tion to develop a shared instance of Evergreen by
2009. Unlike traditional commercial systems, as
an open source product, Evergreen will allow our
libraries to manage collection resources more
efficiently and respond more rapidly to changing
user needs.

Wee 2.0

Beginning in winter 2007, we expanded our trad-
itional support services to include hosting blogs
and wikis for faculty members interested in using
these tools for teaching and research. The 2.0 tool-
box (http:/ /blog.lib.mcmaster.ca/) can be used

to extend in-class discussions, promote group
work and provide a platform for collaboration
and distributed research in a non-commercial and
ad-free academic environment. A few examples of
projects include:

e Geography and earth sciences liaison librar-
ian Cathy Moulder collaborated with Profes-
sors Carolyn Eyles and Michael Mercier on
wiki assignments for a fourth-year geogra-
phy class on the changing Canadian glacial
landscape and a third-year class on segrega-
tion in world cities. Charged with the task
of gathering and organising large quantities
of information, students worked to produce
results far exceeding expectations. Students
collaborated to solve problems and meet
challenges, using the wiki format to creative
advantage and experiencing firsthand the
satisfaction of seeing their results accessible
on the internet. The fact that the assignment
was to be graded seemed to be forgotten as

the teams fed off each others’ ideas and criti-
cally engaged with the topic.

e The Mac Library Experience wiki (http:/ /
libfye.wetpaint.com/?t=anon) is a ‘one-stop
shop’, gathering together essential informa-
tion that new students need to know about
the library. The wiki format allows students
to post and share tips, give each other advice
and post comments. One unique feature of
the Mac Library Experience wiki is a calen-
dar of events, including introductory tours
of all four campus libraries and workshops,
designed to help students achieve academic
success.

e McMaster’s map collection (http:/ /library.
mcmaster.ca/maps/airphotos/1919.htm)
uses a Google Maps mashup as an index for
a heavily used collection of 5,000 local air
photos. This tool allows researchers to zoom
to their research site using Google Maps, and
then see whether McMaster Library has air
photos covering that site for any time period
between 1919 and today. The convenient
website eliminates the need to make a special
trip to the library to consult paper indexes.

Wee 3.0

Moving from 2.0 to 3.0, the library has begun
investing in the development of a space in Second
Life with the recent purchase of an island (http:/ /
slurl.com/secondlife / Steel%20City /128/128/0),
in collaboration with the Hamilton Public Library
and Mohawk College. The island will position us
as a leader in the exploration of library services,
collections and spaces in virtual worlds. It will
consist of space for both large- and small-group
collaboration and instruction, an area for experi-
mentation and discovery and room for 3D exhibits
of our digital resources as well as services such

as reference assistance and instruction. Currently
the island is home to a class project for students
in a multimedia digital games course. A sculpture
garden is the result of a class project that was a
collaboration between the faculty, the libraries
and the students.

NEXT STEPS

After all of this change in less than 24 months we
felt it necessary to step back and take another look
at our direction. The libraries have just completed
a new strategic planning process to once again
redefine our vision, mission and goals to ensure
that they align with the university’s reputation

SCONUL Focus 44 2008 9



for innovation and academic excellence. The
process involved a series of half-day retreats with
all library staff where we worked in groups to
brainstorm model vision and mission statements,
values and strategic directions. The high level

of staff involvement in the planning process has
resulted in a greater degree of ownership for our
new vision, mission and values as well as for our
strategic goals. The results of the sessions were
then consolidated and clarified by the senior
management team with the assistance of an out-
side consultant. (See http:/ /library.mcmaster.ca/
about/mission.htm.)

Vision

McMaster University Library will be recognised
as Canada’s most innovative, user-centred, aca-
demic library.

Mission
The University Library advances teaching, learn-
ing and research at McMaster by:

e teaching students to be successful, ethical
information-seekers

e facilitating access to information resources

¢ providing welcoming spaces for intellectual
discovery

e promoting the innovative adoption of emerg-
ing learning technologies.

We value:

e excellent customer service

e collaboration, innovation, creativity and risk-
taking

e inclusiveness and respect for the individual

e accountability for our actions and decisions.

CONCLUSION

Above all, we have become a library not afraid

of change. It is imperative for librarians at all
levels to be involved in, and provide leadership
for, change that extends beyond our walls and
beyond our traditional roles. In order for the
library to grow as an organisation the librarians
must have an understanding of current issues and
must go beyond simply reacting to or embracing
them; they must be catalysts for change on our
campuses. We must open our minds to new ideas,
forge new partnerships and look to the future
rather than the past. We must redefine our profes-
sion.
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Charter Mark is
dead. Long live
CSE!
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WHaAT Is Im?

Those of us of advanced years, who remember
O-levels, will possibly read ‘CSE’ and think
‘second best’. Not so — CSE now means Customer
Service Excellence and is the new award that is
gradually replacing Charter Mark. Like Hud-
dersfield, many university libraries will already
have Charter Mark and be wondering how best
to move on; others will be considering the award
for the first time. I will try to make this equally
accessible to both.

So, what is CSE and how does it differ from its
predecessor? The Cabinet Office states that:

‘Customer Service Excellence aims to bring professional,
high-level customer service concepts into common
currency with front line public services by offering
a unique improvement tool to help those delivering
public services put their customers at the core of what
they do.”

CSE was launched on 10 March 2008 after an
independent review of the Charter Mark scheme
by Bernard Herdern, whose report, published in
2006,> recommended a new standard based on
the key drivers of satisfaction. Applications for
Charter Mark have now closed and, as certificates
last for three years, the scheme will finally end in
June 2011.

WHAT CAME FIRST?

At the University of Huddersfield we first con-
sidered Charter Mark for our library services in
2004 and actually achieved it in 2005. Current
holders will know that a 12-month follow-up
visit is necessary to confirm the award and
then three years of surveillance or continual
assessment before the next big assessment. For

us, because we like a challenge every year, we
completed our 12-month follow-up in 2006, then
in 2007 added our new learning resource centres
at university centres Oldham and Barnsley, and
also our archives service which is located within
the library. The expected follow-up visit for the
centres and archives should then have taken place
in 2008, with a full assessment of library services
due in 2009.

As chair of our (then) Charter Mark Working Party,
I read the draft statement for the new CSE stand-
ard, released in November 2007, and experienced
what I can only describe as a ‘moment of madness’
when I decided that we should consider skipping
the comparatively easy follow-up year and have

a go at the new award. I consulted my head of
library services and our Charter Mark assessor,
hoping that they would dissuade me, but both

felt that we could and should do it. Our assessor
recommended a pre-assessment visit in the spring
of 2008 just to make sure we were ready, as failing
to get CSE status would mean we would also
forfeit Charter Mark status. Not a decision to be
taken lightly.

How po you Gt IT?

For those considering the award, a team of people,
preferably from different areas of the library serv-
ice, is essential, as is the support of senior man-
agement. The real benefits of the award will only
be felt, and will only be achievable, if all members
of the service buy into the concept, as opposed

to regarding it as a tick-box exercise to receive a
certificate (and logo) and a letter of congratulation
from the Prime Minister. In 2004 I was one of the
cynics, which may be why I was subsequently
given the lead, but as I have seen the improve-
ments in our service and read the comments on
excellent customer service in our surveys, I have
been converted to advocate, with all that mission-
ary zeal which accompanies conversions!

Articles have already been written about prepara-
tion for Charter Mark,® so, rather than rehash the
advice given there, I will concentrate on what CSE
means and how we went about getting it. As we
were trying to achieve a great deal in a short time,
we set up a subgroup, consisting of myself, Sue
White (head of library services) and Jane Kaye
(learning resource centre manager, Barnsley). To
kick-start the project, we initially met at least
every two weeks in the first two months of 2008
and each time spent around two hours brain-
storming our way forward. It became evident very
quickly that everything hangs on the successful

SCONUL Focus 44 2008 11



identification of your customers. Of the 57 criteria
that you have to fulfill, Criterion 1.1.1 states:

‘We have an in-depth understanding of the charac-
teristics of our current and potential customer groups
based on recent and reliable information.’

The Cabinet Office web pages describe this as
customer segmentation:

‘Segmentation provides valuable insight into how to
provide the best service for all customers by focus-
ing on their needs, motivations and choices. It helps
services to move away from the idea that “one size fits
all” for customers.”

Get this right and you will find that everything
else falls into place. You may have already been
doing some work, as we had, into assessing the
needs of different customer groups — for exam-
ple, users with disabilities, international students,
researchers — which will provide you with some
ready-made evidence. You will soon discover, if
you are not already a Charter Mark holder, that
evidence, and lots of it, is the key to success. Try
to ensure that you have someone in your group
who has experience of compiling a portfolio of
evidence and the attendant skills of producing a
cross-referenced matrix, and start work. Although,
in your segmentation, you will need to be able

to identify each customer down to an individual
level if necessary, we found it easiest to create a
flow chart containing broad groups of users, each
then leading to a breakdown of those groups with
some (disabled users, for example) inevitably
overlapping. Make sure you remember potential
users and non-users (Criterion 1.1.3: “identify hard
to reach ..."). We accompanied this — by now very
colourful — flow chart with a short description

of each customer segment and (Criterion 1.2.1)
quickly wrote a strategy and schedule for consul-
tation. In fact we were pleasantly surprised, when
we put our schedule together, by just how much
consultation we were already doing in the shape
of surveys (in-house and national), focus groups,
questionnaires, student panels and so on.

Once you have your segments and your sched-
ule, you will be able to identify any gaps in your
consultations and immediately take steps to fill
them, remembering to feedback your findings and
any action taken.

Two aspects of the criteria gave us cause for

concern:
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1.3.1 We use reliable and accurate methods to measure
customer satisfaction on a regular basis.

Words like ‘methodology’ and ‘sample sizes’ give
me nightmares and if, like us, you are grateful

if anyone turns up to a focus group or fills in a
questionnaire, depending on the size of the bribe,
then you will probably worry that your method-
ology and the Cabinet Office’s requirements are
some way apart. Add to that a university directive
not to overload students with surveys and you
may feel that you have a problem on your hands.
We consulted our assessor, added a statement to
our strategy about the difficulties of perceived
over-consultation, found some methodology state-
ments for the national surveys and suddenly it
didn’t seem so bad.

1.3.5 We have made positive changes to services as
a result of analysing customer experience, including
improved customer journeys.

Customer journey mapping looms large on the
Cabinet Office site, so that we felt we had to give
it some special attention. Fortunately we were
able to look back at the reviews of the different
services that had been undertaken over the last
two years in the library and revisited the proc-

ess maps which we had created to show where
changes might be necessary. Some of these — book
renewal, inter library loans procedure, help desk
configuration — had all led to improvements in the
customer journey and could be used as evidence.
But CSE is all about continuous improvement, so
we needed, and still need, to look at other jour-
neys that could lead to future benefits for our
customers. Again, a flow chart is probably the best
way to map a customer journey and if the flow
chart becomes too complicated, perhaps this is an
indication that the journey is too.

Skip forward to Criterion 4 — Delivery — and you
will understand why so many organisations
now have customer-service standards on their
web pages. For Charter Mark we had gradually
increased the number of our standards until this
year we had 30 — almost all quantitative and all
needing regular monitoring. We were bored with
them, our customers probably never bothered to
read them and our staff were fed up with col-
lecting and collating data. We didn’t have time
to change and monitor our standards before our
assessment and admitted as much to our asses-
sor who agreed and suggested that we now
select between 10 and 20 qualitative standards
that would be far more meaningful to our users.
Google ‘customer service standards” and identify



a few good ones, making sure you consult your
staff and your users to see what they think. As
our assessor said, you can always run all your

key performance indicators in the background to
create any quantitative data you might need. Then
make sure, in any surveys you run, that you ask
questions that give you the required data to moni-
tor the standards you select and make sure your
users know about it.

Resurt!

After all our hard work, our two days of assess-
ment were actually quite enjoyable, particularly
when we were told we were successful and that
we had achieved Compliance Plus in two areas.
We had a few partial compliances — inevitable
when you consider the amount of work we had to
put into such a short time — but we can now look
at getting those right for our follow-up visit in
May 2009. The main advice I would give anyone
considering the award would be: don’t underes-
timate the amount of work you will have to do
and don’t forget to put your customers’ needs first
in every decision you make. Celebrate what you
already do well but always stay focused on what
you could do better.

The CSE mantra should be:
e Consult.
¢ Feed back.
e Take action.
¢ Consult again.

No handy acronyms there!
WHAT NEXT?

We have already had several requests for advice
from colleagues in other university libraries and,
if there is sufficient demand, we would be happy
to run a workshop in Huddersfield. Please get in
touch if you would be interested.
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Associate University Librarian, University of
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INTRODUCTION

Each summer the University of Portsmouth
library organises a staff development day, or
summer event, to which all members of staff are
invited. This year the staff development group
decided that the theme was to be information
literacy (IL) and that the event should introduce
staff to the topic, not only to make them aware

of some of the activity around IL carried out by
library staff but also to think about their own
role in promoting it. Past experience suggested
that an interesting topic and a lot of interactivity
were keys to a successful and enjoyable day. One
major obstacle was how to make the topic sound
interesting enough so that people would sign

up to attend. In the end we decided not to use
the ‘IL” words at all in promoting the event but to
wait until the last session of the day, which aimed
to put some ‘theory” around the rest of the day,
which was to be practical.

THE TASK

We decided to replicate the student experience

as much as possible and invite staff, in teams, to
research and plan ... not an essay, but a holiday!
Their findings had to be displayed at 15.00 hours
as a poster plus a short handout; these had to
include some top tips and an example of a typical
souvenir from each destination. Scenarios were
picked from a hat at the beginning of the day.

The brief for each group mentioned a ‘base room’

— we collected some paper resources which we
located in a base room and a list of staff ‘experts’
was posted on a base-room wall. Mid-way
through the morning there was a short presenta-
tion from our map librarian about how he could
help not only with maps but also to produce post-
ers (the map library had recently merged with us
so this was a good opportunity to make some of
the services available more widely known).

We wanted the groups to think about the process
of carrying out the task rather than concentrating
on completion, so at lunch time we gave them

a handout with a supplementary task for the after-
noon. Each team was given a flipchart to list five
learning points about the process that they had to
agree as a group, and three post-it notes for the
top three resources used. These were to form the
basis of the feedback session.

TASK COMPLETED

At 15.00 the posters were displayed (only one of
the five was late) and the groups shared feedback
about their learning points. We used the post-its
to make a visible bar-chart of resources used.
When the groups started to feed back their learn-
ing points and top resources they were amused to
find that as well as replicating the student experi-
ence they had replicated student behaviour. All
the groups relied very much on the web for their
information; very few used the base room (which
included some useful journals) and fewer sought
out the experts; not everyone considered the copy-
right implications of choosing images for their
posters. Use of the map library was significant but
all agreed this was because of the timely pres-
entation. Some groups had problems with time
management; some broke the rules and changed
the scenarios; some had trouble with different
versions of MS Office; most had never produced a
large poster before.

Holiday scenarios

A family holiday in Europe for two adults and two children (one teenager and one toddler)
A cultural break for a group of ten friends in Russia

An adventure holiday in South America as part of a gap year

An eco-holiday in Scotland for a couple aged 50+

A Christmas shopping break in New York for a hen party

A Hampshire holiday with a disabled visitor who is a wheelchair user
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Macy’sat Christmas
.it’s sothe place to be!

Bridezilla Tour NYC
Christmas 2008

beyond Google. There was increased empathy for
students (who have to do this all the time) and
there was a demystification of the work of the
faculty librarians and subject teams. The day also
got staff from different parts of the organisation
working together (we had selected the teams to be
as varied as possible).

FEEDBACK

Evaluation forms asked what were the most
beneficial aspects of the day. Top of the list was
carrying out the actual task itself and ‘living the
student experience’, as one person put it. This was
followed by the teamwork aspect and, surpris-

macys . _
QEnpoe
. HQDQEE

=

ingly, a number mentioned the “theory” at the end.

It was a fun day to organise and be involved with,
with high energy levels and involvement from
staff (about 40 people attended). The posters were
very creative and have been left on display for

all staff to view. Here’s a final comment from a
participant:

"A very informative and interesting day of subtle
design.’

PSR

Del Frisco’s Double Eagle Steakhouse
“My favourite animal is steak”

As this was a sitting-down session we
followed it with a timed “show and tell’
where a nominated group member stood
in front of its poster and pitched the holi-
day to the other groups in turn, so that
each group walked around the display.

The final session aimed to pull the day
together and to get people thinking
about putting the experience into a wider
context. It was at this point that we used
the “information literacy” words! Each
person was asked to consider how their
role could help promote IL. The evalua-
tion form asked participants to list any
staff development they felt they needed
in order to increase their knowledge and
skills in this area.

OurcoMmes

The day was successful in raising aware-
ness of IL as something for the whole
organisation to be involved with. A
number of further staff-development
sessions were suggested, including refer-
encing, finding copyright-free resources,

Looking for an eco-friendly holiday?

WE CAN PLAN-IT!

Want to make friends and get fit against the
idyllic background of the Scottish Highlands?

Take a sleeper train from London to Inverness and join us on one of
our Habitat Management holidays at beautiful Ardross Castle.

the local and our holidays combine the lowest possible carbon-footprint with opportunities
to explore the natural landscape and its cultural context.

You'll work with a mixed-age group of to carry out fon work in the ysi ing Ardross Castle.
You'll eat organic local produce, and have opportunities to witness wildlife in its natural habitat.

ITINERARY

Day 1: Travel overnight from London to

Inverness on the Caledonian Sleeper
1

\
Visit Black Isle Brewery and sample beers

Day 2: Arrive in Inverness for a day of produced locally from organic hops.

cultural exploration before scheduled

transfer by Land Rover to Ardross Castle Glimpse dophins, porpoises, seals and

Minke whales along the shoreline.
Days 3-10: Volunteer work around the

Oak woodlands of Ardross, to remove
and control the spread of Rhododendron
ponticum. Guided trips to local sites of
interest using existing public transport or
cycle hire are included on some
afternoons.

Spot Osprey, Guillemots, Puffins and Herons
on nearby cliffs.

Visit the Groam House Museum and explore
the Pictish roots of the area.

[
BTICV

Day 11: Return transfer to Inverness in
time for overnight sleeper.

advanced enquiry-handling and search engines
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Frontline para-
professionals:
the forgotten
heroes of
information
literacy

Hannah Hauxwell

Library Assistant, UWE Library Services,
Hartpury College

Tel: 01452 702162

E-mail: Hannah.Hauxwell@uwe.ac.uk

INTRODUCTION

In the library and information literature, the topic
of information literacy seems to be dominated by
two themes: academic collaboration and the defi-
nition of information literacy. The former involves
liaison with academic colleagues to embed
information literacy within the curriculum, on the
premise that information literacy skills are central
to the educational experience. Attempts to define
information literacy as a set of discrete, measur-
able attributes support this process, which often
requires the development of ‘learning outcomes’.
Other topics, such as the fine detail of planning
and running library induction programmes,
branch out from these two main concerns.

Most of this, however, occurs at what might be
described as the formal end of the information
literacy spectrum. The day-to-day activities of
frontline paraprofessionals are largely excluded
from the literature’s account, although parapro-
fessionals can and do make a valuable contribu-
tion to the goal of producing information-literate
graduates. Indeed, teaching and promoting infor-
mation literacy can take place on at least three
different levels:

e Policy level: the library service’s aims and
objectives for promoting information literacy,
including academic collaboration such as
the development of reading strategies and
liaison to integrate information literacy into
the curriculum.

¢ Formal procedures: the first stage of putting
policies into practice. This includes the

16 SCONUL Focus 44 2008

formal teaching activities offered by the
library, such as induction programmes and
specialist sessions for particular resources.

It also involves the production of support
materials such as printed guides and subject-
specific web pages.

e Informal practice: the information literacy
teaching that takes place within the context
of the interactions between library staff and
customers.

The three levels need to be seen as a structure of
three interdependent layers, rather than as a hier-
archy. Like the tiers of a wedding cake, the three
levels of promoting information literacy are inter-
dependent. It is the successful integration of these
three complementary approaches that makes for
an effective information literacy programme.

If “information literacy’ is taken to include any
intervention or activity that helps library custom-
ers to make effective use of library resources, then
a task as simple as showing a customer how to
use the library catalogue, or directing them to the
correct shelf, is promoting information literacy.
Whilst the literature seems to imply that parap-
rofessionals are the poor relations of information
literacy, this author’s workplace experiences sug-
gest otherwise.

CASE STUDY: TWO EXAMPLES FROM THE AUTHOR’S EXPERIENCE

Working as a paraprofessional at a higher edu-
cation library serving both higher and further
education students, I interact with a wide range
of students who have very diverse learning needs.
The library has two service points: a service desk
dealing mainly with circulations work, plus an
enquiry desk offering more in-depth support.

I have always worked on both service points,
although traditionally the enquiry desk is staffed
by professionals. I have been in this role, assisting
customers with their use of the library on a daily
basis, for ten years, but only at library school did
I discover the term ‘information literacy’. To me,
helping customers is simply a natural part of my
job.

Looking at my experiences through the informa-
tion literacy lens, as it were, I began to see the
frontline paraprofessional role as a vital part of
the process. In particular, it seems that parapro-
fessionals are often the ones who bridge the gap
between formal information literacy teaching and
individual students’ needs. I also find that my
administrative duties as a paraprofessional feed



into my enquiry work, and vice versa, as illus-
trated by the following two examples.

Interlibrary loan requests

My colleagues and I once spent an autumn term
working under an avalanche of interlibrary loan
requests. A rise in student numbers had led to a
sharp increase in the number of requests we were
handling. We also noticed that many of these
requests were for items that were available within
the library, in either print or electronic format.
Such request forms were returned to the customer,
along with information about how to access the
required resource.

When we alerted our professional colleagues to
this situation, the question of why it was happen-
ing was addressed at a more strategic level (the
procedural layer of the three-tier model). Previ-
ously, all aspects of library use were covered in a
single library induction session delivered during
the first term of the degree. Students were not
required to do independent literature searches
until the second year, so it is no surprise that
many of them had forgotten the finer details by
then. This has since been revised, so that library
teaching is matched more closely to the demands
of the course. Now the typical pattern for degree
students is: a general introduction to the library
during their first year, followed by a more focused
‘database’ session (covering literature searching
and using electronic journals) in their second year
and, in some cases, an in-depth session about
literature searching for the dissertation in the final
year. Over time, this improved approach to user
education, combined with an increased avail-
ability of electronic journals, has led to a dramatic
reduction in the demand for interlibrary loans.

Meanwhile, back at the functional level, we had to
deal with the immediate demands of the situation.
As well as checking requests and returning those
for “in stock” items, we began to try out ways of
dealing proactively with the problem. Interlibrary
loan requests are handed in at the service desk.
All desk staff were able to check that the copyright
declaration had been signed, so one common
reason for delays in processing requests was
eliminated. More complex checking by all staff
proved impractical, but interlibrary loans staff
were able to filter requests at this point. Taking my
own experiences as an example, typically I would
ask the student if they had checked the library
catalogue, whilst quickly flicking through the
requests. (I confess that I know the names of many
commonly requested journals by heart.) I could

then double-check to see if the journal article in
question was held, and offer to show the student
how to check the library catalogue, so that they
became familiar with how the library catalogue
displays various kinds of resource.

Interlibrary loans staff accumulate a considerable
amount of knowledge through their day-to-day
work of administering requests, so we became
more confident about giving other advice in
context, such as trouble-shooting access to elec-
tronic journals, referencing, assessing sources and
investigating incomplete citations. At no point
were any of these activities labelled as promoting
information literacy. They were simply part of
our efforts to help students make effective use of
library resources in support of their studies.

Demand management

Another interesting area is that of demand man-
agement (holds or reservations). There was a time
when we were suffering from holds overload.

It was not uncommon for there to be dozens of
reservations on a single title, as a large cohort of
students competed for access to the text. Again,
we had to deal with the immediate effects until
the matter was resolved: specifically, what do
you do when you are faced with a customer who
wants a book by next week and there are already
97 holds on the three copies you hold?

The answer is two-fold. First, help the student to
find other ways to meet their information need. In
some cases students think too rigidly about their
recommended reading: I once had a very long
conversation with a group of students, trying to
persuade them to use any of the A level biology
books on the shelf rather than not being able to

do their assignment because all the copies of the
title on the reading list were out on loan. Secondly,
there is equally a need to inform the subject librar-
ian, so that a long—term solution can be reached.
In this case, the matter has since been largely
resolved by a review of reading strategies (that

is, addressed at the policy level of the three-tier
model), along with the digitisation of key chap-
ters and other core material.

In my experience, many students do not assimi-
late the content of library induction sessions, for
whatever reasons. Paraprofessionals step into the
gap and help students to find information as and
when they need it. Taking this a stage further, it
can also be an opportunity to challenge students
to think in more detail about their information
use. For example, a student may ask to be shown
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how to place a hold on a popular title, when all
the copies are out on loan. The technical skill of
placing the hold is one element of the interaction,
but it is also a prime opportunity to introduce
ways of assessing and choosing texts, by offering
them available alternatives.

EMBEDDED INFORMATION LITERACY AND THE INTUITIVE LIBRARY

It is generally agreed that learning that takes place
in context is more likely to ‘sink in’. I would argue,
therefore, that information literacy needs to be
integrated not only within the curriculum but also
within daily library practice itself. Information lit-
eracy can be embedded into the library experience
at all levels, from finding a book to researching a
thesis. The information literacy promotion which
I do in my work as a paraprofessional is just that:
giving ad hoc training as and when the customer
needs it and is, therefore, receptive to the informa-
tion. There seems to be plenty of scope for this
kind of contextual information literacy.

Going off at a slight tangent for a moment, we
need to ask ourselves why we need user educa-
tion in the first place. The literature talks about
‘intuitive’ interfaces for electronic resources, mean-
ing that it is obvious what to do. Products such

as Google or YouTube or Facebook do not come with
an induction session. People just log on and start
using them. So is information literacy really an
exercise in making our customers fit our services?
Are we setting up libraries how we think they
ought to be, and then spending a lot of time and
effort explaining our systems to our customers?
Do we, instead, need to think about making the
library more “intuitive’? If so, the circulations staff
are probably the ones who have the best feel for
customer needs, experiences and expectations. A
library exists for its customers, not for the books
or the computers it contains. Frontline staff are the
ones who are most aware of this, as they gener-
ally have the most contact time with students. The
feedback they glean during routine encounters
with customers can provide valuable informa-
tion about how well a formal information literacy
programme has worked and what further inter-
ventions would be useful.

This account of the paraprofessional role in infor-
mation literacy promotion comes with a number
of ‘health warnings’. All libraries have their own
dynamics and historical factors which come to
bear on the situation. I am not a typical library
assistant in some ways: I came to the role with a
degree and a high level of IT literacy and confi-
dence, which helped me to build up my skills in
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other areas. For me, this development over time
has been an “organic’ or ‘bottom—up’ process: I
learnt as I went along. Attempting a ‘top-down’
implementation of a new information literacy
initiative carries the risk of pushing paraprofes-
sionals out of their ‘comfort zone” and could have
detrimental effects on their motivation. It is better
to start on familiar ground. Many library assistants
regularly do tasks such as showing customers how
to use the library catalogue, without realising that
this is part of the information literacy endeavour.

The issue/service desk can provide excellent
opportunities to promote information literacy.
The desk is central to the library experience for
many customers; indeed, unlike formal teaching
sessions, it is difficult to avoid the desk entirely.
Students cannot learn to evaluate, organise and
synthesise information until they have accessed
it in the first place, so it could be argued that the
work of paraprofessionals is the foundation that
underpins all other information literacy activity.
This is not about trying to turn library assistants
into mini-librarians. Rather, it is a suggestion
that paraprofessionals are in a unique position
to offer tailored, relevant snippets of information
literacy training as part of the day-to-day business
of the library. Paraprofessionals can be the ones
who bridge the gap between formal informa-
tion literacy programmes and individual student
experiences of the library: they may well be the
forgotten heroes of information literacy.
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This article describes the development and deliv-
ery of a new research and study skills module
delivered to all students in an undergraduate
degree programme in Dublin City University. It
discusses the benefits and challenges of successful
collaboration between academics, librarians and
other key support staff.

INTRODUCTION

In the summer of 2007 we were approached by
our School of Applied Languages and Intercul-
tural Studies (SALIS) to develop a module on
study and research skills for all first-year students
taking the Applied Languages and Intercultural
Studies programme. SALIS staff felt that there
was a demonstrated need for this module. Incom-
ing first-year students were missing fundamental
research, information-seeking and basic IT skills.
Two other university partners were invited to
contribute: the Teaching and Learning unit and
the Computer Services department.

THE COLLABORATIVE PART

As this module was a collaborative project with
other units, we were eager to place our sessions

in the context of the material that was delivered
by our colleagues. This proved easier said than
done! Unfortunately, it was difficult to ascertain in
advance exactly what each of the other three pro-
viders would be covering. We knew that SALIS
would be providing instruction for students as to
how to negotiate university life and that prepara-

tion for and assessment of the European Compu-
ter Driving Licence (ECDL) would also be covered.
Our colleague in Teaching and Learning was to
introduce reflective learning and would be asking
the students to keep a reflective journal. However,
this was all the advance information we had to
work with.

Whilst the library had been delivering embedded
sessions to students that were context-appropriate
and had an inbuilt assessment, with marks con-
tributing to programme grades, this was the first
time I had been asked to co-plan a module that
had input from both academic and non-academic
colleagues. Initially we had a series of round-table
discussions about what content to include; as time
became scarce, we collaborated via e-mail.

Our face-to-face meetings concerned the logistics
of scheduling the sessions. Some components

of the module required sessions on a particular
date — for example, the ECDL exam, which was
organised by our Computer Services department.
The remaining time slots were allocated evenly to
the other units. Unfortunately, when the plan-
ning of the module moved to e-mail, we lost a
valuable discussion opportunity. It was difficult
to ascertain what content our colleagues would
cover and therefore we progressed the planning of
the library sessions with a certain sense of “tunnel

vision’.
PLANNING THE PROGRAMME

In total, the library provided five contact hours
for each student. We planned the sessions
paying close attention to the module aims, which
included:

e introducing students to technologies and
resources that would underpin their work at
university

¢ enabling students to gather, interpret and
present information

¢ introducing students to academic writing
skills (writing, reviewing, editing, referenc-
ing)

¢ enabling students to reflect on their work
practice and progress.

The library was well placed to facilitate first-year
students’ transition into and advancement within
their university career.

Our three-level information literacy framework
had been in operation for a number of years and

this module provided scope for us to deliver
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and expand on the level-one objectives of this
structure. Level-two objectives include access-
ing resources outside our institution, advanced
web searching and compiling a bibliography, and
are typically delivered to second-and third-year
students. Level-three objectives include under-
standing the literature-review process, developing
a deeper knowledge of subject-specific resources
and managing and organising citation using
bibliographic management software. This level

is usually delivered to final-year or postgraduate
students.

DELIVERY OF SESSIONS

Whilst we were able to expand on the level-one
objectives of this framework, we made sure that
our sessions” learning outcomes were closely
aligned to the overall aims of the module and that
this was communicated to all students from the
start. This was important because the students
were much more likely to learn well if they knew
exactly what learning outcomes they would
achieve, from session one.

Conscious that the majority of our students were
coming to us directly from secondary educa-
tion, we wanted to carry out some diagnostic
assessment, which entailed a short ten-question
worksheet in session one (see appendix 1). This
proved a useful ice-breaker and enabled us to

get an idea of where they were coming from in
terms of information-searching skills. It was also
vital in informing our planning for the remaining
sessions. We also used this session to introduce
the students to an academic library and we broke
them into groups for hands-on sessions.

The remaining sessions covered use of the cata-
logue, planning a search strategy and citing and
referencing. We were keen to ensure a strong ele-
ment of interaction and reflection by the students
and encouraged them to provide alternative
solutions to queries. Breaking them into groups
and getting them to evaluate the ‘how’ and ‘why’
of their peers’ approach to finding and evaluating
information was extremely effective in getting the
message across.

LESSONS LEARNT

Throughout the library sessions, we were deter-
mined to provide ongoing formative assessment
so that students could improve their learning and
we could diagnose their strengths and weak-
nesses. I think we could have facilitated the
former more effectively had we provided timely
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feedback both at the time of the assessment and
via our virtual learning environment — Moodle.
After all the ‘teachers’ had delivered their sessions,
the content was posted on our VLE. I believe

that had this content been available offline to all
teachers at the planning stages, we could have
delivered a much more cohesive module to the
students.

When this module had been completed, the
students provided feedback as to how they felt it
had gone. We received a huge amount of support
for our contribution, with just some suggestions
for improvement. Some students felt the library
content could have been condensed from five to
four hours. Others would have valued more time
dedicated to citing, referencing and plagiarism.

Advance information concerning the number of
incoming students registered for the programme
would also have been hugely beneficial. Last year,
these numbers could only be confirmed one week
prior to the commencement of the programme.
This meant that the organisation of resources

and any required planning for staff support was
limited.

I also believe that it would have been hugely ben-
eficial to those of us working on the module this
coming year if there had been a closing meeting
last year attended by all four partners, to share
ideas around what worked and what didn't, espe-
cially as it had been the first year of the module’s
operation.

CoNcLUSION

After completing the first year of this module, we
in the library have come to realise that there were
definite potential synergies around the prepara-
tion of content. I am happy to say that planning
for the second year of this first-year module has
begun early. The remaining departments have
changed personnel and I am in the fortunate
position of being the only person with experi-
ence of what worked, and what didn’t, last year.
Each department involved will also now have an
opportunity to formally assess its component — a
factor which will inevitably increase the number
of students attending a session first thing on a
Monday morning!

It is becoming increasingly important to liaise
with colleagues from units across the university —
both academic and support staff — to ensure that
delivery of information-literacy sessions is both
content- and context-appropriate. Nurturing this



liaison relationship is even more of a challenge
when there are three or four partners involved.
However, I strongly believe that if a module such
as this is afforded enough time and dedication at
the planning stages, the rewards for both students
and teachers can be substantial. Although some-
times frustrating over the planning and sharing
of content with colleagues, it has been an exciting,
rewarding and very worthwhile experience.
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AppPenDIX 1

Library Quiz - LC100 — Session 1

Student ID number:

1. All books in the Library are arranged on the shelves by:

Title
Author
Subject
Publisher

O

O
O
O

2. Choose the best source for each information need below. (Use each source only once.)

Newspaper

Dictionary

Encyclopaedia

Book

Scholarly Journal

Up-to-date report on Sudan

The latest research into Parkinson’s disease

Background or overview of a topic

In-depth analysis of the Irish Civil War in 1922

Definition of “Plagiarism”

3. Which of the following would you NOT find using the Library’s Catalogue?

Videos/ DVDs held in the Library

Newspapers held in the Library

Magazine or Journal articles

Theses held in the Library

m]

O oo

4. Which is the best way to find a book about Oscar Wilde using the Library Catalogue?

Search by Author
Search by Title

Search by Publisher
Search by Call Number

O

O
O
]

5. Which of the following is a characteristic of a scholarly journal?

Contains lots of advertisements

The vocabulary used is non technical (for a general audience)

Articles are written by the journal’s own staff

All articles are peer-reviewed

6. A book you are reading contains the following footnote:

O ooao

Bonilla-Silva, E. (1997). Rethinking racism: Towards a structural interpretation. American Sociological Review, 62, 465-480.

This citation refers to: A journal
A website

A book

A journal article

m]

O
O
O

7. Choose which option orders the topic from its more general to its most narrow:

Housing in 1930s, Housing in Ireland in the 1930s, Housing

Housing in Ireland the 1930’s, Housing in the 1930’s, Housing

Housing, Housing in Ireland, Housing in Ireland in the 1930s

8. Which of the following is NOT an appropriate factor for evaluating a source of information?

How high it ranks in Google
Date of publication

Objectivity

Author’s background and credentials

O

0
[}
]

O
O
O

9. Deliberately failing to give credit to your sources of information in your assignments is called:

Abstracting
Partial citation
Copyright

Plagiarism

m]

O
O
O

10. Which one of the following do you NOT need to cite?

A chart from a textbook

A theory or opinion of your own

A theory or opinion of someone else

A piece of information from a website
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INTRODUCTION

In a recent survey De Montfort University
students were asked which study skills they’d
found difficult since starting their course — and
three areas stood out prominently from the rest:
‘Writing in an academic way’, ‘Finding informa-
tion” and ‘Referencing your sources’.! This simple
piece of data illustrates the purpose of this article,
which is to discuss the synergy between learning
development and library services in addressing
these inextricably linked study skill areas. Over
the past two years both librarians and the Centre
for Learning and Study Support have worked
together to provide a more holistic approach

to supporting students in producing confident

assignment work.
WHAT DO WE MEAN BY ‘LEARNING DEVELOPMENT’ ?

The Association of Learning Development in
Higher Education (ALDHE) introduced its sym-
posium at Bradford University in March 2008 with
this useful description of learning developers:

‘The distinctive approach of those adopting the term
“learning development” revolves around concerns to

demystify academic practices and to work alongside
students, helping them make sense of, and getting
the best from, their learning.”

Comments posted on the Learning Development
in Higher Education network (LDHEN) drilled
further down to define learning developers as
those who are:

e involved in teaching and development work with
students and staff,

* providing learning activities to promote learning,

e oriented to learning that acknowledges the subject
content

e committed to whole institutional approaches to
supporting learning.’

This describes the work of both the Centre for
Learning and Study Support and faculty subject
librarians at De Montfort University.

BACKGROUND AND THE DEVELOPMENT OF A HOLISTIC

APPROACH

Prior to September 2006 study support for ‘writ-
ing in an academic way’ was provided through
student services, while support to assist students
with finding and evaluating information, plus
referencing and citation, was provided through
the library.

In September 2006, following a review of the
study support services, the Centre for Learn-
ing and Study Support (CLaSS) was relocated
from student services to library services. This
move marked the beginning of a fruitful work-
ing relationship between librarians and learn-
ing developers, building on the natural synergy
between our two professions and our joint ability
to offer a more holistic approach to student sup-
port. Together we can tell students “the whole
story’: how to analyse an academic task, plan an
approach, find information, evaluate its worth,
acknowledge the source and use it critically to
support or strengthen an argument.

This more holistic approach is manifest in the
development and provision of a joint programme
of library and learning development workshops,
themed promotion weeks, the development of
‘seamless support’ referral between librarians and
learner developers, plus the opportunity to offer
more coherent and strategic provision in the cur-

riculum.
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DROP-IN WORKSHOP PROGRAMME

CLaSS had for several years offered a programme
of lunchtime study-related workshops, and this
has been significantly expanded to include library
workshops and a jointly delivered ‘dissertation
planning” workshop. Examples of these lunchtime
workshops range from ‘Finding information for a
successful assignment’ to ‘Critical analysis — how
to do it’, ‘Report writing” and ‘Referencing and
citation’. Staff from other central services such as
counselling and careers also contribute sessions.
These include ‘Quit procrastinating!’, ‘Dealing
with stress” and ‘Preparing written job applica-
tions’. All of these workshops are delivered in

the library, signalling its position at the heart of
learning development in the widest sense. Since
providing this extended programme in the library
we have seen a 54% increase in workshop attend-
ance; furthermore, records indicate that these
non-threatening workshops act as ‘gateways’ to

a wider range of support but especially one-to-
ones with both services. We recognise the “shop
window” effect.

PROMOTIONAL WEEKS

Promotional weeks have focussed on ‘hotspots’
throughout the academic year, including ‘First
assignment week’, “Aim to improve your marks’
week, ‘Exam success starts here” and ‘Beat the
stress” week. These were promoted through the
library and across the faculties and received a
great deal of interest. Workshop attendance was
particularly strong during these weeks. These
highly visible events are intended to signal the
relevance of these topics to all students and to
counter any uncertainty about the appropriate-
ness of asking for advice and guidance with study,
by promoting its part in effective independent
learning.

SEAMLESS SUPPORT

Librarians and learning development staff now
regularly refer students between both services,
sometimes even introducing students to the
member of staff to whom they are being referred.
The result (anecdotally from student reaction)
has been students who go on to approach assess-
ment with new confidence and enthusiasm. Both
services have observed an increase in the amount
of students who use one-to-one meetings. CLaSS
study tutorial bookings, for instance, increased
by over 100% in 2006/07 and by a further 70%

in 2007/08. Some of this increase was certainly a
result of effective referral.
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INPUT INTO THE CURRICULUM

Both services work alongside programme and
module teams to provide contextualised input

in the form of lectures and workshops. This year
‘three-cornered’ discussions between teaching staff,
librarians and CLaSS have led to a more strategic
input, ensuring that our services complement
each other. In most cases students are supported
to engage confidently with first assignments

and to be proactive in using additional help and
advice, that is before assessment rather than simply
as a reaction to poor marks.

We have also been able to build on relationships
established before we converged, to introduce
both services to new audiences. For example,
CLaSS has been invited to work with engineering
and computing courses as a result of the library’s
long-standing contribution in those areas and
currently we are working together to address
plagiarism concerns in a level 3 health studies
module, following an initial contact with CLaSS.
Increasingly we are taking this a stage further
with sessions that are co-delivered.

IMPACT ON STUDENTS AND WHAT THEY HAVE SAID

Over the last two years we have gathered and
analysed students’ written feedback and this
has confirmed the positive impact of our new
approach on students’ learning confidence. The
comments fall into categories that seem to reflect
the development of autonomous learning and
higher-level thinking skills:

* Taking responsibility for their learning:
© ‘Given confidence to start my essay’
© ‘Shown me that I need to give up one of my
part-time jobs’
© ‘Helped me face up to my own learning’
* Realising there is no right answer
© ‘Helped a lot in expanding my ideas’
* Researching confidently
© ‘I'm going to the library tomorrow — 2—4pm!’
© ‘Got me looking for articles — I didn’t know
how to do that before’
© ‘It has opened up my search — I can now
organise my research and find my way
around data bases’
* Developing opinions
© ‘Lots of ideas about different perspectives — bit
of a revelation moment’
o ‘Sorted out my title and will use charts and
tables suggestion to sort out ideas, info and
opinions’



© ‘Really helped to sort out the jumble of

thoughts in my head’
* Finding an academic voice and translating it

into writing

° ‘Using my own experience is a great way for
me to write about theory I feel confident to do
that’

© ‘... and interaction with other students was
good —will use discussion to start my writing
in future’.

SUCCESS FACTORS AND LESSONS LEARNED

The library as a hub of independent learning
The library is at the heart of the student learn-
ing experience, and locating learning develop-
ment in this context avoids the confusions of the
‘welfare’ context of student services. The ‘whole
story’ is now told in one place and both promo-
tion of events and access to help and guidance
are straightforward and effective. This summer,
the study support in the library will be further
enhanced when the Maths Learning Centre and
IT Training move with CLaSS into purpose-built
accommodation in the library building.

Shared aims

The ‘gateways’ to support described above do
much to counter students’ misapprehensions
about both library and learning development pro-
vision. Both services have the shared aims to:

* be pro-active and developmental (rather than
re-active and remedial)

e encourage active rather than passive help-
seeking (looking for just enough help to
carry on independently rather than handing
responsibility to someone else)

¢ enable students to move beyond ‘not getting
it wrong’ to finding a confident academic

voice.

Informal social learning space

The new ‘learning zone’ — a purpose-built social
learning space opened in February 2007 — has
encouraged a wide range of students into the
library and at the same time we have experienced
a significant rise in the numbers of students using
the study skills provision. We believe these two
factors are linked and ongoing evaluation should
confirm this.

Active collaboration

Collaboration underpins this model of delivery,
within the library — involving all teams to ensure
that all library staff are able to refer students
appropriately — and with other central services

too. This is demonstrated by collaborative initia-
tives such as:

e librarians and learning development staff
teaching together

* the programme of study related workshops,
and

e librarians, CLaSS, counselling staff and
careers advisers participating in promotional
weeks.

This year has also seen the launch of the ASK
Gateway (www.askgateway.dmu.ac.uk), in Janu-
ary 2008. This is a web portal which provides stu-
dents with a single online point of access to study
and personal support. The project, led by library
services, is a university-wide initiative developed
in close collaboration with student services.

Top—down support and evidence-based reporting
The support and vision of the Director and senior
management in the library have been crucial to
the success of this model. Equally, evidence-based
feedback to both the library and faculties regard-
ing the impact of the model has ensured that there
is an institutional awareness of the value of a
holistic approach.

Alignment to the university’s strategy and policy
Team objectives and individual objectives, identi-
fied through appraisal and staff developmental
reviews, have been closely aligned with library
and institutional strategy. This again confirms the
institutional value and relevance of these activi-
ties.

Highly visible profile

In focus groups De Montfort University students
have described how an acknowledged need for
support may well be ignored during assignment
work if it seems like a diversion or a distraction
from the perceived goal of handing in the assign-
ment:

‘I feel like I'm being distracted when I'm searching
for info to help ... so I don’t look.”

It is important therefore that our joint provision
is not only effective but also highly visible and
easily accessible.

DisSEMINATION

The DMU model of librarian / learner develop-
ment collaboration has been promoted to the
wider professional community through the

ALDHE network symposium in Bradford in
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March 2008 and at an open house event at De
Montfort University (2 June 2008), attended by
librarians and learning developers from across
the sector in Britain and Ireland. The open house
was the result of interest expressed in the DMU
collaborative model at Bradford. It offered an
opportunity for librarians and learner developers
to interact and discuss potential ways of working
together throughout the learning cycle.

FUTURE PLANS
Areas identified for future collaboration include:

e collaboration with careers DMU

e increasing liaison with course teams and co-
delivery

e reviewing and revising existing study guides
and publications, and developing new ones
to reflect the converged service

e investigating ways of including the Maths
Learning Centre and IT Training into the
existing programme of events.

We plan to build on the success of our collabora-
tion and further exploit the synergy between the
two professions to deliver a more holistic learning
experience for the students.
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It's now a year since we completed tagging all
the stock at the Mary Seacole Library in readiness
for the implementation of our brand new, shiny
RFID system. It had felt quite an achievement
getting that far so looking back over the last year
shows just how far we have travelled. Members
of the original project team plus DTech and Talis
representatives recently met to look over the past
twelve months and to look forward to the next
twelve.

It would be no exaggeration to say that we are
very satisfied with the product and the way in
which it has been implemented. It has fulfilled our
needs and provides us with a self-service solution
which has lived up to our expectations.

The success of the implementation has to a large
extent been down to the careful planning that
went into the project. We knew what we wanted
to achieve from the outset and undertook a vast
amount of research into the capabilities of this
new technology to ensure it could meet our needs.
Our aim was to install a system which would
enable us to remove as many barriers to our
resources as possible. The specification document
reflected this aim and the choice of our supplier,
DTech, was down to their ability to be able to
demonstrate how their system provided a product
which addressed that aim.

So, why are we so pleased? The funding, which
we received through the CETL based in the
Faculty of Health, was given to us to help address
certain needs. We wanted to release staff to be
able to give greater support to the students, to
reduce throughput of transactions to reduce wait-
ing time and to pilot this new technology in order
to benefit future implementations which would
positively impact on all our users. We are pleased
to say that these needs have been addressed. Our
usage statistics illustrate an impressive uptake of
the system. Right from the start we had outstand-



ing responses — one week up to 98%. We now
have a usage rate of 89%. This rate would actually
be higher but the implementation of RFID has
allowed us to take on new tasks, one of which is
issuing laptops for loan over the counter which

therefore affects our self-service statistics.

How have these remarkable figures been
achieved? A number of factors have contributed
to this success rate:

Thorough preparation was undertaken on the part
of all teams to ensure that the system worked well
from day one. Members of the university’s ICT
Team were part of the project team so we had their
support and advice throughout. DTech provided
us with hardware on site before implementation
so that Lending Services staff could work on the
screens to ensure they suited our needs.

There was a willingness of the staff to take on the
new technology. Although initially apprehensive
and not totally comfortable with the prospect

of new working practices, the staff at the Mary
Seacole Library were determined to make it
work. They were fully briefed and involved from
the beginning. All staff took part in the tagging
process thus creating a sense of involvement and
ownership rather than feeling that it was a system
which was being “shipped in”.

We knew that RFID was going to not only enable
us to make changes to working practices but also
to require them. Change is never easy and staff
did find the changes difficult at first. The role of
the staff on the help desk changed and staff were
required to take on more of a troubleshooting

role than before. We needed staff to work more
actively with the students so that our users felt
confident with the self service machines. The
system freed up the staff to support students find-
ing information around the library. This they have
done to great effect.

The nature of queries at the Lending Services help
desk is currently being monitored. This should
allow us to see trends in queries so that we can
proactively address them before they actually

arise in the future.

Obviously this has not been a totally trouble-free
year but Robin Major, Systems Librarian, reported
to the meeting that the system is easy to config-
ure and manage, and that any problems we have
had have largely been related to local issues and
addressed satisfactorily.

It has been good to see the relationship between
our LMS supplier, Talis, and DTech developing
over the past year and we feel confident that they
are working in partnership to enable our system
to develop according to our needs.
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As a subject librarian for journalism at the Uni-
versity of Lincoln, I find it not only essential to
produce off-air recordings of TV or radio pro-
grammes, but to review the curriculum relevance
of our audiovisual (AV) collection. When the AV
collection was reviewed earlier in 2008 many
issues arose, necessitating the possibility to rejuve-
nate the collection and address the consideration
that students prefer media material to be avail-
able in modern format. Simply by browsing other
university websites it became apparent that the
library could revitalise its off-air recording service
by offering in-house departmental request forms,
contact details and procedures. One of the most
comprehensive examples is Bournemouth Univer-
sity’s 2008 off-air request webpage, which con-
tains useful sections for student and staff off-air
recording requests, programmes requested after
broadcast, off-air news and finding programmes.!
Rejuvenating the collection produced a two-fold
summer project in creating an autonomous off-air
recording service and transferring off-air recorded
videos to DVD format.

The initial part of the project involved setting up
an off-air recording facility in the library. Options
for obtaining off-air recordings currently involve
the purchase of educational videos from the Open
University’s (2008) off-air recording scheme and
membership of the British Universities Film and
Video Council (BUFVC).2 BUFVC membership
enables the library to purchase up to 12 copies of
‘formerly broadcast television selected from the
Off-Air Recording from BBC1, BBC2, BBC3, BBC
4,1TV1, Channel Four and Five’, with an archive
stretching back to June 1998. While both of these
services are extremely worthwhile they are ulti-
mately limited when compared to a fully estab-
lished off-air recording facility that responds to
staff and student requests with the ability to pre-
record digital programmes. A possible solution
arrived when the university purchased a Freeview
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facility for the Lincoln campus library, meaning
that we could autonomously record radio and TV
programmes under the Educational Recording
Agency (ERA) licence agreement.’

The next stage elicited a few considerations such
as the kind of service we could offer, how many
library staff to involve, the production of rel-
evant staff guides, training issues and whether
the off-air service could be extended to staff and
students. We opted for a restricted service to limit
the off-air service to in-house provision, because
of workload constraints. Such an inexpensive
solution meant that recording digital programmes
was simple, and gave us the idea to develop

a fresh curriculum-relevant off-air collection.
Consequently, an off-air group was established,
staff were trained in recording and burning
programmes onto DVD and re-cataloguing
transferred DVDs, while procedures for deleting
unwanted videos were drafted. To support the
project a contingency bid for appropriate funding
was submitted on the basis of initially transfer-
ring 500 videos. Under copyright law, it was

only possible to transfer off-air recordings that
the library had produced. As videos could only
be transferred in real time, I submitted a plan of
how long it would to take to transfer these, which
amounted to a substantial summer project, with
three machines in operation to transfer videos to
DVD. Auditing the audiovisual collection meant
deleting obsolete videos, ensuring copyright
compliance and transferring curriculum-relevant
off-air videos to DVD. We also deleted obsolete
purchased videos, which could not be transferred
because of copyright regulations. Because much
of the audiovisual collection was out of date and
contained worn videotape, hundreds of videos
were deleted. While manufacturers of CDs/
DVDs suggest that they should last for a hundred
years, other sources suggest that CDs and DVDs
are not as durable as they claim.* Videotape obvi-
ously deteriorates after wear and tear, but also
due to changes in room temperature and mag-
netic interference, with their usual lifespan lasting
only ten to fifteen years. The project was also a
salvage operation and many hundreds of videos
were deleted because they had deteriorated and
were unwatchable.

To facilitate the project we purchased equipment
such as TVs, video players, DVD recorders, DVDs
and DVD cases. In some cases, programmes had
been recorded over, parts were missing or tapes
had been irretrievably damaged. In practice, the
transfer of videos to DVD was a start—stop proc-
ess, as most programmes lasted for about an hour



and could only be transferred in real time, so one
machine could transfer seven or eight videos to
DVD per day. Online development included creat-
ing an intranet page to include a request page

for off-air recordings, copyright information and
appropriate web links.

To date, the benefits of the off-air project include
obtaining highly sought-after shelf space, copy-
right compliance, a quality audit of the audiovis-
ual collection, student satisfaction and the creation
of a student-friendly format since VHS is becom-
ing less popular because it may be perceived as
outmoded. In an increasingly transformative

era of learning landscapes, the next step for the
transferred audiovisual collection is to stream
the DVDs onto the university network to create
greater study space in the library.®
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INTRODUCTION

A fold-out illustration showing the stage setting from
L'Intrigue sur les Toits by Dumerson (1805)

The University of Warwick’s Marandet collection
of eighteenth- and nineteenth-century French
plays is among the most significant collections of
its kind in the country.! There are over 2000 plays
from the period 1700-1830 and a similar number
for the period 1830-1900. Most of the plays were
put together by a nineteenth-century French
collector, Amedée Marandet, who was himself
an actor and playwright. Some well-known first
editions had already been sold off when the col-
lection was discovered in a Paris cellar, and the
English importer added a number of disbound
plays, some of which bear a London imprint.
Many of the remaining works and their authors
have now been forgotten, but that leaves the
collection extremely rich in popular drama of the
eighteenth and nineteenth centuries. The plays
were acquired during the mid-1970s but catalogu-
ing was not completed until the beginning of this
century. Warwick has always felt a responsibility
to the scholarly community to make this treasury
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better known, despite limited resources. With the
advent of digitising technology new opportuni-
ties became available within our range, and such
projects are inherently more likely to attract fund-
ing, both internal and external.

FunDING

In the academic year 2004 /05 Warwick’s library
was awarded £45,000 from the UK eUniversi-

ties project to begin digitising this material. The
emphasis from the beginning was to be on
e-learning and encouragement for innovatory
teaching. This funding could only fuel a limited
project, so — with the advice of Warwick’s French
department — it was decided to select 301 plays
covering the Revolutionary period (1789-1799).
The selection was based on relevance to teach-
ing, learning and research and also titles which
had not been digitised by other institutions. The
funding enabled us both to make available the
digitised content and to acquire the hardware

and software needed to deliver the service. It was
decided to outsource the digital imaging to an
external agency, for reasons of cost and the lack of
appropriate skills within the university to produce
high-specification images. The digitisation process
adopted produced both preservation-quality TIFF
(Tagged Image File Format) and lower-resolution
JPEG image files. The initial intention was also to
make the material fully searchable, and this meant
producing full-text transcript files. Given the
intricacy of the French texts and the age and con-
dition of the materials, OCR (Optical Character
Recognition) was judged not viable because the
accuracy rate was too low (though — with techno-
logical advances — we are now reconsidering that
decision). It was clear each play would need to be
manually re-keyed, and this was also outsourced
to a French-speaking external agency. An appro-
priate Windows server, with server software and
with the capacity for current and future projects,
was installed within the library to be managed

by its own staff (the first time we had established
our own Windows server to deliver services). We
selected CONTENTdm software to enable web-
based delivery and full-text searching as integral
to the service. CONTENTdm itself now uses some
samples from the Marandet collection to advertise
and demonstrate its software to other libraries.
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Un citoyen , que je,ne.connois pas'; mais qui son ton”j&
spupconne étre un administrateur , me dit : vous avez avili
les assemhlées primaires.

Mo : Lisez la piéce et vous verrez le contraires

Le uéue crrovey : Mais foutre , Monsieur.

Mot Ah citoyen tje ne croyois pas que cet endvoit dilg || fonctions de dioren, respeciez-en du
retentir d'un mot comme celui que vous yenez de pronon- quoique simple CITO!
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vous venez de pron
terme de MONSIEUS us qui
craignez tant qu'on n'avilisse les

Le + MOT:
donnez une bonne
y 3 six ans, auriez-

le roi et sa famille sur la scé
ve I I

. pectez-en du moins le titre ... car, Crroy E¥, quoique sini=
ple Crroyex, je suis autant Crroyen qu'un CrrovEx ma-
gistrat.

Lnonrx : Bientdt on fera une pitce intitulée : L cores
LEGISLATIF :
Moz : Parbleu ; vous me donnez une bonne idée. S
Lawopry : 11 y a six ans , auriez-vous 0sé mettro le rof lidée de la mort, ;\{e de l'atrocit
et sa fanille sur la scéno. des hommes qui préchoient dans

Mar: Vons comnarez ln_corne lacishatif anvoict 3 sp (5

leurs sections, |a mutilation du corps
législatif, et I'assa ssinat des

Two key Revolutionary terms as they appear in Les
Assemblées Primaires by Martinville (1797)

INNOVATIONS IN TEACHING AND RESEARCH

The experience gained through the initial project
has enabled some further, smaller digitisation
projects on the collection to be carried out, all
involving close cooperation with Warwick’s
French department, and enabling (to date) 123
plays from the Empire period (1800-1815) to

be included. With some funding help from an
internal university source designed to promote
innovatory teaching methods, a high degree of
integration between the collection and a new
teaching module, ‘Revolution and Empire’, has
been put into practice. Under this scheme, final-
year students have a joint seminar to introduce
them to the resources of the print collection and
electronic searching techniques, and then they

opt to select a small group of plays (typically 4-6)
from within the Empire period. Once the selection
is approved, those plays are then digitised (still
using an external agency) to provide a permanent
resource for researchers world-wide. The students
can thus gain experience of research-based prac-
tice and also be involved in overseeing the preser-
vation from start to finish: they check the digitised
content, upload it and add to the very scanty body
of secondary material by writing on their selected
plays. Essays marked as of 2.1 standard or above
are uploaded on the Marandet website. With-

out the impact of this growing digital collection,
students would be less likely to look for research
opportunities within it, so there is a direct link

to innovatory educational impetus. The project

in this form has now been running for two years
(typically about 50 plays or so get digitised each
year) and there is enough money for it to run for
one further academic session.



x J ]
PIECES DE THEATRE, A HUIT SOUS,.
Quiz se troupent cliez Al LUT, Imprimeur-Libraire 5 rueds
la Harpe, n. g3, collége de Bayeuz, .
TRAGEDIES.
Adéleide du Guesclin,
Ariane, de Corneille.
Athalie,, de Racine,
ZAlzire,, ‘ou les Américains.
Andromaque , de Racine.
Bajozet, de Racine.
géverley, de Saurin.
Brutus, de Voltaire.
Biitannicus, de Racine,
Catilina, ou Rome sauvée,
Le Cid, de Corneille.
Cinna, de Corneille;

Célestine , ou Ia fille Alcade,
Le Calcul de Ja vie. *:
Le Cercle ou la Soirée , ete.

Le Consentement foroé.

Crispin, rival de son maitre,
Crispin, médecin. y

Le Cocher supposé.

Le Cocu imaginaire.

Le Dépit amoureux , de Moliére:
Le Dedit, par Fagan, .
* Le Difficultueux. ) Al
L’Ecole des maris,
L'Esorit_de_conteadiction

A list of tragedies on sale in 1806 (some of which had
been banned in the earlier Empire period) included in
La Matinée d’un Jeune Homme by Duchatel

OUTREACH AND RESPONSE

Central to the project is the collection’s own
website, which is hosted by the French depart-
ment.? This contains up-to-date information on
the background and progress of the project as well
as links to the database and to the library’s cata-
logue (the electronic texts can be accessed through
either). There are also links to related projects
(particularly Oxford Brookes’” CESAR) with which
we hope to cooperate more fully in the future,

and to our own online journal Marandet matters.
Outside response has been encouraging: as the
Guardian commented in April this year, “Warwick
is to be commended on the imagination which

led to this remarkable project which advances
digitisation, scholarship among junior researchers,
and research in the period of Napoleonic France,
in one fell swoop.”® Around the same time, John
MacColl commented, on the Research Libraries
Group’s house blog, that the “approach to digiti-
sation employed here seems to belong to a new
category: not “boutique” ... nor “industrial” ...
nor “on-demand”. The approach taken with the

Marandet Collection was research-based learning led,

from within an undergraduate programme.’*
CoNcLusIiON

With external plaudits like these, we are hope-
ful that further funding might be forthcoming

to enable us to maintain this unique integration
between a library collection and an undergradu-
ate teaching module that introduces the students
to genuine research. We are currently applying
for a substantial grant to take this project further
forward. Our immediate goal is to digitise the
entire remaining run of 383 titles from the Empire
period (the Revolutionary material is already
complete), and then extend the coverage as far as
1830 (just under 500 plays).
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A two-year project to individually box the Min-
gana collection of manuscripts has recently been
completed. The subsequent re-shelving of the
collection led to the creation of a new finding aid
which has become a helpful tool in the identifica-
tion and retrieval of the manuscripts.

The Mingana collection, held in the university’s
special collections, is a diverse collection of rare
manuscripts from the Middle East. It comprises
more than 3,000 manuscripts in over twenty
languages, including Arabic, Syriac, Ethiopic,
Georgian, Hebrew, Samaritan and Armenian. The
earliest manuscripts in the collection date from
the eighth century AD and they include a section
of a ninth-century Kufic Qur’an. The collection
also contains some unusual ancient artefacts such
as early clay writing tablets believed to be from
about 2000 BC.

This unique and rich collection was brought
together during the 1920s by an Iraqi priest called
Alphonse Mingana, under the patronage of the
Birmingham businessman and philanthropist Dr
Edward Cadbury. The collection was originally
held at the Woodbrooke Settlement in Selly Oak,
now a Quaker study centre. Cadbury generously
named the collection after Mingana, who was
appointed its curator, with the task of cataloguing
the manuscripts to which he dedicated himself
until his untimely death in 1937.
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The painted and lacquered cover of a Persian manu-
script in the Mingana collection

Some of the manuscripts in the collection have
brightly coloured illustrations such as this detail from

Shahnama by Firdawsi



Intricate illumination to the opening text of a poem on Islamic spirituality, Masnavi by Rumi

In 2005 the Mingana collection was ‘designated’
as being of international importance by the
Museums, Libraries and Archives Council (MLA).
In preparation for this a preservation assess-
ment survey was commissioned. The results of
this revealed that 71% of the manuscripts were a
matter for concern and urgently required boxing.!

In April 2005 the task of measuring each of the
manuscripts for made-to-measure archival boxes
began, using a simple book-measuring device.
The dimensions were sent to the Birmingham
Central Library Conservation Unit where the
team led by Tony Barrett, senior conservator,
constructed the boxes on a Kasemake box-making
machine. Boxes were made in two different thick-
nesses of archival board, depending on the width
of the spine of each manuscript. The initial project
was to box only the urgent items highlighted by
the survey. However this was soon extended to
cover all the material in the collection. Two volun-
teers, Sara Rose and Jude Stringer, and assistant
conservator Marie Sviergula also helped on the
project, carefully matching boxes to the correct

manuscripts and transcribing the manuscript

Arabic Islamic manuscripts before and after boxing

number to the outside of each box.
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Once the boxing was completed the manuscripts
could be shelved, arranged according to format
and the shelf location recorded. This informa-
tion was transferred to a spreadsheet and made
available to all special collections staff. It has since
become a useful finding aid for all for the retrieval
and return of manuscripts. Subsequently the
spreadsheet has been added to with information
on which manuscripts are available to readers in
digital format. Over 60 manuscripts are now fully
digitised and future plans include participating
with other university departments in a funding
bid to contribute the images to the creation of a
virtual manuscript room.

Currently the Mingana collection is housed at the
university’s Selly Oak campus, two miles from the
main campus in Edgbaston. In 2009 the collection
will be transferred to a new special collections
facility in Edgbaston. This new facility will unite
all our collections from seven different sites and
will provide expanded reader services in one
central location.

Further details on accessing the Mingana collec-
tion can be found on our website www.special-
coll.bham.ac.uk.
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The British
Library’s Higher
Education Team
and its services

lan Snowley

INTRODUCTION

The British Library Higher Education Team is part
of the Library’s Strategic Marketing and Commu-
nications Directorate, and its focus is on relation-
ship management across all of the BL's activity in
support of the higher education community. This
means that the team is here to act as a coordinating
point across the Library. As a result, as well as run-
ning regular events and managing communications,
the team also plays a significant part in advising on
key projects which are directed towards the higher
education community.

PROJECTS AND SERVICES

At the top of any list of developments impacting
on the higher education community has to be the
UK Research Reserve (UKRR). This summer the
Higher Education Funding Council for England
confirmed funding of £9.84 million over five years
and the scheme will be formally launched towards
the end of 2008. UKRR is a key development for
the British Library as a partner with lead institu-
tion Imperial College London and HEFEC. As well
as providing funds to release a total of 100km of
shelving in higher education institutions and to
ensure its availability from the BL, HEFCE funding,
matched by investment by the BL, will also lead to
significant enhancements to the document delivery
service which will bring improved services to all
higher education customers.

ETHOS

From autumn 2008 the way that theses are
requested and delivered to researchers will change,
because EThOS (the Electronic Theses Online
System) will be launched to modernise and replace
the current British Library Thesis Service.

EThOS will offer free online access to the full text of
UK theses, allowing researchers to tap into this rich
and vast body of work from postgraduate students.



JISC (Joint Information Systems Committee),
RLUK (Research Libraries UK) and their partners
(including the BL and a number of higher educa-
tion institutions) have invested in the develop-
ment of EThOS for over three years and are now
supporting its transition to a sustainable service.
EThOS will provide an exciting opportunity for
institutions to contribute to the Open Access
movement and to modernise access to theses in
the UK.

ArcHIvAL SounD RecorpinGs (ASR)

The ASR is a major new online resource available
free to everyone in further and higher education,
providing easy access to rare and historic sound
recordings. ASR, launched by the British Library
in partnership with JISC, is making available
some 12,000 unique recordings from the dawn of
recording history to the present day to students,
researchers and academics.

ASR breaks new ground in the delivery of digi-
tised sound recordings for use in education and
research. It features a huge range of material,
including classical and popular music, radio
drama, oral history, and field and location record-
ings of traditional music. Highlights of the fully
searchable archive include: unique and previously
unpublished recordings of East African and South
African music and cultural activities; a compre-
hensive archive of performances of Beethoven
string quartets; and radio material illustrating

the richness and diversity of African writing and
political culture during the 1960s and 70s.

The £1M project has been made possible through
JISC funding and is part of an overall £10M pro-
gramme supporting the digitisation and online
presentation of high-quality content including
sound, moving pictures, newspapers, census data,
journals and parliamentary papers for long-term
use by the further and higher education com-
munities in the UK. The ASR service is accessible
to any web user, but access to the audio content
will be limited to password-authenticated mem-
bers in UK further and higher education. The full
service will also be available to users in the British
Library’s reading rooms in London and Yorkshire.

NEWSPAPER AND PERIODICAL DIGITISATION PROJECTS

The British Library has been involved in a number
of projects to digitise newspaper and periodical
content making these valuable primary resources
available in an online, searchable format to further
and higher education.

19th Century British Library Newspapers is a new
digital collection of over two million pages from
48 regional newspaper titles, taken directly from
the extensive holdings of the British Library. The
database was created as part of the JISC Digiti-
sation Programme and is available free to all in
UK further and higher education. The collection
is hosted by Cengage Learning who have also
worked with the BL to digitise the 17th and 18th
Century Burney Collection Newspapers.

http:/ /www.bl.uk/ collections / newspapers.html

The Nineteenth-Century Serials Edition, launched
in May 2008, is a free, online scholarly edition of
six 19th-century periodicals and newspapers. It is
a collaboration between Birkbeck College, King’s
College London (Centre for Computing in the
Humanities and the Department of English), the
British Library, and Olive Software. This new col-
lection includes key 19th-century titles including
Tomahawk, Northern Star and the Leader and is
available free online to everyone.

http:/ /www.ncse.ac.uk/index.html

ADDITIONAL STORAGE BUILDING AND STOCK MOVES

The BL is close to completing the construction of
a new storage building at the Boston Spa site in
West Yorkshire. This will be one of the largest and
most technologically advanced library reposito-
ries in the world, providing a very high standard
of environmental storage conditions.

The new facility at Boston Spa is a complex and
unique building in terms of its space and systems,
therefore it is vital to ensure that the initial place-
ment of material is carefully managed and that
risks to the collection are minimised. As a result
of this, from January 2009 a collection moves
programme will be under way. This will be the
largest programme of moves undertaken at the
Library since the opening of St Pancras building
in 1998.

During the first phase of moves, some low use col-
lections will be moving to the new storage facility
and will be unavailable to readers. The embargo
period will be for a minimum of nine months,
starting from January 2009. As a result, requests
for this material will need to be directed to other
libraries during this period. Information about the
material affected can be found on the website at
www.bl.uk/ collectionmoves.

This period of restricted access will not affect St
Pancras’ high use material, for example manu-
scripts, rare books, standard use monographs,
maps, sound archive and music scores. The ben-

SCONUL Focus 44 2008 35



efits from these moves will be of great significance
for the long-term preservation of the collection
and along with the improved access this will
outweigh any short-term disruption.

ZeTOC

JISC has recently confirmed continuing funding
(until 2011) for Zetoc - the service provided by
MIMAS at the University of Manchester on behalf
of the British Library. Zetoc gives higher educa-
tion institutions free access to the British Library’s
Electronic Table of Contents of around 20,000
current journals and around 16,000 conference
proceedings published each year. It includes an
email alerting service to enable users to keep up-
to-date with relevant new articles and papers.

POSTGRADUATE TRAINING DAYS

The British Library now offers research post-
graduates the opportunity to attend training days
in English, history, social sciences and modern
foreign languages in partnership with academic
centres of excellence. These specially tailored days
of talks, workshops and networking opportuni-
ties combine a general introduction to the BL and
its services with specialised sessions on subject
specific material. Researchers will have the oppor-
tunity to learn about all aspects of the British
Library collections, from oral history recordings
to modern literary manuscripts and ephemera
through a variety of workshops with curators.

To help ensure the scheme is accessible to research
postgraduates from across the UK, a limited
number of travel bursaries are available. The
events run from mid-October to early December.
Details can be found on the Library’s higher edu-
cation webpages, address below.

KEeepING IN ToucH

If this short article has increased your appetite for
news about the BL, then you should subscribe to
the Higher Education Team's electronic newslet-
ter, which can be found on the BL's webpages at
http:/ /www.bl.uk/heservices.html

For more information about anything in this
article, please email Highereducation@bl.uk

If there is more that you need to know about the
BL then remember the Team is here to help you!
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Library services at the University of Birmingham
is keen to display a ‘friendly face’ to all its patrons,
and in recent years has been endeavouring to
develop the working environments that they need.
This is no mean feat when there is a large main
library and six site libraries on the Edgbaston
campus, with three others in Selly Oak, the city
centre and Stratford-upon-Avon. Our three major
targets across all the libraries are to provide equi-
table access to resources, a working environment
that accommodates the needs of all users and a
safe environment for all who work in and use the
buildings.

Unfortunately, there are some users who believe
that their access needs outweigh those of others,
that imposing the working environment that they
most prefer upon others is not an issue and that
staff are not there to assist in providing a service
but are servants to be harangued as they see fit!
However, in an age when “the customer is always
right’ is it possible to ‘draw a line” and, if so, how
and where?

In 2005 we attempted to draft some new regula-
tions based on a “Charter” approach. However,
during 2006 and 2007 a number of issues came

to light which indicated that our ‘lines” were
extremely fuzzy and difficult to defend. For
example, one ex-student who was accused of not
returning library books after graduating claimed
in his defence that he had never ever signed

a ‘borrower’s agreement’ of any sort and hence
there was no obligation on his part to return them.
Although this flies in the face of all the evidence
presented by our advertised procedures, we
found that we were unable to counter this argu-
ment in terms of an explicit university regulation.

Although our longer-serving members of staff
talked in almost reverential tones about ‘the



library rules and regulations’, much to our shame
we were unable to point to any current ‘university
legislation” that covered this kind of incident. We
found that we were relying on general ‘regula-
tions’, such as it being a disciplinary offence ‘to
bring the University into disrepute’, rather than
on anything specific that related to our library

services.

Thus in September of 2007 we decided to adopt a
three-pronged attack on this problem:

a) a poster — with bullet-point essential ‘rules’” for
conduct in our libraries. Its purpose: to ensure
that anyone using our libraries knows what we
expect in terms of appropriate conduct and so that
library staff can point to it when they are trying to
enforce these rules.

b) a web page — with a simple ‘Charter” which
outlines what we commit to offer our users

and what we expect from them. Its purpose: to
ensure that anyone using our library services via
our website knows what we expect in terms of
appropriate conduct (or at least has access to such
information).

¢) new library regulations — with detailed infor-
mation about rules, policies, conduct and (where
appropriate) penalties. This would be an official
document and should be signed off by appropri-
ate university committees and bodies such as
Senate and Council. Its purpose: to codify access,
use of facilities, standards of behaviour and
conduct and borrowing rights for anyone using
library services, and effectively to introduce a
type of contract for us to have with students, staff
and external users.

I was tasked with setting up the project, project
team and project plan to produce these new
regulations. After basic planning, there were
three major stages to the project: build, approval
and implementation. Starting late in 2007, the
target for implementation was set as the start of
the 2008 /09 academic year. All new and return-
ing students have to make a declaration, the key
part of which is: ‘I ... promise to obey the Charter,
Statutes, Ordinances, Regulations and Codes of
Practice, to submit to discipline, and to uphold
[the University’s] honour and credit to the best
of my ability, both while a student and, if admit-
ted to a degree, as a graduate.” We wanted the
new regulations to be covered by this declara-
tion. Therefore, if the approval stage could not

be successfully completed prior to 1 August 2008,

the introduction of the new regulations would in
effect be put back a whole year.

Taking advice from senior university admin-
istrators, we determined that any such ‘legal
document’ we produced would have to have the
approval of the University Council and realised
that the last meeting of Council in 2007/08 would
be on 2 July 2008. This became our last key mile-
stone. From that point in time, then, we had to
plan the project backwards through all the various
bodies who would need to give approval, whilst
fitting in at each appropriate part of the approval
stage the facility to circulate to and discuss the
proposals with our stakeholders.

The key stakeholders and approval bodies identi-
fied included our own library services staff, our
users (represented by the Guild of Students and
the major staff union), legal services, human
resources, finance (for chasing debtors!), the stu-
dent conduct and appeals officer, the library serv-
ices executive group, heads of colleges, heads of
operations, the information services policy com-
mittee, the university Executive Board (including
the Vice-chancellor), Senate and Council. The
major problem was scheduling the consultation
process with the formal approval stages so as to
ensure that all parties could comment in the cor-
rect sequence and that any modifications could be
made and re-approved to everyone’s satisfaction
prior to the next stage.

Once the key milestones in the approval stage
were established, we could tackle the actual build
stage — creating the first draft version, which
would eventually run to eleven iterations before
final approval. With somewhat of a blank canvas
we looked for examples of current ‘best practice’
by finding out what the other Russell Group
universities do in terms of library regulations. The
project team divided them up and set to raiding
the websites! For some they were easy to find,
whilst in other cases they were buried deep in the
page hierarchy.

What was something of a surprise was the way in
which different universities viewed ‘regulations’.
My intention was to produce ‘enabling legisla-
tion’ that would permit library services to carry
out procedural activities that could be instigated
(or not) or varied by the Director. For example, in
respect of borrowing we now say:

“The discretionary power of the Director of Library

Services, delegated as appropriate to Library
Services staff, extends to defining whether or not
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any particular Item or Items can be borrowed, the
normal length of time for which an Item can be bor-
rowed, which will be dependent on the Item itself
and the category of User, and the number of Items
that can be on loan to a User at any time.’

For some universities, their regulations speci-
fied all these factors in detail. It was sometimes
unclear how in such circumstances the library
regulations tied in with more general regulations
such that they could be modified (say, by chang-
ing the number of books a staff member could
borrow from 15 to 20) without having to resort
to consideration by a full meeting of Council or
equivalent!

Nevertheless, there was a general similarity, not
to mention exact replication of phrasing, between
many of the sets of regulations. Obviously, we all
have the same sets of concerns when it comes to
matters such as behaviour within libraries!

In drafting the new document we decided that
there are four major areas that need to be covered:
access and admission, use of library facilities,
behaviour in libraries and borrowing and return-
ing items. Starting with our current practices for
each area, I cross-correlated these with the equiva-
lents from the other universities until I felt that we
had covered all the aspects of the above that we
thought to be relevant and important.

Be that as it may, circulating the text to the
stakeholders ensured that the actual manner in
which the proposed regulations were expressed
produced many suggested variants and some
eleven iterations of the document. One of the
major issues appeared to be the basic definitions
of terms used throughout the document, and
ensuring that they and the way they were used
did not run counter to any existing definitions
used in other university legislation. Similarly,
some clauses had to be re-worded to account for
scenarios that I had never imagined.

For example, one clause in its first draft banned
anyone from bringing animals into our libraries,
apart from guide dogs. It was then pointed out
to me that there are other animals that are some-
times used to assist people, and could I modify
the clause to permit capuchin monkeys and
‘guide ponies’ to enter the libraries if required? In
the end, we agreed on the following compromise
and the Director’s judgement:

“The only animals which Users may normally bring
into Library Facilities are dogs trained to assist
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Users with disabilities. Other animals similarly
trained may be admitted with the prior agreement
of the Director of Library Services.”

As alluded to before, we are attempting to modify
the layout and arrangements in our libraries

to account for trends such as group study, the
ubiquitous use of personal stereo systems and the
need for constant consumption of food and drink
whilst reading or using computers. We offer our
users areas where these activities are acceptable,
or even encouraged, and areas where they are dis-
couraged. The new regulations require that users
respect this separation.

During one consultation round, a student repre-
sentative thought that this was a good idea but
was most concerned that there should be a major
publicity campaign to ensure that this separa-
tion would be understood. Later in the approval
stage, another student suggested that the clauses
effectively banning eating and drinking except
in designated areas should be removed, because
none of the students would take any notice of
them, especially during exam time. Fortunately, I
did not attend that meeting!

However, that does highlight a problem with all
such regulations — that of enforcement. Infringe-
ments of the regulations may be considered as
‘university disciplinary offences’, and the regula-
tions state that:

“All Library Services staff are empowered to act
upon these Regulations within the remit of their
post and subject to any quidance issued by the
Director of Library Services.”

However, few of our staff took up their posts with
the thought of being ‘police officers’, and under-
standably find it difficult to switch from being
helpful and considerate to our users to being
‘authoritative’ with those who transgress. Time
will tell as to how successful we will be in “squar-
ing this circle’.

In the end, we managed to make the July deadline
for getting approval from Council and the new
library regulations came into force on 1 August
2008. As a result of many structural changes to the
governance of the university, a large proportion of
the university’s internal legislation was modified
during 2007 and 2008. Although ours currently
stand alone from other regulations, we will be
seeking ways to incorporate them within the
primary university regulations during the next
year for the start of the 2009/10 academic year. As



this progresses, we intend to review the ‘success’
of some of the clauses and modify for consistency
as required.

Because of the changes referred to above, certain
parts of the university’s website, including the
pages for library services, are being given a major
overhaul as I write this, hence the regulations are
not yet online. However, after 1 September 2008
you should be able to go to the URL:

http:/ /www.library.bham.ac.uk

and follow a direct link to the new regulations

if you so wish! As we still view these somewhat
as ‘works in progress’ I would appreciate any
feedback you would like to offer on our ‘neces-
sary evils’.

Marketing
marketing to
librarians

Antony Brewerton

SCONUL Focus Editorial Board

& Head of Academic Support,

The Library, The University of Warwick
Tel: 024 765 75790

Email: antony.brewerton@warwick.ac.uk

One of the good things about being part of a pro-
fession is the sharing of good practice.

For me this is one of the key benefits of SCONUL
membership and a key function of SCONUL
Focus is to facilitate this process.

Now a new SCONUL Working Paper offers
library and informational professionals the chance
to learn from colleagues how to effectively market
their services. ‘Marketing library services’ covers
all aspects of marketing libraries from high level
strategies down to the operational details of
developing effective promotional campaigns.

So why release a marketing guide now? This idea
grew out of SCONUL's Advisory Committee on
Communications and Marketing and responds

to changing attitudes in the profession towards
marketing.
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Let me take you on a personal odyssey. In 1997

I was National Academic Co-ordinator for the
Library Association’s National Libraries” Week. I
spent a lot of time travelling the country, deliver-
ing talks, trying to convince my colleagues of the
benefits of marketing ...to limited effect.

But a lot has changed in the intervening ten years.
Indeed, there has been a considerable sea change
in this time. The latest version of the SCONUL
Vision highlights the need for libraries to market
themselves and their services (1). Reviews of
“future skills’ now inevitably include ‘market-

ing knowledge and abilities” in lists of attributes
of high achieving professionals. CILIP runs a
successful training programme on marketing
issues. The ‘m” word is regularly acknowledged
as an essential activity by senior librarians: Sarah
Thomas, Director of Oxford University Library
Services and Bodley’s Librarian, for example,
declared we must adopt more practices from busi-
ness, selecting marketing for special attention, at
this year’s SCONUL Conference. Some university
libraries (such as the London School of Econom-
ics, Birmingham and Westminster) have started
employing marketing and communication profes-
sionals to get their message across and library
marketing groups have become commonplace.

So why is marketing deemed so important all of a
sudden, especially in the academic sector? Argu-
ments for a greater emphasis on this approach
include:

e We need a return on investment -we
invest heavily in library stock (paper and
electronic), services and developing library
spaces; these are not being used to their full
potential so we need to promote them more.

e Our customers do not know what we have
on offer —we tend to assume that our users
(and potential users) have a perfect knowl-
edge of what libraries have to offer them:
they don’t!

e The digital world is often an invisible
world — we need to make our e-resources
visible, and brand them to make it clear they
come from the Library ...and not search
engines such as Google.

e The world is changing faster than ever —if
we are to remain relevant (and hence used)
we need to be providing the offering that
information customers want.

* We no longer have a captive audience —once
upon a time our target audiences had little
option but to use us for information; now
there is a whole wide world of competition.
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* We need to reach various audiences —it is
not just our primary users (such as students)
we need to attract to our libraries, we also
need to market to other stakeholders, espe-
cially budget holders who do not always
recognise the relevance of libraries or how
they contribute to the success of the wider
organisation (be it the university, the college
or the state).

e The image of our profession —in this brand-
savy world the often negative images and
associations related to libraries and librar-
ians mean we have to market hard to change
perceptions, make stakeholders feel positive
about the library and increase understand-
ing of what we really have to offer in the 21st
century.

So, we no longer need to sell the idea of market-
ing to our profession.

Librarians no longer need convincing. Now they
are looking to be inspired.

This is where the SCONUL Working Paper comes
in. Although it provides the novice marketer with
some theoretical under-pining (with introductory
chapters from experienced marketers like Lisa
Barwick and Katherine Everest) it is essentially a
practical guide. It includes:

¢ chapters on marketing planning from profes-
sionals and practitioners;

¢ surveys of market research activities rang-
ing from the LibQUAL+ tool and SCONUL's
VAMP (Value and Impact Management
Programme) project to cross-sectoral mystery
shopping in Leeds;

e details of integrated marketing programmes
at the British Library, Leeds University and
Oxford Brookes University;

e top tips about the planning and delivery of
specific campaigns at a whole host of univer-
sities including Oxford, UEL, Lincoln, Leeds
Metropolitan and Edge Hill.

Marketing library services showcases the excellent
and creative work SCONUL colleagues are doing
in academic and national libraries, as well as
provides ideas for those new to library marketing
regardless of sector.

Something to inspire everyone.



‘Marketing library services’, edited by Antony Brew-
erton and with introductions from Lisa Barwick,
Katherine Everest and Antony Brewerton, (£30) is
available from the SCONUL Office
(tel: 020 7387 0317;
email: sconul@sconul.ac.uk;
web: www.sconul.ac.uk/publications/ pubs/ pub-
lications.html)

NOTES

1. wwwisconulac.uk/publications/pubs/ vision 2010

What’s in our
intrays? The
SCONUL top

concerns survey
2008

Christopher West
Director of Library &
Information Services,
Swansea University
Tel: 01792-295174

E-mail: c.m.west@swansea.ac.uk

INTRODUCTION

The fourth survey of SCONUL members’ top
concerns took place during the first two weeks
of April 2008. As in 2007, the 2008 survey used
the e-inform web survey platform from Priority
Research Ltd. SCONUL is grateful to Priority
Research for their invaluable support in develop-
ing and in administering this survey.

There were 115 respondents for this year’s survey,
representing just over two-thirds of the total
institutional membership of SCONUL. This is

an improved response rate compared to the 96
responses received in 2007.!

As in previous years, the survey tried to get a pic-
ture of the ‘hot topics’ which dominated the work
and thinking of SCONUL librarians and directors,
both over the previous three months and for the
next year. As well as giving an interesting insight
into the variety of issues lurking in SCONUL
directors’ in-trays, the top concerns survey is a
useful tool in prioritising SCONUL strategies

and in ensuring that these match our members’
interests.

SUMMARY OF RESULTS

The clear top concern both for ‘the last three
months’ and ‘over the next year’ is space and
buildings: 93% of respondents rated this as either
a high or a very high concern over the last three
months and 94% rated it in the same way over the
next twelve months. This was also the case for the
sub-groups within the survey (by home country,
by size of institution and so on), almost all of
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whom had space and buildings as their top-rated
issue. This issue received corresponding ratings of
84% for both periods in the 2007 survey.

For ‘the next twelve months’, the three concerns
with the highest ratings were:

e space and buildings (94%)
¢ funding and financial management (84%)
e e-environment (84%).

An additional question in the 2008 survey
attempted to get more detail on aspects of the
e-environment. The two areas with the highest
ratings were:

¢ access management (87%)
¢ provision of e-resources (86%).

SURVEY RESPONDENTS

The 2008 survey saw a 20% increase in the
response rate, with a total of 115 respondents.
This represents around 68% of all SCONUL insti-
tutional members. Within this improved response
rate, the demographic breakdown of respondents
by country, type of institution, size of institution
and type of service was broadly similar to the
2007 survey.

Percentages of respondents by country
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ORepublic of Ireland
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WWales

The 2008 survey saw an improved response rate
from the Republic of Ireland. Other response rates
broadly reflected the number of higher education
institutions per country.

Percentages of respondents by type of institution
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The response rate by type of institution (based on
the categorisation in the SCONUL statistical return)
was similar to that in the previous year’s survey.

Percentages of respondents by size of institution
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Responses by size of institution were broadly sim-
ilar to the 2007 survey, but with an improved level
of responses from the very largest institutions.

Percentages of respondents by type of service
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Compared to 2007, there was an increased
number of responses from separate library
services and a drop in the number of responses
from services that are not functionally merged.
Once again, these categories are taken from the
SCONUL statistical return.

TOP CONCERNS “OVER THE LAST THREE MONTHS’

The survey attempted to see what issues had
predominated over the previous three months. As
in all four of the SCONUL top concerns surveys,
issues were categorised into twelve broad areas,
with examples. For example, ‘Space and buildings’
gave the examples of ‘building projects, learning
spaces and space management’.

The chart below shows the percentage of respond-
ents who rated the following concerns as either

“high’ or “very high’.
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Top concern percentages ‘for the last three months
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Space and buildings increased as a concern from a
rating of 84% in 2007 to a rating of 93% in 2008.

The top four concerns in 2007 were (in order):

e e-environment (88%)

* space and buildings (84%)

e staffing and HR management (80%)
* policy and strategy (78%).

ToP CONCERNS “OVER THE NEXT TWELVE MONTHS’
SCONUL members’ concerns ‘over the next
twelve months’ are, perhaps, more relevant to

SCONUL strategic planning.

Top concern percentages ‘for the next twelve
months’
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Once again, space and buildings heightened as a

concern from an 84% rating in 2007 to 94% in 2008.

The top four concerns last year were:

e funding and financial management (88%)
e policy and strategy (87%)

e space and buildings (84%)

e e-environment (84%).

As we run more of these surveys on a regular,
annual basis, it will be interesting to see which

issues predominate and which issues become
less of a regular concern. Given the relatively
small sample size, some caution is needed in
interpreting changes in top concerns over the last
year. Whilst most concerns have remained fairly
constant, space and buildings and management
issues have increased as concerns. Correspond-
ingly, issues relating to access to services and
quality appear to have diminished.

Comparative ratings ‘for the next twelve months’:
2007 and 2008
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E-ENVIRONMENT TOP CONCERNS

The e-environment was one of the top concerns
in the 2007 survey. As this is a wide-ranging area,
an additional question was added to the 2008
survey. This attempted to clarify which areas of
the e-environment would be major concerns over

the next twelve months.

The same ratings scales were used for this more
detailed look at a single top concern: 43% of
respondents rated open access publishing as
either a high or a very high concern, with 87% of
respondents rating access management as either
a high or a very high concern. The relatively high
rating for access management is unsurprising,
given that this is a recent and rather contentious
issue.

E-environment: top concerns ‘over the next twelve

months’
Access Management 187
Provision of E-Resources 186

Other 54

Institutional repositories {79
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TOP CONCERNS OF SUB-GROUPS

As in last year’s survey, the 2008 survey included
some demographic questions. Respondents were
asked to indicate their home country, their type
of institution (based on the SCONUL statistical
return), the size of their institution in terms of stu-
dent FTEs (Full-Time Equivalents) and their type
of organisation. This allowed cross-tabulation of
this data against the top concerns ratings over the
next twelve months. The demographic response
rates broadly matched the make-up of SCONUL
members but, inevitably, some of the sample sizes
are small, so there should be a fairly cautious
interpretation of these results.

Top concerns ‘over the next twelve months’ by
country
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Response rates by country broadly matched the
number of SCONUL members in each coun-

try. The sample size from Northern Ireland was
too small to be included but there was a higher
response rate from the Republic of Ireland this
year. Most responses were very similar to the
overall ratings for these issues. IT issues received
a relatively high rating in the Republic of Ireland.
Quality issues were more highly rated in Wales,
probably because almost all Welsh institutions
have had Quality Assurance Agency (QAA) insti-
tutional reviews over the last two years. Higher
education reconfiguration continues to be a more
active issue in Wales.

Top concerns ‘over the next twelve months’ by
type of institution
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The categorisations are based on the four broad
groupings used in the SCONUL statistical return
(RLUK = Research Libraries UK). Again, the
similarities in the ratings for issues ‘over the next
twelve months’ are striking.

Top concerns ‘over the next twelve months’ by
size of institution
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Once again, the same concerns are shared across
the range from the smallest to the largest institu-
tions.

Top concerns ‘over the next twelve months’ by
type of service
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The similarities in major issues over the next year
are again very similar between separate libraries
and converged services.

CoNcLUSION

The 2008 SCONUL top concerns survey has
provided a useful snapshot of SCONUL directors’
and librarians’ current issues and of what will be
major topics over the next year. Compared to last
year’s survey, issues relating to space and build-
ings have become relatively more important. As
with the 2007 survey, it is evident that all of us are
balancing a variety of complex and demanding
issues. Perhaps even more than last year, there is a
striking homogeneity in how we rate these issues.
So we have an interesting variety of concerns in



our in-trays but we all tend to agree on their rela-
tive importance.

REFERENCE
1 C.M. West, “The SCONUL top concerns

survey 2007, SCONUL Focus, 41, 2007, pp
79-85

RLUK/SCONUL
digest of
scholarly
communication
news

Frederick J. Friend

Honorary Director, Scholarly
Communication, University College London
JISC Scholarly Communication Consultant
Tel: 01494 563168

E-mail: ucylfif@ucl.ac.uk

This is taken from the ‘Research Libraries UK/
SCONUL Digest of Scholarly Communication News’
of June and August 2008. This online newsletter (sup-
plied to SCONUL representatives in member libraries)
is a service provided by the RLUK/SCONUL Group on
Scholarly Communication for internal distribution to
staff of library and information services in SCONUL
institutions.

The group also encourages the use of the digest to
inform academic staff within universities in the UK
and Republic of Ireland of developments in scholarly
publishing.

SCOAP? PROGRESS

A letter has now been sent to CERN from the JISC
Executive expressing the interest of a group of
UK libraries in supporting the SCOAP? consor-
tium (Sponsoring Consortium for Open Access
Publishing in Particle Physics), when it is formed.
The UK participation will be managed through
JISC Collections, who asked Content Complete
Ltd to assess the potential financial contribution
from the UK, based upon a transfer of funds

from subscriptions to key high energy physics
journals into author-side open access payments.
Internationally support for SCOAP® continues to
grow, with six large Australian university libraries
joining during May 2008. With backing from the
Association of Research Libraries (ARL) and from
the International Coalition of Library Consortia
(ICOLQ), several US consortia and individual
libraries have pledged support, and when support
in the US has grown to a certain level CERN will
set up the international infrastructure for the new
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consortium and initiate the negotiations with pub-
lishers on the level of service and price for open
access publication in high energy physics.

NEW OPEN ACCESS PUBLICATION FUND

The University of California Berkeley has become
the latest university to establish a fund enabling
its staff and research students to pay publica-

tion fees for articles in open access publications.
Under the pilot programme researchers can

claim up to $3000 per article in a full open access
journal or $1500 in a hybrid publication where

the publisher limits the right to redistribute the
content. An important feature is the simplicity
and speed of the application process for funding.
Two other US universities have also established
such funds, although one university only funds
50% of the publication cost. In a recent interview
for Library journal, the head of Harvard'’s Office of
Scholarly Communication, Stuart Shieber, looks
towards a ‘level playing-field’ for funding both
subscriptions and author-side open access pay-
ments (see http:/ /www.libraryjournal.com/

info/ CA6565148 html?nid=2673#news1). More
information about the US situation is available at
http:/ /www.arl.org/sparc/ publications/ articles /
memberprofile-berkeley.shtml. In the UK the

lead to make such payments possible has been
taken by the Wellcome Trust and the University of
Nottingham, and a cross-stakeholder UUK (Uni-
versities UK) working group has been established
to consider mechanisms that institutions might set
up to enable their researchers to take advantage of
opportunities to publish on open access.

IRISH OPEN ACCESS MANDATES

Two Irish research organisations have policies in
place, or close to being in place, to mandate open
access to research publications. The new policy of
the Irish Research Council for Science, Engineer-
ing and Technology (IRCSET) came into force on

1 May 2008. This policy requires IRCSET grant-
holders to deposit published research papers in an
open access repository ‘as soon as is practical but
within six calendar months at the latest’. Science
Foundation Ireland has issued for consultation a
draft policy requiring its grant-holders to deposit
publications resulting from SFI-funded research in
an institutional or discipline-based repository ‘as
soon as possible after publication, and to be made
openly accessible within six calendar months at
the latest’. This policy would allow flexibility to
authors in the choice of a suitable repository, and
also make it easier for authors to remember to
deposit when the publication is in their minds,
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allocating a later open access release date if neces-
sary. The IRCSET policy is available at http:/ /
www.ircset.ie/news/releases/080501_OpenAc-
cessPolicy.html and the SFI draft policy, on which
consultation was due to end on 19 June 2008, can
be read at http:/ /www.sfi.ie/ uploads/docu-
ments/upload/Draft_SFI_OA_policy_(2).pdf.
The Irish policies are fully in line with the Euro-
pean Research Advisory Board policy on scientific
publication and with other recent open access
mandates, and in the case of Science Foundation
Ireland, will — if confirmed — also cover books and
software.

RIN sTUDY ON SCHOLARLY COMMUNICATION COSTS

The Research Information Network (RIN) has
published the report of a study undertaken

by Cambridge Economic Policy Associates on
‘Activities, costs and funding flows in the schol-
arly communications system in the UK’. The

RIN had joined with the Publishing Research
Consortium, SCONUL and CURL (now RLUK)
in commissioning the study. The report consists
of 88 pages and deserves fuller coverage than can
be given in this brief news item, but — to take just
one sentence which illustrates the importance of
libraries and of academic peer review in the fund-
ing of scholarly publishing - “academic institu-
tions meet about 53% of global publishing and
distribution costs in the form of library subscrip-
tions, and a further 11% in the form of the unpaid
costs of peer review’. The report is available

at http:/ /www.rin.ac.uk/ costs-funding-flows.

NEW MEDICAL JOURNAL WITH CONTRIBUTIONS FROM DOCTORS
AND PATIENTS

Traditional medical publications consist of
researchers’ communications with other research-
ers and with medical practictioners. Now a new
venture from BioMed Central allows both patients
and doctors to contribute to medical understand-
ing through the publication of thousands of case
reports each year in Cases journal (http:/ / cases-
journal.com). Doctors and patients are encouraged
to write case reports together and the published
reports will be available in a database that allows
doctors to search for cases similar to those they
see in their daily consultations. The database will
also help to identify adverse drug reactions as
early as possible through searching for reports

of patients with similar characteristics who are
taking particular drugs.



CoMPANY OF BIOLOGISTS OPENS FREE-TO-ACCESS ARCHIVE

The Company of Biologists has announced the
completion of the process of digital retroconver-
sion of the archives of its journal, Development.
Most publishers charge a substantial sum for
access to a journal archive, but the Company of
Biologists has decided to make the entire contents
of the predecessor of Development, the Journal of
embryology and experimental morphology, freely
available online. The complete archive of JEEM,
from its first issue in 1953 through to the final

one in 1986 (after which the journal was can be
accessed through the Development website (http:/ /
dev.biologists.org). The archive is entirely free of
charge for everyone irrespective of whether a per-
sonal or institutional subscription is held for the
current content in Development.

“KKEEPING RESEARCH DATA SAFE’

An online executive summary and a full report
(which can be downloaded in both Word and pdf
versions) of the HEFCE-funded (Higher Educa-
tion Funding Council for England) research data
preservation costs study “Keeping research data
safe: a cost model and guidance for UK universi-
ties” have just been published on the JISC website
at http:/ /www.jisc.ac.uk/ publications/ publica-
tions / keepingresearchdatasafe.aspx. The study,
conducted by Charles Beagrie Associates, inves-
tigated the medium- to long-term costs to higher
education institutions of the preservation of
research data and developed guidance to HEFCE
and institutions on these issues. The study makes
ten recommendations, addressed to both JISC and
the sector generally, on future work and imple-
mentation. Further details of all the recommenda-
tions are in the online executive summary. JISC
will be considering the recommendations arising
from the study during the next round of its sub-
committee meetings.

SPARC Eurore AND DOAJ SeaL

SPARC Europe and the Directory of Open Access
Journals at Lund University have launched a new
service to assist users in identifying academic-
friendly open access journals. The press statement
— at www.doaj.org — for the launch of the ‘SPARC
Europe Seal’ explains the purpose as follows: ‘In
order for open access journals to be even more
useful and thus receive more exposure and
provide more value to the research community it
is very important that open access journals offer
standardized, easily retrievable information about
what kinds of reuse are allowed. Therefore, we

are advising that all journals provide clear and
unambiguous statements regarding the copyright
statement of the papers they publish. To qualify
for the SPARC Europe Seal a journal must use the
Creative Commons By (CC-BY) license which is
the most user-friendly license and corresponds to
the ethos of the Budapest Open Access Initiative.’

NEW OPEN ACCESS WIKI

Peter Suber and Robin Peek have launched the
Open Access Directory (OAD), a wiki where the
open access community can create and maintain
simple factual lists about open access to science
and scholarship. Suber, a research professor of
philosophy at Earlham College, Richmond, Indi-
ana, and Peek, an associate professor of library
and information science at Simmons College,
Boston, Massachusetts, conceived the project in
order to collect OA-related lists for one-stop refer-
ence and searching. The wiki will start operat-
ing with about half a dozen lists — for example,
conferences devoted to open access, discussion
forums devoted to open access and journal ‘decla-
rations of independence’ — and will add more over
time. By bringing many OA-related lists together
in one place, OAD will make it easier for users,
especially newcomers, to discover them and use
them for reference. The easier they are to maintain
and discover, the more effectively they can spread
useful, accurate information about open access.
The url for the Open Access Directory is http:/ /
oad.simmons.edu.

New WIPO DirecTorR GENERAL

Abattle between competing copyright interests
has resulted in the appointment of an Austral-
ian, Francis Gurry, as the next Director General of
WIPO, the World Intellectual Property Organiza-
tion. The bitterness of the struggle is indicated

by the words of the successful candidate: ‘I don't
want to go through many similar experiences in
my life.” Francis Gurry, currently WIPO's deputy
Director General in charge of patents and internet
domain names, is seen as a man who may be able
to steer a middle course between commercial and
public interests.

MORE NORTH AMERICAN SUPPORT FOR OPEN ACCESS

The growing number of governmental and
academic organisations supporting open access
to publicly funded research makes it difficult to
cover every new announcement in this digest. All
such developments are reported daily in Peter
Suber’s Open Access News blog at http:/ / www.
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earlham.edu/ ~peters/fos/fosblog.html, so what
follows are some of the most significant new poli-
cies from North America and Europe.

First, in the US, Harvard’s decision to support
open access has been followed by the Stanford
University School of Education. The following
motion was passed by the school’s academic
body: ‘In support of greater openness in scholarly
and educational endeavors, the faculty of the
School of Education agree to the following policy:
Faculty members grant to the Stanford Univer-
sity permission to make publicly available their
scholarly articles and to exercise the copyright in
those articles. They grant to Stanford University

a nonexclusive, irrevocable, worldwide license to
exercise any and all rights under copyright relat-
ing to their scholarly articles, in any medium, and
to authorize others to do the same, provided that
the articles are properly attributed to the authors
not sold for a profit. The policy will apply to all
scholarly articles authored or co-authored while a
faculty member of the School of Education, begin-
ning with articles for which the publisher’s copy-
right agreement has yet to be signed. The Dean
or the Dean’s designate will waive application of
the policy upon written request from faculty who
wish to publish an article with a publisher who
will not agree to the terms of this policy (which
will be presented to the publishers in the form of
an addendum to the copyright agreement). No
later than the date of publication, faculty mem-
bers will provide an electronic copy of the final
version of the article at no charge to the appro-
priate representative of the Dean of Education’s
Office, who will make the article available to the
public in an open-access repository operated by
Stanford University.’

The Stanford press release is at http:/ / ed.stanford.

edu/suse/news-bureau/displayRecord.
php?tablename=pressé&id=86.

There are also signs that the US government is
moving towards greater support for open access.
Following the National Institutes of Health policy
to require deposit in PubMed Central, the Presi-
dent’s Office of Science and Technology Policy has
issued a statement on ‘Principles for the release
of scientific research results’, which contains

the following advice to be followed by all feder-
ally funded research agencies: ‘Research data
produced by scientists working within Federal
agencies should, to the maximum extent possible
and consistent with existing Federal law, regula-
tions, and Presidential directives and orders, be
made publicly available consistent with estab-
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lished practices in the relevant fields of research ...
Agencies should develop, and update as necessary,
clear guidelines regarding processes for sharing
research data and results generated by Federal
scientists.” The emphasis in this statement (avail-
able at http:/ / www.arl.org/bm~doc/ ostp-scien-
tific-research-28may08.pdf) is upon research data
rather than research reports, but the policy trend
is clear.

In Canada the National Research Council has
introduced mandatory deposit in its reposi-

tory as of 2009 for its grant-holders (see press
release at http:/ / cisti-icist.nrc-cnre.ge.ca/media/
press/nparc_e.html.) This policy is similar to

that announced last year by the Canadian Insti-
tutes of Health Research. Also in Canada, support
for authors wishing to publish in open access
journals has also been given a boost by the
creation of an open access publication fund by
the University of Calgary. The press release from
the university states that “University of Calgary
professors and graduate students will now have
access to a $100,000 Open Access Authors Fund
designed to increase the amount of publicly avail-
able research. The new fund will provide U of C
faculty and graduate students with financial sup-
port to cover Open Access author fees.’

MORE EUROPEAN SUPPORT FOR OPEN ACCESS

The influential association of European research-
funding organisations, EuroHORCs, has followed
the lead provided by other European research
organisations in supporting open access to pub-
licly funded research. The association has issued
‘EuroHORCs recommendations on open access’,
available at http:/ / eurohorcs.drift.senselogic.
se/download /18.770467ab119dd5c59708000432
2/EUROHORCs%27+Recommendations+on+O
pen+Access+200805.pdf. The recommendations
include the following for EuroHORCs” member
organisations: ‘The overwhelming majority of
scientific journals support self-archiving already,
but only a very small minority of scientists make
use of this possibility. Thus, all scientists, either
funded by or doing research for MOs, should be
informed about the already existing mechanisms
for Open Access and strongly advised to make
use of them.” EuroHORCs has also joined with the
Europen Science Foundation in issuing a vision

of a globally competitive European Research
Area, which (amongst other things) requires ‘open
access to the output of publicly funded research
and permanent access to primary quality assured
research data’ (see http:/ /eurohorcs.drift.sense-
logic.se/download/18.45b270a411a9ed8e12780003



647 /EUROHORCs_ESF_ERA_RoadMap.pdf). The
European Commission has also issued a tantalis-
ingly brief statement promising an open access
pilot for FP7 (Seventh Framework Programme)
research reports: Open access pilot for FP7: “Fol-
lowing on the Council Conclusions and the Com-
mission Communication on scientific information
in the digital age ... the European Commission

is developing an open access pilot in FP7. More
information will be available soon.”

OPEN ACCESS ADVANTAGE?

Each year we hear from publishers - including
open access publishers — how the impact factor for
certain of their journal titles has increased. We do
not hear so often about comparisons between an
OA title and a toll-based title. Recently Gunther
Eysenbach'’s blog http:/ / gunther-eysenbach.
blogspot.com/2008/06/journal-impact-factor-
in-medical html contained such a comparison:
‘On June 20th, 2008, ISI/SCI released their 2007
Journal Citation Reports, reporting journal impact
factors for the worlds” most important scholarly
journals. The Journal of Medical Internet Research
(JMIR) remains one of the most successful Open
Access journals in the world. For the second year
in a row, JMIR came out as the #2 ranked jour-

nal in the medical informatics category (out of

20 journals). JMIR slightly improved its impact
factor to 3.0 and has now almost the same impact
factor as the leading medical informatics journal
(JAMIA), whose impact factor dropped to 3.1.
JAMIA is published by Elsevier and backed by

an influential scientific society (American Medi-
cal Informatics Association), while JMIR is pretty
much a one-man show on a shoestring budget.
Anyone still not convinced about the open access
advantage?’ Of course cause and effect are not
always in an obvious relationship.

AUTHORITATIVE MEDICAL WIKI

A consortium of major medical schools has
announced the formation of the world’s largest
collaborative online encyclopedia of medicine
called “Medpedia’ (http:/ /www.medpedia.com/
index.php/Main_Page). Physicians, medical
schools, hospitals, health organisations and public
health professionals are volunteering to build the
most comprehensive medical clearinghouse in
the world for information about health, medicine
and the body. This free public site will officially
launch at the end of 2008. Prestigious organisa-
tions such as Harvard Medical School, Stanford
School of Medicine, University of California
Berkeley School of Public Health, University of

Michigan Medical School and dozens of health
organisations around the world are contributing
to The Medpedia Project in various ways. Many
organisations will contribute seed content free of
copyright restrictions. Harvard Medical School
will publish content to uneditable areas that
members of their faculty have created as part of a
medical-school-wide effort. Other organisations,
such as University of Michigan Medical School
will encourage members of their faculty to edit
‘Medpedia’ as individuals. Other health and medi-
cal organisations that are supporting “‘Medpedia’
include the American College of Physicians, the
Oxford Health Alliance, the Federation of Clinical
Immunology Societies and the European Federa-
tion of Neurological Associations. These groups
are contributing content and promoting participa-
tion in ‘Medpedia’ to their members. ‘Medpedia’
is also receiving content and cooperation from
the National Institutes of Health, the Centers for
Disease Control, the Federal Drug Administration
and many other US Government research groups
who are eager to have that public-domain infor-
mation distributed to both the general public and
healthcare professionals. Over the next few years,
the growing community of editors on ‘Medpedia’
will create and interlink web pages for the more
than 30,000 known diseases and conditions, the
more than 10,000 drugs being prescribed each
year, the thousands of medical procedures being
performed and the millions of medical facili-

ties around the world. These pages will provide
insight into the latest health and medical dis-
coveries along with photographs, video, sound
and images. The site has been designed so that
everything on a subject will be simple to access.
The main topic pages will be written in language
the general public can easily understand, and
each topic page will have with it a “Technical’
page for professionals to discuss the same topic in
more clinical and scientific language. ‘Medpedia’
runs on open source Mediawiki software, and like
‘Wikipedia’, content on the ‘Medpedia’ site will be
available for re-use under GNU Free Documenta-
tion License. In the future, in order to cover oper-
ating costs, non-invasive, text-based advertising
will be shown on the “‘Medpedia’ website through
third-party advertising networks.

RIN DATA-SHARING STUDY

The Research Information Network, RIN, has
published a study undertaken by Key Perspec-
tives Ltd on ‘Publication and quality assurance
of research data outputs’ (http:/ /www.rin.ac.uk/
data-publication). From the executive summary:
‘This report presents the findings from a study of
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whether or not researchers do in fact make their
research data available to others, and the issues
they encounter when doing so. The study is set in
a context where the amount of digital data being
created and gathered by researchers is increasing
rapidly; and there is a growing recognition by
researchers, their employers and their funders of
the potential value in making new data available
for sharing, and in curating them for re-use in the
long term.” Amongst key findings are that ‘Many
datasets of potential value to other research-

ers and users — particularly those arising from
small-scale projects — are not managed effectively
or made readily-accessible and re-usable.” The
report covers the disincentives to the sharing of
data, particularly the fact that ‘many researchers
wish to retain exclusive use of the data they have
created until they have extracted all the publica-
tion value they can. When combined with the
perceived lack of career rewards for data creation
and sharing, this constitutes a major constraint on
the publishing of data.’

BiosciENces FEDERATION STUDY

The Biosciences Federation of leading biosciences
societies has published a report on the antici-
pated effects of open access upon their journals’
business models and the knock-on effect upon
research in UK universities. The survey illustrated
the confusion that exists in many researchers’
minds between toll-based online journals and
open access journals. The study is not unsympa-
thetic to gold open access, but the claim made

is that without adequate funding of gold open
access, the contribution made to the UK research
budget from journal profits will suffer. In the
study report (available at http:/ /www.bsf.ac.uk/
journals/BSF_survey_report_July_2008_FINAL.
pdf) it is calculated that each of the 20 societies
‘subsidises UK researchers to the tune of £108K’
for conferences and training. The difficulty

in relating this figure to the journals’ business
models is that the study does not provide infor-
mation on the cost of running the journals, nor on
other aspects of societies” income and expendi-
ture, such as the membership subscription levels.
Could it be argued that membership subscriptions
and not journal profits should be used to cover
the cost of conferences and training?

EU GREEN PAPER ON COPYRIGHT

The European Commission has announced what
they describe as a ‘forward-looking package’ on
Intellectual Property (IP), including the extension

of copyright protection from 50 to 95 years for per-
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formers on sound recordings and for phonogram
producers, and the launch of a public consultation
on a green paper on copyright in the “knowledge
economy’. The new feature is that the Commis-
sion is announcing the extension of copyright
protection not only for performances but also

for ‘the record itself’. In other words, European
recording producers may be granted 95 years’
protection. The purpose of the green paper is to
foster a debate on how knowledge for research,
science and education can best be disseminated in
the online environment. The green paper aims to
set out a number of issues connected with the role
of copyright in the ‘knowledge economy’ and the
Commission has launched a consultation on

these issues. The paper is essentially in two parts.
The first part deals with general issues regard-
ing exceptions to exclusive rights introduced in
the main piece of European copyright legislation,
while the second part deals with specific issues
related to the exceptions and limitations that are
most relevant for the dissemination of knowledge,
and whether these exceptions should evolve

in the era of digital dissemination. Copyright
exceptions are vital for the development of digital
information services, including those services
provided through libraries, and a strong response
to the consultation from the library community

is needed. The green paper can be read at http://
ec.europa.eu/internal_market/copyright/docs/
copyright-infso/ greenpaper_en.pdf.

COPYRIGHT LAW AND DIGITAL PRESERVATION

An “International study on the impact of copyright
law on digital preservation’ has been published at
http:/ /www.digitalpreservation.gov/ partners/
resources/ pubs/wipo_digital preservation_
final_report2008.pdf. The study was funded and
carried out by the US Library of Congress, JISC,
the OAKLaw Project at Queensland University of
Technology and the SURF Foundation. The study
was launched at a World Intellectual Property
Organization workshop but is not a WIPO publi-
cation. The study looks at the effect of copyright
legislation upon digital preservation in four
countries, and in each case concludes that legisla-
tive reform is required if digital preservation is to
proceed on the scale that is necessary. The report
contains ten recommendations for further action
which will be taken forward by the four partner-
ing organisations.

NEW GUIDES FOR AUTHORS

Academic authors are frequently unaware
of scholarly communication issues, so the avail-



ability of two new guides is to be welcomed.

The OAKLaw project at the Queensland Univer-
sity of Technology has produced a 151-page docu-
ment, “Understanding open access in the academic
environment: a guide for authors’, available at
http:/ /eprints.qut.edu.au/archive /00013935/01/
Microsoft_Word_-_Final_Draft_-_website.pdf. The
comprehensive nature of this publication makes

it a long read, and its value may be greatest to
scholarly communication advocates in selecting
various passages and copying them into local
advocacy documents. It is particularly difficult

to interest most members of the academic com-
munity in copyright issues, so the new JISC guide
‘Copyright matters for UK researchers, teachers
and learners’ (available through http:/ / wwwjisc.
ac.uk/aboutus/committees/ working_groups/
scholarly_comms.aspx) relates copyright issues

to the activities researchers, teachers and learners
undertake.

AND FINALLY ...

A Northwestern University study (press release at
http:/ /www.northwestern.edu / newscenter/ sto-
ries/2008/06/hargittaistudy.html) has found that
men are more likely to share their creative work
online than women, despite the fact that women
and men engage in creative activities at essentially
equal rates. Professor Eszter Hargittai co-authored
the study with researcher Gina Walejko. Overall,
almost two-thirds of men reported posting their
work online while only half of women reported
doing so. When Hargittai and Walejko applied a
control to the responses to allow for self-reported
digital literacy and web know-how, however, they
found that men and women actually posted their
material about equally. “This suggests that the
Internet is not an equal playing field for men and
women since those with more online abilities —
whether perceived or actual — are more likely to
contribute online content’, says Hargittai. No com-
ment from your (male) compiler of this article!
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The title of this year’s conference - ‘Think Global,
Act Local’ - came from local lad Sir Patrick Geddes,
and references to the great man kept cropping

up throughout the conference which started by
reviewing global issues on day one, then consid-
ered national responses on day two, before focus-
ing in on a variety of local activities on day three.

As well as the Geddes link, Edinburgh itself also
felt like the perfect location for an event with this
theme: it manages to combine a small local char-
acter with a hugely cosmopolitan feel. A wonder-
ful city and a wonderful location: the conference
hotel stared up at the castle, providing an august
backdrop (and even venue) for SCONUL's busi-
ness.

After a relaxed lunch — a great opportunity to
at least start networking with some of the 185
delegates — we were ushered into what quickly
became a rather packed conference room.

Anne Bell, the out-going Chair of SCONUL,
welcomed us to the conference and extended a
particularly warm welcome to foreign colleagues
joining us from South Africa, New Zealand, Aus-
tralia, Scandinavia and (on the prompt of a wag
from the audience) England.

Anne also pointed out that — as a first — the
Conference was being podcasted. So as well as
the usual collection of PowerPoint presentations
hosted on the SCONUL website, you should also
be able to catch recordings of the talks themselves
at www.sconul.ac.uk/events/agm2008.
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The Chair then previewed the Conference pro-
gramme, summing up that this annual event is
really all about reflecting, networking and think-
ing through change. To help us along this journey
the first two speakers were invited to set the
environmental context and then field questions
for a plenary discussion on global issues.

First up was Lorcan Dempsey, Vice President and
Chief Strategist at OCLC, and a speaker familiar
to all the audience through his published papers,
conference papers and blogs. Lorcan elected to
talk about Web 2.0 in three parts. Part one prom-
ised to be a relatively ‘content-free’ review of Web
2.0; part two would scan the systems environ-
ment; and part three would look at local, national
and global developments (with more speculation
and provocative elements promised).

Lorcan Dempsey

Lorcan started by describing the current informa-
tion landscape as being like a town, with Google,
YouTube and del.icio.us dominating the High
Street and the library tucked down a side road. To
come out of the shadows we need to understand
how we can adapt in this new place. There are
two possible directions to take:
¢ concentration — the big sites like Wikipedia
and Google have high content and attract
huge traffic but they also provide links to
other information sources/ providers and
here we can benefit;
e diffusion - increasing the syndication and

spread of data, using the tentacles of RSS, etc.

With the success of concentration services (Flickr,
Google, Facebook and - to a lesser extent - Web of
Knowledge or SCOPUS) fragmented services (like
individual libraries) have become less attractive.

As aresult of all this, “discovery happens else-
where’. OCLC has found that, although people
might end up at the library, most information
searchers go to Google, friends or RSS feeds first.
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If “discovery happens elsewhere” how do you get
the library elsewhere? Lorcan then explored ways
in which we can get out there, including populat-
ing Wikipedia to make sure information is correct
and points to our special collections, and linking
our catalogues to Google Book Search.

But we also need to rationalise and repackage
our services, which Lorcan likened to a bundle
of clothes. We present a bundle of clothes to our
users. Google presents a suitcase.

By collaborating locally, nationally and globally
we can move away from this fractured approach
and start to benefit ourselves from concentration.

This was a very full talk and I can only hint at

the myriad topics covered. Readers are recom-
mended to see the full presentations hosted on the
SCONUL website for more details.

Lorcan was followed by Ian Rowlands, Director
of CIBER, reporting on his work (commissioned
by the British Library and the JISC (Joint Infor-
mations Systems Committee)) to grasp a greater
understanding of the information behaviours of
the Google Generation, those born past 1993 and
the big boom of the Internet who don’t remember
the ‘print days’. Great claims have been made for
this generation in the ‘popular end’ of the library
literature.

Z \'\f:/'\\\(\\\\\\\

Ian Rowlands

Ian started by asking a host of questions:
e What is different about the Google Generation?
e [s there a generational difference?
¢ Do the young behave differently?
e [s any difference down to the period we are
living in or their age?

As we cannot go back in time, Ian and his team
had to work hard to give his research some of the
flavours of a longitudinal study. Areas covered
included:



* aliterature review of generational use of
technology — e.g. teenagers’ use of CD-ROMs
in the 1990s;

e areview of older generations and how
they have interacted with technology (who
embraces what and why);

e an analysis of which different age groups use
specific British Library services.

All of this has shown the world of technologi-
cal adoption is far from black and white. 1993 is
not wholly reliable as the line in the sand - some
habits were beginning to change before then,
whilst some born post-"93 have hardly embraced
technology at all. Indeed, Ian’s research suggests
that:

* 20% of the Google Generation are really
wired up and pushing technological bounda-
ries;

* 60% are fluent but not overly skilful in ICT
(using computers to watch TV on the Web)

e whilst the existing 20% are ‘Digital Dissent-
ers’ turning their back on technology (‘com-
puters are for Dad...")

To confuse things even further, ‘silver surfers’ are
using the Internet four hours a week more than
the Google Generation....

Research has revealed elements of continuity
rather than a complete sea change and a more
complex picture than the more popular library
journals have portrayed.

One of the big messages to come out of Ian’s
session was the need for ‘mental maps’. We used
to be able to envisage what libraries are and how
the different elements interacted. Children below
ten years of age have no mental maps of the
Internet apart from a big box called Google with
Google stuff inside it. We’ve all lost the mental
map, we've lost the road signs. It is little wonder
that students don’t really understand the concept
of referencing. We need to look to developing
information literacy. We need to give them back
the mental maps.

The following plenary session (chaired by Sheila
Cannell) saw much lively debate inspired by

the first two sessions. The key topics covered
included:

e (following on from Ian’s last point) the need

for mental maps;

e the problem of the library brand (which
doesn’t always chime with the demand for
convenience and ease of access);

e the demand for physical space;

e the importance of information literacy;

¢ how to get information skills develop-
ment embedded in courses ...and suitably
rewarded;

e how to use ‘helicopter parents” as advocates
for library skills;

¢ developing shared services;

e avoiding invisibility in the virtual environ-
ment;

¢ areminder that the information landscape is
complex and we shouldn’t over-simplify it.

For me, a comment from Lorcan proved the most
powerful: for our users ‘convenience trumps qual-
ity’ ...so how can we make the high quality stuff

more convenient?

Edinburgh Castle

The evening’s reception was to take place in

the Jacobite Room of Edinburgh Castle. As well
as being chief scribe, your dear Editor has also
taken on the role of official photographer for

the SCONUL Conference. As there was an hour
to spare before the reception I decided to walk
around the city to capture some ‘establishing
shots’. Unfortunately, after visiting the National
Library of Scotland (see below) I came out to find
rather ominous black clouds had perched over
the capital. The heavens opened and I eventually
caught up with a line of rather damp-looking
librarians making their way up the hill to the
castle.

Tim O’Shea (Principal of Edinburgh University)
welcomed us by asking what was the collec-
tive noun for librarians. A shelf? A catalogue?
Or (rather more interestingly ...and a sign of
the times) a repository? He then reflected on

the importance of libraries to ‘create, dissemi-
nate and curate’ information (an interesting trio
in — perhaps- an even more interesting order)
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Tim O’Shea

and the importance of librarians in the post-RAE
(Research Assessment Exercise) world.

After wine and nibbles (the vegetarian haggis
balls alone were worth getting soaked for)
delegates visited the impressive Scottish Crown
Jewels. We then went back to hotel for dinner,
which, for some of us, was a slightly rushed affair.
Some of us had another appointment to keep.

At 10.30pm a small band of brave/foolhardy
librarians (including your good and faithful
Editor who decided he had to sample all that
Edinburgh has to offer) made their way to the
Royal Mile where they would begin a journey
into the unknown. We were met by our host, a
slightly maniacal young man in a large dark cape
who would lead us on a ghost tour of Edinburgh.
Would we survive this date with The Dead? Or
would the next issue of CILIP’s Gazette be a
bumper issue?

‘Carry on Screaming - The Ghost Tour 1
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The Mercat Tour took us from the sites of disem-
bowelment on the Royal Mile to the most haunted
Blair Street Vaults. It was a somewhat interactive
tour and yours truly was ‘volunteered” to play
Walter, King of the Traitors, who in 1437 having
slain the King of Scotland and was ‘made an
example of for the Edinburgh mob’ by having his
intestines removed before his slow and painful
death. Much screaming was required by your
Editor. ‘Sadly’ no video evidence remains.

‘Carry on Screaming - The Ghost Tour 2

After tales of ‘The Shoemaker’, ‘Mr Boots’ (no
eyes — just dark sockets where they should be)
and “the ghost of Johnny One Arm’ we ended

up at midnight in a cemetery in the west of the
city centre, which may — or may not — contain the
bones of a kitchen boy who was cooked on a spit
and half-eaten.

‘Carry on Screaming - The Ghost Tour 3

Let no one tell you our fines are too harsh ever
again!

Day two came under the heading ‘think national’.
The morning session promised a collection of
punchy, 20 minute long presentations, on a variety
of national projects.

Sheila Cannell, Director of Library Services at
Edinburgh University and one of our hosts got
the ball rolling with ‘Sympathy, synthesis and
synergy’, an overview of the Scottish collabora-
tive agenda. The title of Sheila’s talk came from



Sir Patrick Geddis, a keen fan of the ‘rule of three’.
‘Folk, work and place’ was one of his mantras and
three doves made up his signature symbol. So
how did Sheila translate the 3 Ss?

e sympathy — collaboration is key to develop-
ments in Scotland; examples include SUPA
(Scottish Universities Physics Alliance),
SULSA (Scottish Universities Life Sciences
Alliance), ScotCHEM and the Scottish Insti-
tute for Research in Economics;

e synthesis — services that can be shared in
Scotland include procurement, access to
stock, print storage, Open Access, etc.

* synergy — working together and co-operation
covers all of these with initiatives such as
SCABS (Scottish Consortium for Academic
Book Supply), SNIPES (Scotland Northern
Ireland Periodical Supply), the Scottish
Higher Education Digital Library, Collabo-
rative Academic Storage for Scotland, the
Scottish Collection Policy and so on.

Next we had a trip over the water to hear about
“National provision of e-information: the IReL
initiaitive in Ireland” from Robin Adams, Librar-
ian at Trinity College Dublin. IReL brings high
performing research institutions together and
addresses concerns about e-journal provision,
centralising services, achieving economies of scale
and providing value for money. After assessing
various options, IReL now provides access to c. 40
million articles with access negotiated by an exter-

nal body hired because of its expertise in this field.

Robin reviewed the lessons learnt so far from the
project:
e employing another company to negotiate
access was a cost-effective approach;
e communication between partners is essential;
* asteering group is also essential to provide
direction;
¢ branding is important to ensure end users
know who is providing (and paying for) the
data.

The rest of the session focused on national
responses to the research agenda. JISC’s Executive
Secretary, Malcolm Read, joined us to talk about
research repositories and the role of libraries. JISC
firmly believes that libraries should be key play-
ers in repositories. Although authors often prefer
subject repositories (for the obvious reasons) it is
in the world of institutional repositories that the
greatest advances have been made. Now we just
need to join them up. A national approach could
see the development of Scottish, English, Welsh,
Irish ...and UK repositories.

Increasingly important is the issue of open
research data, as reports and articles could
become more meaningful (and assist further
research) if the data behind them was made acces-
sible. This throws up all sorts of issues (that make
setting up an institutional repository seem like a
stroll in the park):

e who owns the data?

e how do you select what is worth preserving?

¢ how long should you keep it?

¢ what level of open access can you allow?

¢ what are the quality standards for (non-peer

reviewed) data?

e what is the cost?

e who pays?

e what additional skills do we need?

¢ how would such repositories be most effec-

tively managed (in-house, out-sourced)?

¢ how do we encourage deposit?

¢ how can we make access as wide as possible?

e what interoperability issues are there?

Just when I was starting to feel really daunted
Jean Sykes, Librarian and Director of IT Services
at the London School of Economics, raised my
spirits with an update on the UK Research Data
Service. The idea behind this project is to collect
untapped research data together and promote it
to make the UK’s research reputation even higher.
Again, this won’t be fuss-free. Data is often
unstructured and inaccessible to all but the author.
There is also ‘data deluge’: lots out there in lots

of different formats. Plus the issue is not merely
about collecting data at the end of the research
process — we need to be involved in the whole

life cycle of data, making researchers aware of the
curation issues and assisting them in the manage-
ment of data from start to finish ...and beyond.

UKRDS is not about reinventing the wheel but
sharing and promoting good practice, and much
work has been done to review developments

by JISC, RIN (Research Information Network),
ANDS (Australian National Data Service) and
ESFRI (European Strategy Forum on Research
Infrastructures). The £255,000 project comprises
over 40 stakeholders (including SCONUL). Four
case study volunteer institutions (Bristol, Leeds,
Leicester and Oxford) are currently exploring
what data is out there and what outcomes would
benefit researchers. Work is being undertaken to
develop scenarios and financial plans.

The consultants’ report will be out at the end of
this year. Key findings so far include:
e there is low demand for short-term storage of
data;
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¢ however, there is high demand for 1-5 years
or 5 year + data storage models;

¢ data volume is expected to grow 360% in the
next three years;

¢ data life usefulness varies by discipline — 50%
of research data is thought to be useful for
ten years, 26% indefinitely;

e most data is held locally (on PCs ...with no
back-up!);

e 18% of researchers share data already ...but
43% would like to access the data of others!

Check out www.ukrds.ac.uk for more plus details
of the project’s progress.

The scope of some of these projects meant some
speakers had gone beyond their 20 minute alloca-
tion but, bringing this section to a close, Debby
Shorley masterfully brought us back on time with
her expert romp through latest developments
surrounding the UK Research Reserve. UKRR is
concerned with ensuring we can access low use
materials by ensuring someone, somewhere has
a copy we can consult. The six original university
partners in this pilot project (Birmingham, Cardiff,
Imperial, Liverpool, St. Andrews and Southamp-
ton) have been joined by supplementary partners
Newcastle and Exeter. The key things Debby has
learnt are:

e everyone approaches this issue differently;

e SUNCAT is not currently able to offer the

capabilities the project desires;
e it's hard work!

Phase 1 has worked well. Members have divested
themselves of materials as planned without too
much extra stock going to the British Library.

The biggest upheaval has been the culture shock
of change in thinking for the Higher Education
Institutions involved. HEFCE (Higher Education
Funding Council for England) will decide shortly
if funding will be allocated for Phase 2.

After coffee, conference delegates made their way
to several rooms as we split up to attend different
workshops. As usual with the SCONUL Confer-
ence this was a difficult choice, and I would have
liked to attend more than one of the sessions. Also,
this year there was only one lot of workshops, so
no opportunity of catching repeats. To ensure
readers got a flavour of all the workshops, though,
I managed to convince some of my colleagues

to write a few words about the workshops they
attended, included below.

After lunch, delegates all came together again to
attend the SCONUL Annual General Meeting,.
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I won’t give a blow-by-blow account of this as
interested parties will find the Minutes on the
SCONUL website. Most interesting for me was
the Chair’s review of activities in 2007 and her
look to future priorities. Anne Bell reflected on
SCONUL's four core activities:

¢ advocacy — where work covered topics rang-
ing from VAT on digital resources to publish-
ing-company mergers;

e raising the profile of SCONUL - noting the
successes of Elliot Frankal and John Hood in
communication and media engagement, and
the fruitful partnership with JISC which saw
the production of The Guardian supplement
on ‘Libraries unleashed’;

e strategic alliances — notably with the British
Library, RIN and JISC;

¢ an increasingly international agenda — with
more regular study tours and various other
developments (which provided the focus of
issue 42 of this journal).

Work-in-progress includes:

¢ building capacity;

e developing a strategic planning framework;

¢ anew SCONUL Top Concerns survey
(reported elsewhere in this issue of Focus);

e sharing good practice — including the new
SCONUL Working Paper on marketing
library services which was launched at the
Conference and will be promoted to the
wider library community;

¢ areview of human resource and finance
strategies;

e further building of strategic alliances;

¢ development of the SCONUL web site.

Add to this a new focus on our support of teach-
ing and learning (including a review of best prac-
tice) and moves to build a business case for librar-
ies, and you can see that 2008/09 (and beyond)
will be even busier for SCONUL. Of course, the
organisation won't be successful in these activi-
ties without the engagement of members so Anne
chose this as a time to call for additional volun-
teers to join Working Groups and Task and Finish
Groups.

The business of the AGM was done and dusted in
45 minutes.

This was followed by another collection of diffi-
cult choices, this time of visits to places of interest
in and around the capital. Some of these were
library visits (National Library of Scotland, Edin-
burgh University Main Library, Queen Margaret



University, etc.), others were more general (Edin-
burgh literary tour and the Scottish Parliament).

I plumped for a tour around Edinburgh College
of Art. This is just up the hill from our hotel, in an
area (we were told) where Burke and Hare plied
their grisly trade (here we go again...). Wilson
Smith, the Principal Librarian, led us to a splen-
did 21¢ century building with huge windows
(artists need their light) and a fantastic collection
of books, videos, DVDs and other items on art,
fashion, cinema, culture ...all the things really
worth investigating.

Although quite a small and specialist library com-
pared with some other SCONUL institutions (the
student body is around 1,500) the Library faces
many of the same issues as the rest of us. Recent
developments include the move to rovering and

an increase in (slide) digitisation.

d q

What really struck
me, though, was the

fantastic design of the Library (as I hope some

of my photos bear testament). Given the subject
matter covered, though, anything less than beauti-
ful just wouldn't be right.

The tour finished leaving an hour of free time,
providing time for new visitors to start to really
discover the magic of Edinburgh and for those
familiar with the city to rediscover old haunts

(including the usual pilgrimage to Avalanche
Records for certain people).

The evening was mercifully dry (at least from a
meteorological perspective). Delegates wound
their way up the hill to the National Library of
Scotland and a reception hosted by Martyn
Wade (National Librarian and Chief Executive,
NLS) who talked about the work of the NLS. It
is a research library, he said, but for him research
meant ‘finding out’. That, of course, made the
whole population prospective researchers, so
much of the work of his team was concerned with
removing barriers — real or perceived — to using
the National Library.

After this
welcome we

all explored

the Library’s
archive displays
(especially the
magnificent
John Murray
Archive) and

its multimedia

installations. I
discovered a

’7 fone Mo 2(1;(/;

great interactive
game on how to
publish a book.
From the list of
random words
offered I created the title “The Origins of Tortoise
Murder’. I chose a surreal cover and decided to

aim it at a niche market. The machine told me that
my book would make me no money but it would
become a cult classic: pretty much my publishing
career to date!

After an hour or so of looking around the col-
lection and more networking, we were ushered
around the corner to the breath-taking Signet
Library for the Conference Dinner. Entertainment
was supplied by a local magician, with a nice line
in tricks involving playing cards and forks. After
dinner music came from Jennifer Logan (mezzo
soprano) and Margaret Donaldson (on the piano)
who started with a track called ‘ISBN” which
involved singing the title page of an Oxford Uni-
versity Press publication. Although this sounds

a bit like a 1950s’ beat happening the rest of the
set was (fortunately) nearer to Joyce Grenfell than
Allen Ginsberg.
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It’s magic!

Not so silent in the library world!

Day three focused in on local responses to global
changes.

The first two speakers gave their perspectives on
the assertion that ‘libraries are too important to be
left to librarians’.

Andy Lawrence, Head of the School of Physics at
Edinburgh University, began his talk by unveiling
a sub-title: ‘what researchers really want'. He then
asked how we would describe ourselves at a party
in terms of affiliation:
e “I'malibrary user” — never!
e “I'work for the University of X” — possibly.
¢ “I am [insert nationality of choice]” — highly
unlikely and possibly worrying
e “I am an astronomer [or your discipline of
choice]” — of course!

Throughout the rest of his highly humorous and
entertaining talk he went on to describe how this
way of identifying ourselves affects our relation-
ship with libraries.
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Andy Lawrence

He offered us different models of libraries that
were aligned closer (or further) from the disci-
pline, and their pros and cons. Departmental
libraries are good on domain expertise but less
good on efficiencies. University libraries keep

the expertise (invariably in the shape of Subject
Librarians) but replace many of the departmental
negatives with economies of scale. National librar-
ies are excellent for breadth of coverage but are
often slow when it comes to access.

This analysis threw up three elements we need to
balance:

* speed;

e efficiency;

® domain expertise.

But with the growth of the Internet/bandwidth,
speed has become (largely) irrelevant and domain
expertise has become more important. We need a
subject approach at a global level.

Then he moved focus on to his sub-title and
reflected on what researchers need from libraries
(especially astronomers like Andy).

What they need are:
e books;
e current research papers;
e archival research papers;
e the data behind research papers;
e archival data;
e live public datasets.

The sorts of things we deal with. Great!

However, once Andy started to dig a bit deeper
the future looked less rosy for librarians:
e books — Andy has a few specialist books that
he uses all the time so has bought for his
office; anything unusual he needs to consult



is so esoteric he borrows it from the national
library;

e current research papers — these he gets from
ArXiv, the astronomers’ repository, with
alerts via RSS;

e archival research papers — he gets these from
ADS (NASA’s Astrophysics Data System);

e the data behind research papers — available
through VizieR, run by a group of academics
in Strasbourg...

Need I go on? Apart from the fact that ArXiv is
hosted by Connell University Library, we were
pretty much out of the picture.

So what is left for us? Andy recommended that
we find our niches and develop support for them.

Umm. Libraries as a niche industry.

Hugh Masters, Senior Lecturer at Napier Univer-
sity’s School of Nursing, Midwifery and Social
Care, gave his view from more of a teaching per-
spective. This was a bit more reassuring and led
us back to more familiar ground, more familiar
challenges.

Hugh's specialism is mental health. 85% of his
students are mature students. Most are from
non-traditional academic backgrounds and most
didn’t go into nursing to read books. His aca-
demic colleagues are from clinical rather than
purely academic backgrounds.

So how does this impact on library use? After
auditing his second year students, Hugh found
that:
e 1/3 feel they are IT and information literate;
e 1/3 are willing to learn;
e 1/3 will avoid IT and tricky information
sources at all costs.

Hugh Masters

The solution to this? Hugh has worked closely
with Subject Librarians over the years to develop
subject-specific information skills sessions, build-
ing on SCONUL's ‘seven pillars’ approach and
embedded at relevant points in the course.

For him libraries are not just about the provi-
sion of information but more about the learning
context.

Two very different but entertaining and thought-
provoking talks.

Next up we had two different perspectives from
librarians on developing services to meet our
environmental challenges. Sara Marsh, Director
of Learner Support Services at the University of
Bradford, delivered a talk called ‘Locally devoted
to you’ giving her local perspective on how the
Library and other support agencies provide a
holistic service to users.

Of Bradford’s 14,000 students:
® 50% are from racial minority groups;
* 49% are from working class backgrounds;
e 38% are local students;
® 33% are post-graduates;
e 229 are part-time students.

As a result of these demographic forces, this is
very much a ‘local” university. Students go back
to their family home at the end of the day (some
are delivered to university in the morning and
collected in the evening). Many come to univer-
sity with ready-made peer groups. Many students
want to stay in Bradford after graduating (leading
to challenges for the Careers Service).

Sara has responsibility for all learner support
services: Library; IT Services; Careers Service;
Counselling; plus the Centre for Academic Prac-
tice, which provides support with study skills for
students and Continuing Professional Develop-
ment for staff. Although this sounded daunting to
me Sara stressed the opportunities for developing
seamless services, synergies and economies of
scale.

With all these challenges and all these services,
Sara obviously has a pretty full agenda so she
focused on a couple of themes. Space is a key con-
cern, with the Library looking to develop a more
student-centred approach to its buildings. Social
space is also an issue. For many groups alcohol is
not important and is perhaps even a turn off. So
how can the Library, Students’ Union and other
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services provide a spectrum of spaces to meet dif-
ferent tastes and needs?

Staff was also highlighted as an issue, with many
of the students requiring substantial help and sup-
port in the academic environment. Synergy was
mentioned again, with the Counselling, Careers
and Centre for Academic Practice staff working
with Library staff to help them develop their skills
to meet student needs. A key phrase, picked up by
the audience at the end of the session, was “uncon-
ditional positive regard’. In this world of rapid
change we sometimes lose sight of that.

Sarah Thomas, Director of Oxford University
Library Services and Bodley’s Librarian, then
gave her views from the Oxford perspective. She
first returned to the theme of buildings that Sara
had taken up but from a quite different perspec-
tive. Oxford can be very ‘local” and can be build-
ing-orientated. But the University needs to think
outside its buildings. It needs to think outside its
walls. It needs to be more concerned with import-
ing and exporting: importing successful practice
from across the globe and exporting services to
where its users are.

Oxford is a contradiction. On one hand it is
definitely not a ‘local’ library. The University has
a student body of 18,000 plus 30,000 research-
ers and academics, but the Library services an
equivalent number of external readers. National
legal deposit makes up more than 50% of the
collections and archiving is for the world. But it
is also ‘local’, including ‘local’ internally. There
are still card catalogues that need to be searched
on site. There are 25 local classification schemes
across the University. There is low inter-library
loan use. Books cannot even be borrowed making
them extremely local!

Can this be sustained in the Google World?

Oxford is undergoing considerable change. Cata-
loguing records are being bought in so catalogu-
ing expertise can be directed towards unique or
rare items. Search discovery tools (such as Primo)
are being adopted to open up collections and Web
2.0 functionalities explored. Users want ‘coffee,
comfort and connectivity’ so even the Oxford
buildings look set to change.

For Sarah the line between ‘local” and ‘global’ is
blurring. We need to be importing best practice
from other libraries and concepts from the busi-
ness world (marketing, for example). We need to
be exporting content, the things we used to hide
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in the library. Use Wikipedia to drive customers
to quality sources, she said: “put your collection
where eyeballs are going”.

This was a whirlwind review that covered a huge
amount of ground and left us with a huge amount
to think about.

Alex Byrne

The Conference programme was brought to an
end by Alex Byrne, Librarian at Sydney Uni-
versity of Technology and the President of IFLA,
2005/07, who reflected on the last few days and
added his own spin to the issues raised.

Alex started by taking us to a new dimension
with a galactic introduction: ‘we live on one small
planet in a very large universe’. But those of us
on this planet have a growing understanding of
global issues and global responsibilities. Part of
this is at a social, political and ecological level
(global warming, for example); part is at our
professional level.

From focusing in on the International Federation
of Library Associations’ involvement with the
World Summit on the Information Society (see
www.itu.int/ wsis) he widened his view to more
general themes. ‘Googlisation” he saw as essen-
tially positive for us. Google has “transformed dis-
covery’, with 380 million people using it over 112
international domains every month. People who
in the past would ask their family, their friends
for information are now asking a search tool not
unlike a library.

Profound changes in scholarship and pedagogy
are also providing opportunities. In the world of
research we have an increase in e-research, met-
rics and e-science curation to consider. At under-
graduate level we have widening participation, a
greater emphasis on (employment) outcomes and



increased reliance on resource-based and active
learning techniques. All of this is going to impact
on our core activities of collecting and preserving
information on one hand and developing infor-

mation literacy skills on the other.

Alex then went on to review developments in four
key areas and how this is impacting on our core
functions:

e research discovery and curation;

¢ learning discovery and curation;

e research data curation;

* learning discovery and skills.

Many successful projects, including points made
throughout the last three days, were explored. We
have much to be proud of.

Yet, many challenges still remain, notably:

e the quest for sustainable business models for
Open Access publishing;

* ensuring long-term preservation of different
media;

e creating durable metadata;

e making an Information Society ...for all;

e revitalising professional education;

* providing sustainable discovery ‘beyond
Google’, when/if Google is superseded;

e preventing censorship for avowedly good
reasons;

¢ sorting out Intellectual Property Rights.

We have achieved much but we still have lots to
do. A fitting conclusion to a very full SCONUL
Confernece.

It was just left to Jane Core, the in-coming
SCONUL Chair, to formally close proceedings by
thanking the speakers, organisers, sponsors and
podcasters. She finished by turning her eye to
the global and then the national, reminding us of
the 2009 Study Tour to Scandinavia and the 2010
visit to California and (closer to home) the 2009
Conference in Bournemouth.

My bucket and spade and passport are already
packed...

Scottish Parliament

Workshop Reviews

DiscoVERING LIBRARY 2.0: LIBRARY SERVICES FOR THE
GoOGLE GENERATION
witH KeN CHAD

reviewed by Carol Kay, University of Liverpool

Ken has been working with David Kay and others
on a JISC funded project, The JISC and SCONUL
Library Management Systems Study.

Ken set the scene by giving some background on
the “Googlisation” of the information world. He
then moved on to talk very broadly about how
libraries will have to change if we want to remain
relevant. He pointed out that ‘content is no longer
King’; as librarians we have to “sell, merchandise
and perform’ We need to be looking at how we
can say yes, how we can offer our users what they
want- otherwise they may go elsewhere. We need
to make our catalogues look more like Amazon-
‘people who read this also read...."; provide book
reviews etc. as the University of Huddersfield
have done. Social tagging of reading lists was also
suggested.

This led to an animated discussion about whether
we should be limiting students reading by provid-
ing reading lists — are our academics the ‘gate-
keepers’, are they providing too much guidance?
If we eventually ‘publish’ our reading lists on the
web will our academics colleagues see this as a
threat?

David Kay then talked about the follow-on project,
JISC TILE (Towards Implementation of Library 2.0
and the e-Framework): http:/ / wwwjisc.ac.uk/
whatwedo/ programmes/ resourcediscovery / tile.
aspx.
David pointed out that we need to add value to
our library services and we need to work on deliv-
ering something that is uniquely ours (our USP).
He then moved on to talk about the problems
associated with these developments. Where do we
store all this data? It needs to be local but sharable
—how do we create an “architecture of participa-
tion’ for higher education?

Allin all this was a very interesting session which

left the attendees with plenty to talk about over
coffee.
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THE WORLD TURNED UPSIDE DOWN: GLOBAL AND LOCAL
PRACTICES FROM ACADEMIC LIBRARIES IN THE SOUTHERN
HEMISPHERE

WITH SUE RoOBERTS, JOHN REDMAYNE AND SUE PHARO
reviewed by Nick Bevan, Brunel University

Meanwhile, in a workshop nearby, a select group
of librarians were having their world turned
upside down. Literally. Starting with a globe
which showed New Zealand on the top of the
world, we were taken on a ‘tiki tour’ (a scenic
tour) of the country, driving in a virtual VW bus
past some lovely scenery and visiting all of the
country’s eight universities. Our hosts were Sue
Roberts, known to many SCONUL members from
her days at Edge Hill before she moved Down
Under, and two of her NZ colleagues, John Red-
mayne and Sue Pharo. As we travelled through
each city we focused on a theme - such as collabo-
ration, heritage, partners in research and library
as place. We considered some of the common
challenges and also reflected on the similarities
between the academic library scene in NZ and
that in Ireland. We learnt a little about Maori
culture, ogled at the view from Sue’s office and
admired the architecture of the Information Serv-
ices Building at the University of Otago. Many of
us left feeling keen to revisit - a future SCONUL
study tour perhaps?

RESEARCH SUPPORT — NOW AND INTO THE FUTURE

WITH PHIL Sykes, MoirA BENT AND Davip CLay
reviewed by Antony Brewerton, SCONUL Focus
and the University of Warwick

This workshop session was split into two parts. In
part one Phil, Moira and David gave us presen-
tations on the current state of research support
offered by SCONUL members and some of the
opportunities that we may be yet to fully exploit.
Part two gave us a scenario to work on, giving us
the opportunity to envisage new support struc-
tures in a safely fictitious (but realistic) environ-
ment.

Phil kicked off by reporting on his survey of what
we do already. Examples of good practice were
described under the following themes:

* structures — some institutions use Subject
Librarians to support researchers, other have
generic posts (eg. Durham, Manchester Met-
ropolitan University (MMU), Northampton,
Galway);

¢ advocacy — we are not always seen as sup-
porting researchers so various approaches
(institutional repository advocacy, support-
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ing the institution with collecting data for
the Research Assessment Exercise) have been
used;

* buildings and outreach — some have taken
support to the departments (Cranfield,
Northampton), others have developed dedi-
cated space in the library for researchers (De
Montfort);

* current awareness services — a traditional
service now made simpler with Web 2.0
developments (eg. Chemical Engineering at
Manchester);

* helping researchers publish — helping them
to decide where to publish (Exeter, MMU)
and how to use citation data in the decision-
making process (Cranfield);

* training for researchers — usually this is
on a one-to-one basis involving the Subject
Librarian but other places (Huddersfield, for
example) combine this with more generic
classes.

But there is a lot more we could be doing. Moira
illustrated how the needs of researchers change as
they progress through their careers. She unveiled
the “seven ages of research’ (masters students;
doctoral students; contract researchers; early
career researchers; established academic staff;
senior researchers; experts) and the concerns these
groups have at each stage. Lots of different needs
for researchers. Lots of opportunities for us.

David then brought this part of the proceedings

to a close with a review of future roles for librar-
ians in their support of researchers as custodians
of information, managers of institutional reposi-

tories, Subject Librarians, teachers and technical

specialists.

We were then split into three groups to work on
our case study. We were supplied with a (familiar
for many of us) scenario of a new Vice-Chancellor
pushing for better research results. How were we
going to restructure to support this? How would
we present this to the staff? How would we pitch
this to the VC? We used the ‘seven ages’ model to
assess needs and started to develop our services
and structure accordingly. In the end we ran out
of time in my group and didn’t get round to really
developing all the things we would have liked for
this important client group.

We had just better make sure that doesn’t happen
back at the ranch.



MASS DIGITISATION AND E-BOOKS WORKSHOP
WITH JONATHAN BENGTSON

reviewed by Rupert Wood, University of Reading

Jonathan Bengtson, Associate University Librar-
ian for Scholarly Resources at the University of
Toronto, led this workshop on these two related
topics, describing Toronto’s experiences of partici-
pating in the Open Content Alliance mass digi-
tisation project; and leading a discussion on the
development of e-book collections generally.

The Open Content Alliance is an international col-
laboration (including the British Library) which is
building up a permanent archive of openly acces-
sible digitised content, Toronto having been one
of the largest of the scanning centres. The OCA is
in partnership with the Internet Archive, at the
San Francisco Data Center, and its book scan-
ning project has been partly financed by a special
relationship with Microsoft, who have, however,
announced in May 2008 their withdrawal from
the project. Microsoft’s involvement has inevita-
bly made the project seem to some like a rival to
Google’s Book Search digitisation project (which
is not an open access project).

Production scanning for the OCA is currently
being carried out on 13 sites with 25,000 books
a month being scanned. Jonathan described
and showed photos of the scanning process
and the equipment used at Toronto. Since the
sites involved specialise in agreed subject areas,
low levels of under 5% duplication have been
achieved. Toronto has been adding links to
catalogue records for their digitised books, and
future developments include a possibly increased
concentration on scanning special collections.

In the second part of the workshop, Jonathan
reported on a recent consultation about e-book
use at Toronto, some of the results of which are
showing that e-books are more confusing for
library users than e-journals; that there isn’t a
consistent view of what an e-book is; that relevant
e-books were often found by chance; but that
many respondents, nevertheless, rated them as
important for their studies. The survey also found
that generally undergraduates, even in the sci-
ences, preferred to use printed versions of books
more than researchers, who tend to be more will-
ing to ‘teach themselves to read online’. Because
of the complexity of the current e-book market,

it was thought there was a danger of academics
building up their own collections of digitised
books, not always legally.

SCONUL PerFORMANCE PORTAL: COLLECTING THE LOCAL TO
SHARE WITH THE GLOBAL

(HTTP:/ /VAMP.DIGLIB.SHRIVENHAM.CRANFIELD.AC.UK/)

wiITH TRACEY STANLEY

reviewed by Steve Morgan, University of Glam-
organ

I attended this workshop along with eight others.
The modest body count enabled the group to have
a fairly informal approach, ideal for this kind of
event. The workshop was facilitated by Tracey
Stanley, University of York. Stephen Town had
been unable to attend. It was divided into two
halves - firstly a brief overview of the portal, fol-
lowed by a guided discussion. Tracey ran through
some slides picking out the aims of the portal,
including the need for tools/frameworks for
demonstrating accountability to senior University
staff /bodies (impacts, value for money, support
for funding requests, etc). There was a recogni-
tion that access to best practice and sources of
expertise were needed in this area. Five headings
underpin the portal and these are:

Frameworks

e EFQM (European Foundation for Quality
Management) Excellence Model;
¢ Key Performance Indicators.

Impact

e SCONUL Impact Initiative.

Quality

e Charter Mark;

¢ Customer Satisfaction Surveys;
¢ Investors in People;

e LibQUAL+;

e Priority Research;

e SCONUL Satisfaction Survey.

Statistics
¢ Range of mechanisms for accessing statistics.
Value

e Still to be developed but will include costing,

process measurement, value for money, etc.

For demonstration purposes, Tracey had to resort
to screen dumps as the Internet connection was
rather flakey. However, this didn’t stop us having
a good flavour of what the portal has to offer.
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There are now plans for:

e the launch of a user manual and tools for
submitting content;

¢ populating the Value basket;

¢ wider promotion and increased take-up of
the facility;

¢ development of a mind map to help with
visual representation of the portal content.

Discussion

In guiding the discussion Tracey encouraged sug-
gestions around the following questions:

1 What are the key issues for your institutions
in the Performance Measurement area?

2 What would be particularly useful to include
in the Value element?

3 Are there gaps in the Portal?

4 How could we encourage contributions to
the Portal?

In all honesty the discussion didn’t address these
questions in a structured way, although some
ideas were generated and Tracey managed to
scribble these down. The kinds of issues discussed
included the following:

e it was recognised that finance needed to be
highlighted as a Key Performance Indicator,
given the current constraints under which
university libraries have to operate these
days;

* everyone was mindful of the dangers of
survey fatigue and the consequent implica-
tions for the usefulness of data extracted;
more pertinent library and information serv-
ice questions in the National Student Satis-
faction Survey would be helpful, particularly
questions related directly to student concerns
(rather than those of librarians!);

¢ we need to be careful not to measure things
that happen to be easy to measure rather
than those that are necessary;

e it was recognised that many institutions have
at best a fragmented approach to perform-
ance measurement which the portal could
help to bring together;

® an interesting question was raised as to
whether a direct link can be made between
funding of library services and student out-
comes - answers on a postcard (as they used
to say!).

Personally I found this a very useful work-
shop, well organised and run, with an informal
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approach suited to relaxed and considered shar-

ing of views and experience.

Is THERE A PLACE FOR LIBRARIES IN SECOND LIFe?

wiTH MARsHALL Dozier, Vicki CormiE, DENNY COLLEDGE
AND SHEILA WEBBER

reviewed by Pat Noon, Coventry University

Sheila Yoshikawa has a passion for frocks accord-
ing to her blog. Today Sheila is wearing a very
elegant black number that perfectly matches her
unfeasibly jet black hair. Sheila is leading a tuto-
rial in information literacy for students from the
Infolit iSchool and whilst her students are making
themselves comfortable and carefully folding
their wings around the campfire she is briefing
her two colleagues who will be sharing the tuto-
rial with her. One appears for all the world to be a
fox and the other is doing a passable imitation of
Raggedy Anne.

Welcome to the wonderful world of Second Life.

Neither Sheila, the fox nor Raggedy Anne actu-
ally exist of course in any real world sense, they
are simply virtual incarnations of three of our
workshop presenters who often work together to
deliver a very real online module in information
skills to very real students from the University of
Sheffield using the creative potential of Second
Life.

Second Life, as you may know, is one of the best
known immersive worlds: a 3D online digital
world where you can assume a new persona -
your avatar - and live ...well a second life quite
different from the tedious constraints of your
drab real world self but this time in a completely
virtual world. For some time now, librarians have
been trying to harness the undoubted attractions
of Second Life in the interest of supporting uni-
versity students. This workshop was a very inter-
esting demonstration of one current application.

What the workshop did well was to show the
enthusiasm, commitment and obvious enjoyment
that the presenters brought to Second Life. They
were experienced inhabitants of the Second Life
world (“in world” as they say) and their presenta-
tion was professional and informative, if a little
let down by the technology on occasions (they
preferred Macs!). As a demonstration of an appli-
cation for distance learning it was interesting and
you could see the potential and the benefits that
they feel they gained from this approach. What
this very accessible and well-presented introduc-



tion failed to do was convince the vast majority
of the audience of the potential of Second Life.

At the end there clearly remained a widespread
scepticism about the application of Second Life to
other library purposes.

It is not difficult to identify the source of this
scepticism. In Second Life you can throw off the
constraints of ‘RL’ (as they call it) and do all of the
things you dreamed of doing but never had the
chance or were never brave enough to do. You
can be a tycoon conducting huge financial and
property deals, strut your rock star bling and live
out all of your wildest erotic or super hero fanta-
sies. Or you can use it use it to look up the library
catalogue. You can see why most kids generally
prefer Grand Theft Auto (the graphics are better,
especially the blood) or putting lewd videos on
YouTube and see Second Life as a plaything for
middle aged fantasists - a sort of dressing up box
for grown ups.

Of course, the scepticism could be because the
librarians in the room were of a certain age and
certainly older than our presenters and a lot older
than our digital native customers. Or perhaps we
just lacked the courage to let our fantasies show.
Or perhaps that was just me!

KEY MEDIA MESSAGES
wiTH ELuior FRANKAL AND JOHN Hoob

reviewed by Julia Munro, University of Reading

This was an interesting and very participative
workshop. Our discussions were led by Elliot
Frankal (SCONUL’s Communication Officer) and
his colleague from Linstock Communications,
John Hood.

Elliot began by explaining what a key media
message is for - namely to help crystallize thought
and opinion about your organisation or service.
He suggested that about 5 key messages should
be sufficient for any organisation. A key message
needs to be short and sweet, ideally consisting of
a fact plus an example. So:

‘National libraries are the memory of the nation; the
British Library was founded over 250 years ago
and holds every book ever published.”

You really have to love and believe in your key
messages as you're going to have to repeat them
endlessly. Indeed it's only when you’ve become
sick of saying them that you can be sure that

they will just about have started to reach your
target audience.

When drafting an effective key message you need
to be distinctive, believable (that fact plus exam-
ple) and “agreed’ (that is to have internal buy-in to
the message). Avoid negativity, don’t use jargon,
and simplify the complex. Try the ‘Simon Hog-
gart’ test on your message; if the opposite of your
message is ridiculous then chances are that your
message is silly.

Armed with this introduction to key messages,
Elliot and John then let us loose on some sug-
gested national key messages for SCONUL.

These had been placed in envelopes around the
room for us to take out, have a look, add any
comments (including whether we agreed with the
message or not) and any examples we could think
of. Finally we could suggest another key message
from our own experience. This exercise was good
fun but also quite challenging. The discussions
afterwards revealed that even amongst this fairly
small group of half a dozen of us there were some
different opinions on the favourite message, on
the detail of wordings of the messages, on the
applicability of messages to different audiences
and on the message we would get rid of! That
said, we were all definitely on message about the
centrality of libraries to the academic process of
learning and discovery at the heart of their institu-

tions.

After all this activity and debate Elliot settled us
back down again to give us some tips and tricks
about getting our own libraries or services into
the media positively, working alongside our
institutions” marketing and communication staff
as necessary. And now I know how the politicians
are taught to handle Jeremy Paxman. It’s all as
easy as ABC. Acknowledge the question, Bridge
the subject (‘but the real issue here is....") and then
Control with your key message fact and example.

*...Yes Jeremy, of course we all use Google and
it has a firm place in our information seeking,
but the real issue here is ensuring students
gain knowledge of the wider world of infor-
mation and how to analyse different sources
critically and use them effectively. That's the
knowledge and the skills that library staff can
teach the students and that’s why, together
with the unique sense of place that the library
offers, students keep coming to their libraries
in increasing numbers...”
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Well maybe I need to do a bit more work on that
before squaring up to Mr Paxman, but watch out

'Digital di :

the media - the librarians are coming and they’ve Ig Ita ISsCOove ry,

got some key messages! °
strategies and
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solution’,
IATUL Conference 2008,
Auckland, 21-24 April 2008

Ann Sainsbury,
Library Manager,
University of Westminster

Tel: 020 7911 5000

E-mail: a.sainsbury@wmin.ac.uk

In April, I was lucky enough to travel to New Zea-
land to participate in the International Association
of Technological University Libraries (IATUL)
Annual Conference, which was held at Auckland
University of Technology (AUT). Arriving late,
due to a typhoon in Hong Kong, I went straight
into the conference which began at the AUT Marae
(Meeting house). The Powhiri (Maori welcome)
made me aware of how strong the Maori culture
is in New Zealand, especially in libraries.

The theme of the conference was inspired by

the New Zealand Digital Strategy and its goal

to create a digital future for all New Zealanders,
using the power of information and communica-
tions technology. There were over 200 delegates
(librarians, IT staff, publishers and electronic
service providers) from all over the world, but
especially Australia, New Zealand and the USA.
As this was an intensive four day conference, I
have selected, what were for me, some of the

highlights.

The keynote speaker on the first day was Paul
Ayris, University College London (UCL). It
seemed strange to go to the other side of the
world to hear a speaker from a neighbouring
institution, but it was an interesting presentation,
examining the role and content of digital strate-
gies in European research libraries, with special
reference to UCL. He summarised the develop-
ment of Open Access, highlighting European
schemes such as SHERPA and DART-Europe. He
then discussed digital preservation collaborations,
including LIFE and UK Research Data Serv-

ices. Paul stressed the importance of pervasive
information literacy and fluency programmes in
equipping our users to cope with developments in
information technology, and the need for further
research into user perceptions of e-books.
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Similar presentations highlighted digital strate-
gies in New Zealand (Penny Carnaby, Director of

the National Library), USA, Germany and Canada.

Hannie Sander, University of Johannesburg, gave
a wonderful presentation on the ‘Long walk to
digital freedom’ in South Africa. Using Nelson
Mandela’s life and achievements as an inspiration,
Hannie discussed the important role of librar-

ies in addressing the challenges in the emerging
economy of South Africa, describing how com-
mitted individuals had worked together to enable
all South Africans to access information. Another
very interesting presentation by Erika Linke,
Carnegie Mellon University, discussed a collabo-
rative digitisation project involving American
universities and institutions in China and India.
Between 2004 and 2007 1.4 million books were
sent from the USA to China and India for digitisa-
tion to create a free to read digital resource. The
day ended with a reception at the Auckland War
Memorial Museum, where we were entertained
by a Maori kappa haka (singing and dancing)

group.

The second day concentrated on research discov-
ery, with presenters, mainly from Australia and
New Zealand, discussing support for research-
ers and institutional repositories. Many of their
institutional repositories include PhD theses, and
Master’s dissertations, and they are considering
holding undergraduate projects. Judy Stokker,
Queensland University of Technology (QUT),
explained how Australian university libraries

are addressing the challenges posed by changes
in scholarly publishing and communication and
e-research. Collections are changing rapidly and
libraries need to work with other university
departments to train researchers in data manage-
ment skills. QUT has established e-research access
co-ordinator posts — librarians who work outside
the library, co-ordinating library support for
researchers, promoting e-prints and open access
publishing, and curating research databases.

In the afternoon we had guided tours of some of
the University of Auckland libraries. I visited the
Information Commons which offers computing

facilities and study areas with support and train-

ing for IT, information and English language skills.

Throughout the conference there were opportu-
nities to look around the AUT Library, where a
bank of computers in the open access IT area was
reserved for conference delegates. The AUT City
Campus Library seats 1,000, has a postgraduate
study room with a meeting area, 14 study rooms,
including one equipped with adaptive technol-
ogy and a child friendly parents room with toys, a

DVD player and children’s books. The library is
decorated with Maori art and artefacts and all the
signage is in Maori and English.

The next day was a study tour to Waitangi, in

the Bay of Islands. Waitangi is the historic site
where a treaty was signed between Maori chiefs
and representatives of Queen Victoria, forming a
constitutional relationship between Great Britain
and the Maori and non-Maori people of New
Zealand. We visited the Treaty House and listened
to a keynote address from Evelyn Tobin on the
Digital strategy and Matauranga Maori. Evelyn is a
member of the Library and Information Advisory
Commission and Komiti Maori, which advises the
Minister for the National Library on library and
information services and their role in the cultural
and economic life of New Zealand. Matauranga
Maori is the knowledge and understanding of eve-
rything in the universe, including language and
traditional knowledge. How Matauranga Maori is
recorded and disseminated is changing with the
digital revolution. Evelyn sees librarians as gate
openers, leading digital opportunities in New
Zealand through such schemes as the Aotearoa
People’s Network in public libraries.

On the way back to Auckland we visited the
award winning public library at Whangarei.
Outside the library are the Pou, ten multicultural
poles recognising the different cultural groups in
the area, and the importance of libraries to them.
This stunning new building was opened by the
Prime Minister in 2006. It has special collections
in Maori culture, New Zealand history, govern-
ment information and genealogy as well as fiction
and non-fiction, music and video collections,
Playstation games, magazines and jigsaws. The
library also offers homework clubs, pre-school fun
sessions and holiday programmes for children.
Wheelchairs and shopping trolleys are available
for use in the library. The local community is very
proud of the library, and our guide was horrified
when I asked if they were ever affected by local
government funding cuts. “The public would not
let them’, was his reply.

The day ended with dinner at the Ascencion Vine-
yard in Matakana, where we were able to sample
their excellent wines, courtesy of the National
Library of New Zealand.

The theme of the final day was learning discov-
ery, beginning with an inspiring presentation
from Joan Lippincott, Coalition for Networked
Information, Washington, on “Web 2.0 for learning
discovery’. She described the work of the coalition
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and its role in assisting librarians to prepare stu-
dents for the twenty first century — re-orientating
library content, tools, services and environments.
Joan highlighted examples of innovative library
projects from all over the world. She concluded
that it is the librarian’s mission to enable students
to make the transition from the recreational use

of technology to its academic use by providing
environments (physical and virtual) which engage
students and promote creativity in their work.

Helen Livingston, University of South Australia
(UniSA) spoke on the future of interlibrary loans
(ILL) in ‘It's been ILL for a long time, is it close to
death?’. The high cost of ILLs, especially the need
for investment in ILL systems and high staffing
costs led UniSA to adopt a policy of buying all ILL
book requests, using ‘print on demand’ services
and internet booksellers.

Ellen Safley, University of Texas at Dallas, dis-
cussed her research into how students use library
catalogues in ‘Discovering the library; finding

the hidden barriers to success’. Library cata-
logues have become online equivalents of card
catalogues, which students never understood.
Librarians should be looking at online retails cata-
logues, such as Amazon. Even students who have
participated in library induction training do not
understand library terminology (e.g. “on hold’) or
punctuation (e.g. ‘1994-"). As a result, they bypass
the catalogue for journals, looking just at the
electronic A-Z list and so only using a fraction of
library resources, and submitting ILL requests for
items held by the library. Changes were made to
the catalogue at Texas, including adding a “More
like this’ feature and replacing ‘Set search limits’
with ‘Narrow my search’. Overall, library systems
should be able to interpret a search and help stu-
dents to find the information they need. Flexible
interfaces are needed to make library catalogues
easier to understand, so students no longer need
to be taught how to use them.

On this final evening, we enjoyed the conference
dinner at Fale Pasifika (Centre for Pacific Studies),
University of Auckland. The 2009 IATUL Confer-
ence ‘Quality through innovation” will be held

at the Katholieke Universiteit, Leuven, Belgium,
from 1-4 June. Proceedings of the 2008 conference
can be found at http:/ /www.iatul.org/ confer-
ences/ pastconferences/ .
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My accomplished friend, recently appointed to an
important new job, described to me her “creeping
impostor syndrome’. She related how she’s never
had the luxury of feeling more than six paces
away from the full public exposure of her (imag-
ined) inadequacy. As someone who struggled
with literacy at school and who went to university
relatively late, I recognise the fraud disorder. In
my case I'm expecting the ‘rumble letter’ to arrive
in any day; my distinguished friend is prepared
for two burly security men to appear in order to
escort her from the premises.

Judged ‘kim-kind-but-dim’ as a child I am
inevitably drawn to debate on the support and
engagement of non-traditional and difficult to
reach library users. My emotional investment

in the subject can make that involvement hard;

I am transported back to bewildered youth. As
such the Allis staff development group confer-
ence on the theme of Engaging your Community,
with its presentations on engaging the Traveller
community, the ethnic community and a prison
community, contracted to be a moving affair; and
so it proved.



Delegates represented a range of library sec-

tors, public, health, prison, further and higher
education. We began by thinking about our own
ideas of community and who in particular we

felt we needed to work to reach. Over 60% of
learners at my university are part-time and, as
such, non-traditional. I'm keen to ensure that
students juggling a raft of domestic and academic
demands, (and probably an impostor syndrome to
boot) recognise and feel able to access the library
and information support that I'm here to provide.
My colleagues spoke about the need to connect
with teenage customers, prison officers, foreign
nationals, young adults, offcampus and overseas
students, Travellers, the elderly and users with
mental health, mobility or access problems.

TRAVELLER EDUCATION SERVICE

Our first three presenters are involved in the
support of Traveller communities. Seb Smith

is an area team leader in the Traveller Educa-

tion Service at Lancashire County Council. He
immediately answered the question we all dither
about but don’t dare to ask; the issue of termi-
nology. The terms we can use (stick with me; I
know some good stuff now),.as long as we apply
them precisely, are Gypsies, to refer to the people
whose ascendants left India a millennia ago

(they were once thought to be from Egypt, hence
‘Egyptians’); Irish Travellers, for the group who
have been roving England working as travelling
tradesmen, knife sharpeners and tinsmiths for
over a thousand years; Showmen, for the circus
and fairground families, who travel from March
to October; New Travellers, to refer to those
people, often resistant to mainstream culture, who
set out in a variety of forms of modified transport
during the 1960s and 1970s; Boat People, for those
whose economic way of life involves narrow boat
or barge travel along the country’s inland water-
ways. Traveller is a generic term that is broadly
acceptable to all groups.

Seb spoke about the slaughter of 15 year old
Irish Traveller Johnny Delaney in 2003. He was
kicked and stamped to death by two 16 year old
boys. One of the killers allegedly commented to
an onlooker, ‘He deserved it, he’s only a fuck-
ing gypo’. Seb demonstrated how entrenched
casual racism against the Traveller community
is. He replaced the terms Gypsies and Travellers
in genuine recent captions with the words Black
or Jew. This created statements like “The Sun’s
war against Blacks” and ‘Jews are more danger-
ous than nuclear fall-out’. Seb described how
Travellers find themselves bullied and excluded

and trapped in a cycle of misunderstanding and
mistreatment.

Travellers have low life expectancy rates, high
infant mortality rates and the lowest educational
achievement of any minority group. He encour-
aged us, as information professionals, to make
the small modifications that can lead to the big
changes. Seb’s team are happy to advise groups
and institutions on how they can change attitudes
but he recommends that we can start by normal-
ising the use of the terms Gypsy and Traveller,
including material and displays relating to the
Traveller way of life in our libraries and informa-
tion centres.

Seb Smith concentrating on his art during Prescap’s
screen painting activity
Photo: Dougie Stuart, Prescap wwuw.prescap.co.uk

TRAVELLERS IN SPACE
Our second speaker, Catherine Carruthers is

based at the Harris library, Preston. Part of her
role is working with the

Traveller community. In order 7/}
to build up relationships she // 3
visits children at home to read
stories and conduct art activi-
ties. In 2007 she was awarded
Allis funding for the art
projects ‘“Travellers in Space’.
The scheme was designed to
promote mutual understand-
ing of Traveller culture and of library culture. Two
groups of children were involved; they worked at
their home site and at the Harris. Young school-
attending children created on a 3D craft display
and older home-schooled teens designed and
created futuristic space fashion outfits.

Catherine explained that circumstances some-

times slowed progress of the project but that the
children enjoyed and were committed to their
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activities. For the younger group involvement
was contingent on regular school attendance and
attendance did improve. She feels that her work
has allowed Harris staff to become more familiar
with users from outside their own cultural frame
and made regular library visits seem ordinary

to the children involved and to their families.
Catherine will continue to work with the Seb and
his team to raise awareness and aims to extend
her scheme with a ‘make a book’ project. She is
also working with Sure Start encouraging young
mothers and older sisters to run Bounce and
Rhyme sessions.

Travellers in Space photos: Catherine Carruthers,
Harris Library, Preston.

We saw pictures of Catherine’s Traveller children
with their work. Of course they didn’t look exotic
or other; they just looked like children, like your
children, shy and proud. Seb’s photograph of
Johnny Delaney in his school uniform with his
brown eyes and fair-red hair, reminded me of my
grandson, William.

THE DRESS: THIS IS MY VOICE

Linda Robinson spoke next; she is based at More-
cambe public library. With colleagues, she was
responsible for the regional survey of home-based
and outreach library services that has resulted

in the compilation of a set of strict customer care
guidelines for the Morecambe and Lancaster area.
She devised the Luck Book Riders Club, a read-
ing scheme designed to keep young Travellers
reading.

Linda also received an Allis award. She worked
with Gypsy and Traveller girls to devise an item
of clothing depicting the girls as they perceive
themselves.
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‘The Dress’ is a talking representation of the girls
in contemporary society; an integral CD player
allows the viewer to listen to the authentic voices
of the items’ creators. The bodice is made up of
panels designed by the girls and the skirt com-
prises a cascade of photographs taken by each

member of the group to capture everyday ele-

ment of their lives. The work
B i self-explanatory, so it can be
transported to Traveller events for
display. When I spoke to Linda it
was on exhibition at the annual
~ horse fair in the Cumbrian town
of Appleby where the Gypsy and
Traveller communities have been
gathering each year since 1685.

Linda described how the project allowed the girls
to develop confidence in their own ability and

in the force of their own culture. In addition the
participants accrued further IT,
research and literacy skills; they
joined the library, conducted
online searches and set up email

accounts.

The Dress photos: Linda Robinson, Lancashire County
Library, Morecambe

RuLes oF ENGAGEMENT: HOW TO ENGAGE WITH THE ETHNIC
COMMUNITY BEYOND YOUR LIBRARY

Alan Seatwo, Knowledge
Management Specialist

at Edge Hill University,
recounted how he moved
to Britain from Hong Kong
when he was seventeen.
His family lived within the

poor Liverpool Chinese
Photo: Kim McGowan .
community. However, he
recounted that the city’s public library provision
meant that access to books and knowledge, rather
than poverty, defined his earliest experiences of
the country, and provided him with the focus of

his future career.

As I'understand it, knowledge transfer ensures
that the very important stuff we do in university
is actually available to benefit society. Alan

uses academic information and skill to improve
the lives of disadvantaged individuals and
communities. For example, he provides training
opportunities, information skills support and
funding application advice to businesses and
people working in the voluntary sector. In terms
of raising self-belief there were parallels with the



work of previous speakers; a volunteer working
with victims of domestic violence commented
to Alan, ‘I am dyslexic and this course gave me the
confidence that I didn’t have. Not only did I learn the
community work skills, I also learnt the skills to find
information to support my work. I used to think only
academics know where to find these things’.

Alan’s understanding of engagement with

ethnic communities echoed Seb’s. People from
Hong Kong are not happy to be treated as if

their cultural identity is the same as that of
communities from mainland China, and vice
versa. This is a sentiment I recognise, at university,
I distanced myself from attempts to herd me
together with other ‘mature’ students; resenting
the assumption that our shared elderliness meant
we shared interests and experience.

Despite Alan’s sensitivity to cultural issues he is
conscious that people can be suspicious of our
motives. Those he approaches can assume that
he is out to sell them a product or is trying to

get them to sign up for a demanding academic
programme. He cautioned us that we need to
take time to develop relationships, be prepared
to employ a range of techniques including public
events, surveys, art and innovation (as Catherine
and Linda use) and persistence, and that we work
with group leaders, influencing the influencers.

BEHIND THE WALLS: AN INSIGHT INTO ENGAGING A PRISON

COMMUNITY

Our final speaker of the morning was Jenn
Ashworth, library manager at HMP Garth. Her
shifting community includes the men and their
families and staff members who range from
segregation unit officers to smoking cessation
counsellors. Over half of the 840 men are serving
life or indeterminate sentences; their average age
is 35.

The men do not have internet access so Jenn
provides information and legal research
support. A significant minority of her users

are working towards higher degrees but many
are foreign nationals and ESOL (English as a
foreign language) service users. As a mother and
published author Jenn brings a large measure

of herself to her job. She works to support the
maintenance of family relationships by running
sessions such as Bookstart and Toddler Rhyme
Time for visiting children and is aware that her
participation in these gatherings has prompted
fathers to attend the library for the first time.
Around 50% of her users have low literacy skills;

the stigma associated with illiteracy is such

that many men try to conceal their status and
emergent and reluctant reader support plays a
very large part in her role. She encourages reading
for pleasure by running a creative writing and
reading group and having guest writers to visit
and work with the men.

Being reminded about literacy levels in prisons
made me unbearably sad. There but for a few
well-timed good influences could be kim-kind-but
(actually Kim a bit truculent but bright as a box

of monkeys). Jenn let some light in by reporting
some myths and fables (all unfounded) she’s
gleaned from her library Orderlies:

There are books in the library which are flagged in some
way - if you take them out, the computer system sends
a message to the psychology department (Jenn thinks
this prison myth might have come from the Brad
Pitt film, Seven).

The library provides a list of recently read books to the
adjudicator at the parole hearing.

You're only allowed to use the library if you are
registered on a course in the education department. You
need to have the permission of your teacher or personal
officer to come to the library.

If you read crime books that are concerned with the
same kind of crime as the one you are convicted of, the
librarian reports this to your wing.

The books with the orange stickers on the spine are the
ones you get reported for reading (these books are
actually ex-teenage fiction collection donated to
Jenn by an outside library).

Jenn saves all the new books and doesn’t put them on
the shelves until the officers have taken what they want
first.

Psychology give a list of names to the librarian - none
of the men on the list are allowed to borrow books with
female characters in.

Someone at the library office has to go through all the
books and rip out the racy scenes (someone is doing
this, but it isn’t Jenn!).

And then she finished with a poignant tribute
from a regular, ‘The library is the place you get to
come and read whatever you like, and learn stuff you ve
never learned before. I read anything. I like biographies
and inspirational books, but I also like reading science
fiction and books about health and fitness. You can
travel anywhere reading a book in your cell. Your brain
is the one bit of you that they can’t lock up.”

PRrEscapP

After lunch Becky Atherton and a team of artists
from Prescap (Preston Community Arts Project)
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came to work with delegates and speakers.
Prescap is a community development company;
they use art in dynamic ways to support
regeneration and social cohesion. They prioritise
work with hard to reach and socially excluded
individuals, groups and communities. Our
activity was four collaborative screen paintings
portraying our library communities. Of course
we started out abandoned by our internal visual
artist. But the jewel-coloured paint was gorgeous
to work with and it wasn’t really possible to make
a mistake. I made the gilded curly head of a non-
traditional student juggling her raft of demands

contained in golden balls; family, fees, work, study,

egg and chips, impostor syndrome (not really that
one). That makes it sound a bit better than it was
actually, see picture. It was a grand activity and
the finished canvasses will be available to display
in the libraries of the participants.

Kim McGowan (left), Helen Anderton, Catherine
Caruthers, Margaret Toft, Michelle Moore and their
screen painting on the theme of Engaging your Com-
munity

Photo: Dougie Stuart, Prescap www.prescap.co.uk

It was a terrific conference and good came out
of it; I know several delegates have contacted
speakers to continue their discussion on
widening participation. In conversation with a
colleague from the public sector I learned that
she’d considered prison visiting for a long time;
listening to Jenn has convinced her to get on and
doit.

Resonant themes emerged. Creativity can be a
huge cohesive force and source of self esteem

to those muted by events or nonconformity.
Libraries can and do transform lives. People are
resistant to being branded and we treat groups

as homogeneous entities at our peril; if we want
a response we need to keep listening and keep
talking. And it takes more than one go, don’t give

up, nothing is easy, with the astonishing exception

of screen painting.
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A place for
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How we plan and use our buildings has become
an issue of increasing significance in recent years.
Changing learning styles, the pressure to be

cost- and space-effective, and, increasingly, the
drive to be ‘iconic’ mean that today’s academic
libraries have both to look smart and think smart.
This seminar was jointly organised by Scot-

tish Academic Libraries Co-operative Training
Group (SALCTG) and the University College
and Research Group (Scotland) to consider not
only the latest thinking on the design of learn-
ing spaces, but also innovative approaches and
services that could enable libraries to make more
effective use of their space.

Sheila Cannell (Director of Library Services at the
University of Edinburgh) considered one of the
most pressing issues facing any institution plan-
ning for the future of its learning and research
estate: the impact digital services are having on
the design of academic library buildings. Her talk
drew not only on her current experiences with
refurbishment at Edinburgh, but also on her role
as Chair of the judging panel for the SCONUL
Library Design Award 2007.

Andrew McDonald (Director of Library and
Learning Services at the University of East
London) drew on his wealth of experience in the



design and management of learning spaces to
give his vision for the future of how our libraries
should look and function.

Chris Backler (Associate Librarian at the Uni-
versity of Dundee) introduced Dundee’s roving
reference enquiry service as an example of how
the focus of a building can be changed by taking
services out to its users.

Alex Hunt (Information Commons Manager at the
University of Sheffield) gave a first-hand account
of the challenges posed by moving to a radically
different learning and physical environment in
one of the most innovative learning spaces in the
UK.

The talks, all illustrated with slides of the relevant
buildings, can be viewed on the SALCTG website
at: http:/ / www.jiscmail.ac.uk/ cgi-bin/filearea.
cgi?’LMGT1=LIS-SALCTGé&a=get&f=/resources.
htm

This paper will therefore concentrate on drawing
together common themes from the four speakers.

The vision. There are very few published
standards for library design, yet a building is the
biggest single investment a library can make and
decisions about it have long-term recurrent impli-
cations. It's important, therefore, to have a clear
vision for the future and ask the right questions
before planning a new learning space. Sheila sug-
gested what some of these questions might be:

e How will the institutional mission change?
(Research-led teaching, the student experi-
ence, access issues).

e What will learning be like? (Social network-
ing, group learning).

e Will the library be bookless? (Electronic jour-
nals, books digitisation)

e What changes will there be in computing
infrastructure? (The most difficult to predict -
mobile / wireless; certainly technology rich.)

The users. As Andrew pointed out, we need to
always bear in mind that a building is about more
than bricks and mortar — it’s about people, and a
well-made building can change the whole culture
of a campus. It's perhaps a drawback therefore
that libraries tend to be planned by architects and
librarians — not by the people who use them most:
students. As the library is where many students
spend most of their time, it has become a qual-

ity issue in student feedback and, arguably, a
factor in attracting and retaining students, so it’s

important to consider their diverse learning styles.
Although the trend is towards group learning, this
does not suit everyone so, in Sheffield for example,
while the ultra-flexible Information Commons

(IC) seeks to accommodate a wide range of new
style learners, the main library is still available to
those who prefer a traditional study atmosphere.
As part of its refurbishment, Edinburgh plans to
follow the model being successfully used else-
where by having the café on the ground floor with
other floors becoming quieter as you go upwards.

The building. The building and its layout need
to be adaptable enough to cope with these varied
needs, and to be proof against future changes.
Teaching rooms and group learning are both
important, but Sheila made a clear distinction
between them - she does not believe in separate
discussion rooms which are too inflexible: mobile
screens and study pods are more practical. For
example, Alex described a flexible area in the IC
with furniture on castors and power and data
points on the floor which can be configured by the
students themselves.

The furniture and fittings need to be robust in a
building like the IC which is open on a 24-hour,
365 days a year basis, and one of Alex’s regrets is
that they did not “road test” them enough. After
just a year, covered furniture needs replacement,
and their clever lift-up power sockets lasted no
time at all. Spend as much as possible on quality
fittings is the message.

Computing trends are also difficult to predict. At
present, 25% of reader spaces in libraries have
computers on them (Andrew McDonald), but
how much longer will we need fixed PCs? Will it
be a safer bet to commit to a library built round
wireless mobile computing? With these kinds of
questions in mind, Andrew suggests including
computing and network specialists in the design
team. Again, flexibility and adaptability seem to
be key: of the Information Commons 500 PCs, 100
are currently bookable, but this has proved inad-
equate and will soon increase to 200.

Noise is another issue, one which Andrew sug-
gests should be redefined as sound management
— how to manage a range of sound levels in one
building - and he adds acoustic engineers to the
list of people to involve in the design. Alex wishes
they had designed in more areas which could be
acoustically sealed, e.g. to expand the quiet areas
in exam times. She was also surprised to find that
some students do not consider the use of laptops
to be silent, and the IC layout now includes some
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laptop-free zones. Noise can also be controlled
by increased staff presence on the floor - one of
the unanticipated benefits that followed on from
Dundee’s switch to a roving service.

Another factor in many students’ lives these days
is that they have to fit in studying when and
where they can, perhaps eating their lunch at the
same time, so all the libraries described had cafés.
This is now seen as essential, with Edinburgh
counting its café in its tally of study spaces.

Finally, the importance of good signage is often
overlooked - the architects at Sheffield thought
that students would find their way around
intuitively, but, unsurprisingly, this is not the case.
Many libraries are now going for plasma screens,
which are potentially easier to maintain and

can be used as promotional tools — e.g. scrolling
through images of the library’s collections.

The staff. Fewer and fewer libraries now have
traditional desks — a Help Desk and self-issue
suite is a more common arrangement. Chris
Backler’s paper was an excellent example of how
planning a new extension can be a perfect oppor-
tunity to rethink the way both space and staff are
used. Dundee University Library wished to align
itself more closely with the University’s strategic
plan, particularly the commitment to improve the
student experience, and came up with “Just Ask”,
a roving help service which takes staff out to users,
removing the barrier of a desk and aiming to
overcome the “I'm sorry to bother you” syndrome.
Added to this was the recognition that the make-
up of the student population was changing, for
example with the growth in numbers of mature
and international students who needed help of

a different kind to younger home students. The
service was launched in 2006, before the exten-
sion was open, as it was a good way of informing
users about issues like stock relocation as well

as to publicise the new building, and to date, it
has been very successful, greatly increasing the
number of recorded enquiries. Feedback has been
closely monitored and used to make adjustments
to the service, for example it has now become a
core service with dedicated staff, not just volun-
teers, and this in turn has had an impact on the
kind of staff the library is recruiting. At Shef-
field, the IC’s information points are run jointly
by library and computer staff, and out-of-hours
coverage is provided by concierges for whom a
completely new job description was written to
distinguish them from university porters and
introduce a clear customer focus.
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Staff areas are also important. Alex feels Shef-
field’s is too small and in the wrong place, while
Sheila is surprised that staff areas are often the
same as 20 years ago, yet our work has changed
dramatically — this is where the digital library is
delivered from and time needs to be spent design-
ing an environment that is fit for purpose.

Each talk contained far more detail than it has
been possible to highlight here, but it is hoped
that a flavour of the day has been conveyed. If
one consistent theme emerged, it was that librar-
ies will continue to be hugely important to their
institutions, but that what goes on in them may
change dramatically. It also illustrated how space
influences services and vice-versa, and high-
lighted the fact that although we can try to deter-
mine the use of space, at the end of the day the
students will often decide for themselves. Perhaps
this is exactly how it should be.



Barbara Allan,
Blended learning:
tools for teaching
and training

Reviewed by Ross Connell,
Assistant Subject Librarian,
University of Warwick

Tel: 024 765 28258

E-mail: r.connell@warwick.ac.uk

Already well known within library and informa-
tion profession publishing for her popular and
well-read texts on project management and the
supervision of teams, Barbara Allan adds to her
output with Blended learning: tools for teaching and
training (London: Facet Publishing, 2007). The
new offering takes the form of a practical guide,
weighing in at a little over 200 pages, avowedly
targeted at educators and trainers in the informa-
tion profession interested in designing and deliv-
ering blended learning experiences to colleagues
and customers.

For a higher education audience, at the outset of
the review it is noteworthy that the holistic, broad
conception of blended learning adopted by Allan
extends beyond teaching and learning in formal
educational institutions — including universi-

ties — to embrace workplace learning and personal
professional development. This approach clearly
increases the scope and potential readership of
the book but does mean that a number of the
examples used in the text do not directly relate to
the standard staff-student learning scenario, the
teaching relationship likely to be most immedi-
ately relevant to information professionals work-
ing within the higher education sector. Curiously
it also dilutes, at least in part, the impact and
appeal of the book to the constituency within the
profession most likely to be engaged in the area of
blended learning.

As this is intended to be a practical guide, it is
also important to make clear that anyone seek-
ing a detailed conceptual examination of blended
learning will be disappointed. This is simply not
what the book is, or is meant to be. This is not to
say that pedagogic and theoretical aspects are
ignored, simply that Allan’s treatment of the area
is in the form of an overview, so accommodating

readers without prior detailed knowledge of the
topic. Chapter 1 outlines a selection of definitions
and models of blended learning, with theories

of teaching and learning underpinning blended
learning surveyed and discussed in Chapter 3. As
well as the expected briefing on learning theo-
ries and styles, the latter chapter also describes
and situates contemporary educational trends
concerning action learning, inquiry-based learn-
ing and reflective practice within the context of
blended learning approaches. Although inclining
towards modern constructivist and social learning
pedagogic theories, Allan does not dismiss the
worth of behaviourist instruction in certain teach-
ing and learning situations, squaring with this
reviewer’s own experience in successfully design-
ing and implementing a video-based tutorial on
printed legal resources along instructivist lines.

Each chapter is intended to be self-contained,
enabling the reader to refer to individual chapters
of the book as required. Sandwiched between
these two early chapters is what many will find
to be the most interesting and accessible chapter
of the book, surveying the range of tools and
technologies that may be deployed in creating and
delivering blended learning experiences. Cover-
age of tools within this chapter is comprehensive
in breadth, spanning classroom technologies,
virtual communication tools, social networking
software, e-learning systems (including virtual
learning environments) and mobile technolo-
gies. Commonplace technologies like PowerPoint
and e-mail are digested, as well as less familiar
systems such as virtual worlds. As Allan herself
notes, the technological field is rapidly grow-

ing and changing, and the relevance of chapter
content will inevitably suffer with the passage of
time. Taking this into account, there is, however,
the odd notable omission, such as the failure to
mention multiple instant messaging clients such
as meebo (www.meebo.com) in the discussion of
instant messaging.

The text of Chapter 2 is punctuated by short case
studies illustrating the actual usage of tools, an
effective format that is continued throughout the
book. As befits a practical guide, Allan focuses
heavily on the planning side of teaching and
learning sessions. Chapter 4 looks at the planning
and design of blended learning programmes, with
Allan developing and advancing fourteen funda-
mental design principles for blended programmes.
Combined with the following chapter on the
planning and design of learning activities, these
are the strongest chapters in the book. Chapter

5 contains a handy table summarising the char-
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acteristics of commonly used learning activities,
including their advantages and potential prob-
lems, followed by more detailed consideration of
each activity within the text. In this consideration,
Allan’s attention is properly fixed on learning out-
comes, rather than being technology-led. Indeed,
as is the essential characteristic of a true blended
learning approach, the respective merits of both
face-to-face and online applications are consid-
ered. Together with Chapter 2, these chapters
form a core body of practical guidance on blended
learning design and development that will serve
well as a primer to anyone new to the area and as
a purposeful spur for self-reflection and assess-
ment for those with greater experience.

Later chapters may be consulted as needed,
depending on the individual reader’s require-
ments. Of these, Chapter 6 provides guidance

on working with large groups, embracing both
the context of mass lectures and online learn-

ing, and informatively integrating insights from
Gilly Salmon'’s influential work on e-moderating *.
Those either new or unschooled in online tutoring
will benefit from Chapter 7’s considered examina-
tion of the issues involved in working as a virtual
tutor; it contains a series of practical tips and pro-
motes an improved understanding of the tutor’s
role and responsibilities.

The last two chapters of the book are informed by
Allan’s own previous publications and research
work. Chapter 8 gives an overview of the devel-
opment and life cycle of communities of prac-
tice, virtual or otherwise, together with a brief
consideration of mentoring. The closing chapter
contains guidance on the principles and skills of
project management. From the reviewer’s per-
sonal experience in developing blended learning
activities within an undergraduate law curricu-
lum, the value of project management techniques
to the task is certainly not questioned. What is
questioned is whether these would not be better
included in the earlier chapter on programme
design and development. There is a sense that
the final chapter, and to a lesser extent the prior
chapter on communities of practice, are bolted on
at the end of the book.

More fundamentally, the unitary structure of the
chapters, while potentially enabling the reader

to dip in and out of the book, negatively impacts
on its overall readability and coherence, of which
the awkwardness of the last two chapters is one
symptom. The final section of each chapter does
usefully summarise the key points contained
within the individual chapter. However, the
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absence of any concluding chapter to the book
—itself an indication of the fractured nature of

the content — is remarkable, and fails to bind or

resolve the entirety of content in any satisfying or

satisfactory fashion.

From a higher education perspective, libraries’
aspirations to develop and embed appropriate
blended learning programmes within the formal
curriculum can often founder on institutional
practices and departmental relationships. As one
of the major barriers to the penetration of blended
learning approaches, and library involvement

in such approaches, specific consideration of the
institutional dynamics of curriculum develop-
ment would have been a valuable inclusion in the
book.

As a final small criticism, although references

are provided at the end of each chapter, some of
these are slim in extent and would benefit from
amplified listings of additional reading to support
readers wishing investigate certain topics more
deeply. By illustration, there are only four refer-
ences each for Chapters 5 and 6, contrasted with
33 for Chapter 3.

In her introduction, Allan’s stated hope (p 1) is
for her book to “provide a useful resource for both
experienced practitioners and those who are rela-
tively new to the design and delivery of blended
learning’. Judged fairly against these aims, she
has succeeded, although the book’s primary focus
on the practicalities of blended learning, rather
than on conceptual or pedagogical aspects, means
that those in the latter group will likely learn con-
siderably more from reading it than more experi-
enced practitioners. In particular, anyone wanting
more than a light treatment of the pedagogy of
educational technologies and blended learning
will need to dig deeper into the specialist educa-
tional literature.

Nores

1 Salmon, G. E-moderating, London: Kogan
Page, 2000
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One of the year’s most hotly anticipated films, for
librarians at least, finally came to Glasgow on 6
May 2008, at a special charity screening hosted by
the Chartered Institute of Library and Informa-
tion Professionals in Scotland and supported by
the Scottish division of the Career Development
Group. The screening was held at Gilmorehill and
was a complete sell-out, raising over £300 for sup-
port for the VSO Librarian in Tanzania and her
work on the African Prisons Project.

The Hollywood Librarian, directed by Ann Seidl, an
independent library consultant, took five years to
complete. It blends movie clips with interviews
from American librarians and promises to ‘reveal
the diversity of individual librarians and the
importance of what they do’,! but unfortunately,
despite the director’s best efforts, it doesn’t quite
deliver on both these elements.

From older films, such as Cleopatra, It's A Won-
derful Life and Desk Set to the more modern Day
After Tomorrow and The Station Agent, librarians
are portrayed in a number of guises and in both a
positive and negative fashion. However, despite
the range of actors playing librarians, Seidl
doesn’t quite deliver the real-life mix she prom-
ises. There is one young library-school graduate,
but most of the real-life librarians are female,
middle-aged and have been in their jobs for more
than ten years. So far, so stereotypical. Even more
unfortunate is the fact that many appear simply to
expound their love for their job, one even admit-
ting to working for a pittance.

What Seidl excels at is weaving interesting stories
together. One truly engaging interviewee is Mar-

garet Perry, sister of Katherine Hepburn and the
possible inspiration for the character in Desk Set,
who was full of amusing anecdotes about her past.
Another subject the film uses to great effect is Ray
Bradbury, who talks eloquently and expansively
about the continuing importance of libraries.

The film looks exclusively at American librarian-
ship and in particular at the public library system.
The director begins by highlighting the impor-
tance of public libraries in the community, citing
a Cambodian festival hosted by one library as
evidence. She goes on to examine the challenges
created by funding cuts by looking in detail at the
potential closure of the library service in Salinas,
California, birthplace of John Steinbeck. This
interesting battle for survival, which is won by the
librarians’ standing in local elections, dominates
the film at the expense of some other intriguing
projects.

One of these projects is a literacy program in San
Quentin prison, which examines the remarkable
progress of a number of inmates in turning their
lives around. One lifer insightfully remarks that if
he’d been given the same opportunities as a teen-
ager then he might not have ended up in prison at
all. This is neatly contrasted with the school librar-
ian, who pushes her young charges on to greater
things. However, it might have been far more
interesting to see a librarian coping with children
in a tough inner-city school.

Another interesting and topical segment in the
film is about the young librarian who talks of his
fight against library records being used by the FBI
as part of the Patriot Act and the implications this
has for American society.

Despite this, one of the film’s biggest weak-
nesses is its failure to look at recent technological
advances and how they’ve shaped libraries over
the last few years. All across the world, libraries
are implementing new ideas and also helping
users to navigate the online world. The buzz
phrase ‘Library 2.0" seems to be prevalent every-
where and yet there is not a hint of this in Seidl’s
documentary. It seems a startling oversight and
ignores a fundamental aspect of modern librarian-
ship. Even more strange is that a librarian from
Hewlett Packard has a large role in the film but
mainly talks about her early experiences and the
concept of freedom, rather than about what she
does at work. Seidl also ignores the higher educa-
tion sector, despite the

wealth of talent employed in that sector.
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Overall, what the documentary does well it does
very well, presenting engaging case studies which
draw the audience in and create an interesting
narrative. Unfortunately, many of Seidl’s subjects
don’t translate particularly well to a British audi-
ence, used to modern, technology-rich libraries.
The film doesn’t necessarily portray librarians in
a bad light, but it does fail to reflect the array of
library workers in the twenty-first century.

REFERENCE
1 ‘The Hollywood Librarian: about the film’
[online], available at http:/ /www.holly-

woodlibrarian.com /about.html (accessed 10
July 2008)
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News from
member libraries

University of Cumbria

NATIONAL YEAR OF READING IN CUMBRIA

The University of Cumbria Learning and Informa-
tion Services (LIS) has been closely involved with
National Year of Reading (NYR) activities in the
county. Cumbria County Library Service is the
local authority coordinator for NYR and it was
their intention from the outset that as many other
local libraries and information providers would
be involved. A steering group was established at
the beginning of the year which included repre-
sentatives from the public, academic and health
library sectors, as well as agencies involved with
adult and family learning, trade unions and the
voluntary sector. Partnership working in Cum-
bria Libraries is already well established as a
result of the INSPIRE project and the National
Year of Reading initiative has enabled a further
widening of ‘working together’.

The University, created

in 2007, has five campus
libraries throughout the

| county in Carlisle, Newton
Rigg (Penrith) and Amble-
side, as well as the former
St Martin’s College main
campus in Lancaster.

Each campus library has
arranged its own local
promotions and events. On launch day (23 April)
the University global email encouraged all staff to
take ‘10 at 10" — find 10 minutes in the day to read
for pleasure — if possible at 10am.

The Carlisle, Fusehill St Library produced a dis-
play comprising of quotations from well known
literary works together with portraits of the
authors. Visitors were encouraged to test their
knowledge by matching the face with the quote.

Other libraries projected a PowerPoint loop of
author portraits accompanied by short quotes
from one of their works together with the appro-
priate classmark showing whereabouts in the
library the work could be found. Authors and
works were chosen to reflect the wide range of
stock in the collection and highlight items that



might not be immediately recognised as “uni-
versity library material’, including Rudyard
Kipling, Beatrix Potter and Mallorie Blackman.
This PowerPoint presentation has been used as a
screensaver on all computers around the Univer-
sity since April, so the National Year of Reading is
never far from peoples” minds.

Newton Rigg
Campus Library
staff have organ-
ised a photo-
graphic display of
“Extreme reading”
* showing students
(and staff) reading in unusual places, including
part way up a waterfall, on horseback and in
a tree (a forestry student!). A holiday reading
competition is also taking place whereby users are
encouraged to take photographs of their holiday
reading activities. There will be a prize for the
most interesting/amusing entry submitted.

Other activities planned for the rest of the year
include using the Lancaster Library as a venue for
a book launch of a new title by an academic col-
league. We will also include membership applica-
tion forms for the public library in our welcome
packs for new students in September to encourage
them to join and explore the wider complemen-
tary services on offer there.

Apart from encouraging reading among our users,
NYR has been a valuable way of bringing together
library staff in the newly formed University with
lots of ideas coming forward and a genuine enthu-
siasm for promoting reading.

ENHANCING LEARNING AND TEACHING PROJECT WORK
News from the Learning Gateway, Carlisle.
Learning Facilitators Liz McGlynn, Linda Moses-
Allison and Heather Benson along with Steve
McCombe (Learning Technology Development
Unit) have been successful in their bid for the
Centre for the Development of Learning and
Teaching Enhancing Learning and Teaching
project. Working with three academics from
three faculties, this research project focuses on
interactive white board technology, looking at
how, when and where it can be introduced in to
a module effectively and different ways in which
staff and student skills can be effectively sup-
ported. Hopefully the result of the project will
produce better tailored training programmes,
online training resources and enhanced learning
and teaching experiences for both the academics
and their students.

UNiVERSITY OF CUMBRIA TEACHING FELLOWSHIP AWARD FOR

THE LEARNING GATEWAY TEAM

Claire Foster (LIS
Assistant), Heather
Benson (Learn-

ing Facilitator), Liz
McGlynn (Learn-
ing Facilitator) and
Linda Moses-Allison
(Learning Facilitator)

achieved a University of Cumbria Team Teaching
Fellowship. Using Pebble Pad the team submit-
ted evidence of their commitment to meeting the
Professional Standards in Learning and Teaching
and showcased their enthusiasm for their roles
within Learning and Information Services and the
Learning Gateway, Carlisle.

Those involved are now preparing a paper, based
on the evidence they submitted via Pebble Pad,
about the development of their roles in Learning

and Information Services.

NEW-LOOK INDUCTIONS

The University LIS induction group is working
with the LIS marketing and publicity group this
year to offer some alternative induction meth-
ods. The staff were concerned that the traditional
talks and tours were restrictive to the traditional
campus students, offering too much detail in too
little time. Proposed developments for the year
ahead include the use of online demonstrations
to support students with email and the Univer-
sity VLE running in all IT suites, and fun video
clips promoting key services within the library.
There will also be a rolling programme of public-
ity weeks highlighting key information that may
have been forgotten via screensavers, video and
posters. We hope that some of these resources will
be available from the website for the start of the
new academic year.

University of Glamorgan

The last year has seen some significant changes
—both physical and organisational - within the
University but also within the Learning Resources
area specifically.

PHysIcAL DEVELOPMENTS

The University is currently going through a
period of expansion, a movement that seems
counter to the direction of many other Universi-
ties! The Glamorgan Group is now located on five
campuses: Treforest, the main campus; Glyntaff, a
half a mile away; Merthyr Tydfil College (merger
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took place with this Further Education College

in 2006); the ATRiuM (in the centre of Cardiff);
and the Royal Welsh College of Music and Drama
(RWCMD), with whom the University has had a
strategic alliance since 2007. Each campus has its
own library or learning resources centre (LRC).
The University’s Estates strategy proposes further
developments on each campus over the next five
years or so.

Moving to a multi-site operation has thrown up a
number of issues which have needed addressing:

* consistency of policies and procedures;

e inter-site lending;

e access and transport;

e devolved versus centralised management
(including budgets, etc.).

How to effectively manage a distributed service
remains a challenge!

As well as the expansion into the Glamorgan
Group, each individual LRC has experienced
changes to some degree. The realignment of
Faculties has meant that the Law School has
moved from Glyntaff to the Treforest Campus (to
a new Postgraduate Centre) and hence the learn-
ing resources have accompanied the move. In
2009 Applied Sciences will move in the opposite
direction to Glyntaff. Many of you will, I'm sure,
be aware of the logistical nightmare of relocating
bookstock, shelving, furniture and other equip-
ment all whilst keeping the service running! In
addition, the University has taken over a local
Art and Design College whereby the learning
resources and IT kit to support Higher Educa-
tion courses had to be integrated into the other
campus LRCs. A knock-on effect from this was
the need to house the Reprographics Centre in the
Treforest LRC. The displaced Media Services relo-
cated their services to other parts of the building.

The new £35m Cardiff campus, the ATRiuM,
opened in Autumn 2007. Supported here are
courses in Art, Design, Media, Drama and Music.
This distinctive building (see accompanying pho-
tograph) houses a LRC comprising library, media
services, IT and other support services. This was
also the first (and to date the only!) campus to
introduce RFID (Intellident) technology for self
service purposes. One year on the LRC space has
recently been repurposed to take account of the
users’ study needs (eg silent, quiet, group, social
areas).
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Much time and money have been invested in
upgrading Merthyr Tydfil College library services
over the last eighteen months. This has included
becoming part of the Talis Library Management
System (and all the retrospective cataloguing that
went with that!), substantial increases in book
acquisitions, additional equipment for loan (cam-
eras, laptops, etc) and new digital display screens.
We just need more space now!

Given the strategic alliance relationship with
RWCMD, developments have taken a more
sedate pace, with staff working closely together
on modest reciprocal borrowing arrangements,
access to e-resources, licensing issues and authen-
tication.

I need to draw breath!

ORGANISATIONAL DEVELOPMENTS

As if the above expansion wasn't enough, there
was also significant organisational change. In
August 2006 the Learning Resources Centres
converged with the Information Systems and
e-Learning Services to form Learning & Corporate
Support Services (LCSS). Since then there has
been a gradual process of integration wherever it
was appropriate and in the interests of the service
users. Much has been achieved including:

¢ establishment and operation of an LCSS
Senior Management Team (SMT)*;

® appointment of a senior post of Head of
Administration;

e single Strategic Plan, 2008-13;

¢ establishment of LCSS Groups to take devel-
opments forward (eg Marketing, User Sup-
port, Health and Safety, Staff Development);

e single LCSS website and weekly staff news-
letter;

® twice-yearly magazine to academic staff
(outlining LCSS developments);

e Cultural Survey of LCSS staff;

e Training Hour for all LCSS staff;

¢ single LCSS Compliance team (Freedom of
Information, Digital Preservation, copyright).

* Director of LCSS is Jeremy Atkinson. The Learn-
ing Resources Members of the SMT are Steve
Morgan, Head of Learning Resources; Ann Cross,
Assistant Head (Information Services); Andrew
Dalgleish, Assistant Head (Library Services); and
Matthew Sparks, Assistant Head (Compliance and
Media Services).



SOME RECENT ACHIEVEMENTS

Glamorgan Online Research Repository: this serv-
ice was launched in May 2008. An online digital
repository has been created for the storage, man-
agement and distribution of the University’s
research output.

International Competition: LCSS and RWCMD staff
were involved in producing and distributing live
and recorded coverage of the Menuhin Interna-
tional Competition for Young Violinists. This also
involved collaboration with Cardiff University, St
Davids Hall and the National Museum of Wales.
There were 30,000 viewings of the live stream and
the on-demand archive from viewers in around 50
countries.

JISC National E-books Project: Glamorgan was one of
the first Universities to implement the JISC (Joint
Information Systems Committee) national e-books
observatory project. This is the first national project
to look at what the impacts will be of making core
and recommended texts freely available online
through the library service. Four collections of
e-books selected to suit students on media studies,
engineering, medicine and business/ management
courses are available as part of the project. LCSS
provides access to over 3,500 e-book titles from a
variety of suppliers.

Steve Morgan
E-mail: smorganl@glam.ac.uk

University of Leeds

OPENING OF THE NEW UNIVERSITY ART GALLERY

In March 2008, the newly-renamed and refurbished
Stanley and Audrey Burton Gallery opened at

the University of Leeds. Named for the generous
supporters who made the development possible,
the enhanced space showcases the University’s
outstanding art collection of painting, sculpture,
drawings, watercolours, prints, and ceramics, rang-
ing from the 16th-20™ centuries. New exhibition
space allows for a regular programme of tempo-
rary exhibitions, while new education and research
facilities place learning at the heart of the gallery.

The opening exhibition ‘Aspects of British Print-
making c.1860-1980" drew over 3000 visitors in
thirteen weeks, and was followed by ‘Whitechapel
at War: Isaac Rosenberg and his circle’, drawing
2500 visitors in six weeks.

For further information on the gallery visit www.
leeds.ac.uk/gallery

Leeps Poetry 1050-1980

The period from 1950 to 1980 was amazingly

rich for poetry at the University of Leeds. Geof-
frey Hill was a lecturer, Tony Harrison the best
known of many student poets, and a succession of
resident Gregory Fellows in Poetry included John
Heath-Stubbs, Jon Silkin, and Kevin Crossley-
Holland.

An AHRC-funded project Leeds Poetry 1950-1980
has resulted in the creation of a comprehensive
catalogue of their manuscripts and archives in
Leeds University, accessible with a wealth of con-
textual information at http:/ /www.leeds.ac.uk/
library /spcoll/leedspoetry /index.htm

Completion of the project was celebrated at the
library on 19 May by a gathering of poets and
academics, where there was as much optimistic
discussion of the future of poetry at Leeds as

lively reminiscence.

EVIDENCE-BASED INFORMATION LITERACY

The University of Leeds has further cemented its
commitment to information literacy by award-
ing funding to a two year project investigating
undergraduate IL skills. Following a competitive
bidding exercise, ‘Enhancing Student Engagement
with Knowledge and Research through Evidence-
based Information Literacy Training” became one
of a handful of University-wide funded projects
designed to enhance the integration of research
with learning and teaching.

The project aims to assess the IL skills of students
in one school within each faculty at the University
of Leeds, helping Schools to:

e identify the specific IL training needs of their
incoming undergraduate students

e assess the effectiveness of current IL training
by tracking the progression of IL skills acqui-
sition throughout the participating degree
programmes

¢ identify and integrate appropriate evidence-
based IL training activities for their under-
graduate students, thus enabling them to
engage with academic research literature as
independent and active learners, and to con-
duct effective and efficient research through
literature.

The University of Leeds has a long track record
of innovation in IL, with librarians and academic
colleagues working closely together to embed it
within the undergraduate curriculum. Project
leaders Dr Amanda Harrison (Institute of Psy-
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chological Sciences) and Angela Newton (Leeds
University Library), along with research assistant
Amanda Lynch McPhee, are delighted to have
won University funding and are looking forward
to enhancing this track record through such

an exciting, transformational project.

Liz Waller
E-mail: e.j.waller@leeds.ac.uk

Leeds Metropolitan University

THE READING AND WRITING FEsTIVAL

As part of a university of ‘festivals and partner-
ships’, Libraries and Learning Innovation were
asked to run the inaugural ‘Reading and Writ-
ing Festival’ during the spring term. It included
podcasts of work by creative writing students,
workshops on topics such as Plain English, and
visits by best-selling authors such as Val McDer-
mid. The launch event also saw the start of Leeds
Met’s ‘BookCrossings’, encouraging the sharing
of books across the world as part of the National
Year of Reading. The festival was continued by
monthly meetings of the Leeds Met Book Club.
Civic Quarter Library also hosted the finale, “Talk-
ing Books’, a durational performance in 24 hour-
long sections, celebrating the work of Leeds Met
staff and alumni with active participation from
students and staff throughout the event.

BAGs OF TIME

We continued to promote
our 24 x 7 x 365 opening
with the launch of envi-
ronmentally-friendly ‘Bags
of Time’. As well as being
given out at welcome

Bags of Time

events for new students

we also gave a bag to every
student entering or leaving the library on 24 April
between 12.00 and 12.24, and again on 24 July.

INSTITUTIONAL REPOSITORY

IntraLibrary has now been selected as the soft-
ware provider for our institutional repository.
Intrallect, the company behind IntraLibrary, has a
great deal of experience in implementing success-
ful repository projects throughout the UK and the
team look forward to working with them over
the coming months to customise the software to
Leeds Met's specific requirements. The team has
also set up a blog (http:/ /repositorynews.word-
press.com/) so staff can keep up-to-date with
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developments and contribute to discussions about
related issues.

IMPROVED ACCESS TO INFORMATION

During 2007 /08 staff have been working with
Ex-Libris to introduce resolver software to our
website. Feedback from students over recent
years has told us that they find using electronic
journals difficult so we hope that the new system
will make accessing our electronic journals, news-
papers and databases much easier. Exam papers
are also now available online, alongside improved
timetables and a new scheme so students can
view their results via the web.

GOOGLE PROJECT

The exciting partnership developed between
Leeds Met and Google is already reaping benefits
for students. 3,000 students have been acting as
‘early adopters’ in the rollout of Google Mail to
student users. Each user gets an email account
which offers them up to 6Gb of storage space —
this is a great improvement on the current student
email limit of 20Mb. Other Google applications
which will be rolled in the future include a calen-
dar, chat facilities and the Google Docs applica-
tions.

FROM SCRIPT TO SCREEN IN 24 HOURS
Students from the Northern Film School took
advantage of - < AP T

the library’s
24 x 7 open-
ing hours to
compete in a
24 hour film
challenge.
Using the
Headingley
Library as their location, they created, shot and
edited three short productions within the 12.00 to
12.00 timeframe. These were then premiered at
the end of year showcase event in a local commu-
nity cinema.

Helen Loughran
E-mail: h.loughran@leedsmet.ac.uk

University of Leicester

Davip WiLsoN LiBRARY OPENS

On 1 April 2008, after three years of construction,
the David Wilson Library opened to immediate
positive reactions and a doubling in the number
of visits. Designed by Associated Architects, the
original 1970s award winning Library building,



opened by Philip Larkin, has doubled in size and
been transformed to create an adaptable, light,
modern library incorporating a range of new facil-
ities. In addition the project included a separately
accessed 500 seat lecture theatre with accompany-
ing seminar rooms and the refurbishment of part

of the adjacent University administration building.

The overall cost was £32 million including VAT,
with £5 million from fundraising, including £2
million from David Wilson the premier benefactor.

In a building of over 15,000 square metres care has
been taken to ensure the library is accessible and
easy to use. Distinctive features are four central
atria, allowing natural light to cascade into the
heart of the building. Books, reading areas, PCs,
toilets and photocopying rooms are located in
similar positions on each of the four study floors.
Clear horizontal communication routes are pro-
vided by a central street running from the front to
the back of the building and a corridor running
across, while colour zoning helps navigation.
Convenient vertical communication is facilitated
by three central lifts and a central staircase.

One of the key aims of the project was to provide
library users with a choice of study spaces — from
individual silent study places, to PC workstations,
to group study rooms to informal seating looking
out over long views. For postgraduate students a
Graduate School Reading Room provides facilities
for advanced study, including generous space for
discussion and social interaction. Over 300 PCs
are available for students, distributed across the
floors, as well as a wireless network throughout
the building.

Bespoke furniture and modern design classics
add to the overall quality of the building. Reader
tables were specially designed to incorporate a
range of features that library users had requested
— including power points for laptops and anchor
points for laptop cables. Vitra “vis a vis’ reader
chairs combine comfort and a contemporary feel.

Opportunities have been grasped to extend and
create additional services within this new setting:

e the Express Zone incorporating short loan
and self-collection of reserved books;

¢ two IT Training Rooms and seminar rooms
provide facilities for teaching;

¢ roaming Help Teams provide assistance and
support, while a Help Zone sees IT services
and library staff working together to provide
a seamless help service;

e thirteen new group study rooms which only
students can book, each equipped with a
wall-mounted plasma screen and PC;

¢ a Special Collections suite to BS 5454 standard;

e RFID book self issue and return, with auto-
matic sorting of returned books.

From the outset, the university’s vision was to
enhance the student experience by locating the
following services in the new building:

¢ Student learning centre and Careers service
in the Student Development Zone;

* AccessAbility Zone to provide support for
students with disabilities;

e the university bookshop;

e acafé at the building entrance.

The new library is designed to be as environmen-
tally friendly as possible and meets the BREEAM
(Building Research Establishment Energy Assess-
ment Method) “Excellent’ rating. A feature is the
production of clean green electricity using three
silicon photovoltaic technologies. More informa-
tion, including images, is available at www.le.ac.
uk/library /about/building /index.html.

CLINICAL SCIENCES LIBRARY REMODELLING
Simultaneously the library embarked on a six
month remodelling of its medical library based
on a local hospital site. In order to release space
for a Clinical Skills facility for the Medical School,
the Clinical Sciences Library was remodelled to
occupy the existing ground floor and a small area
of the first floor. This project offered a valuable
opportunity to update and improve the library. It
is a well-used study facility and to maintain the
number of reader spaces in a reduced floor area,
the printed journal collection was reduced by
around 90%. This was achieved by a combination
of replacement of print backsets with electronic
versions, off-site storage of lesser used material
with a retrieval service and limited disposal of
unused closed sets. A steady-state book and mul-
timedia collection has been retained and compact
shelving introduced. There was intensive con-
sultation with academics and the NHS on these
proposals. Since May the Clinical Sciences Library
now offers both formal and informal study space,
with up-to-date technology, and has been well
received by library users.

Louise Jones
E-mail: ]j14@le.ac.uk
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University of Liverpool

EXTENSION TO THE SYDNEY JONES LIBRARY

The three year library extension project is now
nearing completion. The first phase, involving the
annexing of an adjacent building (formerly the
University’s Senate House) and the construction
of a new ‘link” building, was completed in August
2007. The final phase has seen the refurbishment
of the original Sydney Jones Library, now known
as the Grove Wing, on a floor-by-floor basis.

This has involved the re-location of every book:
over 1 million items! Carpets and lighting have
been replaced and lavatories refurbished. New
single and group study rooms have been created
along the rear wall giving students a much more
pleasant working environment with natural light
and opening windows.

The main focus of the work has been the creation,
on the ground floor, of a new special collections
and archives area comprising a reception, reading
room, teaching room and staff accommodation.
Provision has also been made for climate control-
led display space and there is a dedicated stair to
link the reading room with the materials, which
will continue to be stored in the basement.

Once the project is complete the stock from four
departmental libraries - archaeology, civic design,
law and music - will be incorporated into the
Sydney Jones Library. Students and staff using the
materials will benefit from longer opening hours
and greater stock security.

STAFFING NEWS

Maureen Morgan, User Services Librarian and
one of our longest serving members of staff,
retired in July 2008. Her post has been filled by
Jackie Pearce, formerly the Arts Subject Librar-
ian. Jackie is now responsible for the Service Desk

team.

Emma Thompson, who previously worked at the
University of Plymouth, has just taken up the post
of Subject Librarian for management and psychol-

ogy.

SELF SERVICE AND ROVING SUPPORT

In summer 2008 we installed self issue and return
machines in the main libraries which incorporate
facilities for fines payment.

We plan to use the staff time released to further
enhance our support to users on the library floor.
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Our ‘Library Guide’ service was introduced in
2006 and is especially popular at the start of the
session and in May 2008 we recruited a team of
part-time Roving Support Assistants. The assist-
ants patrol the library and are available to help
with PC, printing and copying problems and they
also ensure that the environment is kept clean
and tidy and that the quiet and silent zones are
enforced.

VIRTUAL INFORMATION SERVICE

Our plans for the 2008/09 session include the
launch of a virtual information service under-
pinned by the Question Point software. All on-line
queries will be channelled through Question Point
and we will also use the “chat’ facility. We aim to
offer a more or less instant response 09.00-21.30 on
weekdays and until 17.00 at weekends. Telephone
calls will also be dealt with as part of this service,
leaving the staff on the Information Desks able to
devote all their time to dealing with customers

ELECTRONIC RESOURCES DEVELOPMENTS

We have made further significant additions to our
e-books collections with the purchase of the com-
plete SpringerLink e-books collection 2005-2008
(about 12,000 titles) and the purchase of twelve of
the fourteen subject collections in Oxford Scholar-
ship Online (about 1,600 titles). Having subscribed
to the SAGE journal back files for a couple of
years, we have now purchased them outright and
we have also purchased the recently-announced
Cambridge Journals Digital Archive. From 2009
we plan to convert most of our dual format (print
and online) journal subscriptions to online-only
format without interruption.

Carol Kay
E-mail: C.Kay@liverpool.ac.uk



Advice for
authors

SCONUL Focus is the journal of SCONUL, the So-

ciety of College, National and University Libraries.

It aims to bring together articles, reports and news
stories from practitioners in order to generate
debate and promote good practice in the national
libraries and the university and higher education
college sector.

Contributions are welcomed from colleagues in all
fields and at all levels: we merely request that the
items contributed are concise, informative, practi-
cal and (above all!) worth reading.

Although we do not make strict stipulations about
length we do recommend authors to consult a
recent issue of SCONUL Focus to see if their ap-
proach seems in keeping with other published
pieces.

SCONUL Focus is published in both paper and
electronic versions. The electronic version is on
open access via the SCONUL Web site. Any au-
thor who does not wish to have their article made
available via the Web should let the Editor know.

The copyright in items published in SCONUL Fo-
cus remains the property of the author(s) or their
employers as the case may be. Items are accepted
on the basis that SCONUL will normally expect to
grant permission for the reproduction of articles,
on paper or in other media, for educational / re-
search purposes. This will include open access
repositories, to which authors are encouraged to
submit. Authors should contact the Chair of the
Editorial Board if they would like to discuss this

policy.

A copy of SCONUL Focus can be supplied on re-
quest to a member of the Editorial Board or from
SCONUL's office at 102 Euston Street, London
NW1 2HA,

email: sconul@sconul.ac.uk. An online version can
be found via www.sconul.ac.uk.

Items should be submitted (preferably) via
email or on disk to your contact on the Editorial
Board or Antony Brewerton (antony.brewerton@
warwick.ac.uk).

As well as text, we are also keen to publish images
and would especially like to include author pho-
tos where possible. Please either send prints or
digital photographs (resolution 300 dpi or above)
to your contact on the Editorial Board.

It is helpful if authors follow our house style
when submitting their articles:

Spelling in ‘—ise’ etc. is preferred to ‘—ize’.

e Capitalisation is ruthlessly minimal. In
individual libraries it is usual to refer to ‘the
Library’, ‘the University’, ‘the College’ etc.
Please resist this in our newsletter: unless
there is any ambiguity use “the library” etc.

Spell out acronyms at their first occurrence.
Avoid ‘HE’ for ‘higher education’, which we
prefer to write in full (our overseas readers
may be unfamiliar with the abbreviation HE).
¢ Please use single quotation marks, not dou-
ble.
e Web addresses should be written in full and
—where possible- be underlined for purposes
of clarity.
¢ References should appear as numbered foot-
notes at the end of the article, in the follow-
ing forms (we prefer not to reverse surnames
and initials)
1 A.N.Author, Title of book, Place: Publisher,
2000, pp 23-6
2 P.B.Writer, ‘Title of chapter or article’, in
Q.V.Editor, ed., Interesting articles about
libraries, Place: Publisher, 2000, pp 262-3
3 B.M.Researcher, ‘Title of article’, Journal
of pseudodocumentalism, 70 (2), 1989, pp
117-20

Anyone wishing to discuss possible articles or

needing more information should contact:

Antony Brewerton,
Editor, SCONUL Focus
The Library,
University of Warwick
Coventry,

CV47AL

Tel: 024 7657 5790
Email: antony.brewerton@warwick.ac.uk

We look forward to hearing from you.
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